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Abstract

The Bangkok Refugee Learning Center provides an education for urban refugees who would
otherwise not receive one. This project sought to improve the BRLC, primarily by designing a
computer literacy course. We conducted experimental classes to revise and improve the
curriculum we developed. We produced twelve computer skills lessons and an online resource

guide to provide additional educational material. We also provided a set of recommendations for
improving the BRLC.
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Executive Summary

In many parts of the world, people flee their homelands to escape from violent conflicts
and the consequences of those conflicts, such as economic turmoil. Thailand is home to millions
of these displaced persons. Many of the displaced persons who come from Burma and reside in
border camps receive refugee status from Thailand, giving them certain rights to protection and
social services. However, many refugees come from other countries and live in urban areas such
as Bangkok. These urban refugees are recognized by the United Nations, but do not receive the
same recognition from the Thai government and are therefore regarded as illegal immigrants.
The Bangkok Refugee Center (BRC) exists to provide basic services to these urban refugees in
Thailand. They assist these urban refugees by providing them with a monetary stipend for living,
social and legal services and an education through the Bangkok Refugee Learning Center
(BRLC). Before our project, the BRLC only taught English and a few classes on art with limited
math and science included in English classes. Our project helped to improve the BRLC in three
different ways by:

1. designing a computer literacy course to add to the curriculum at the BRLC;
creating an online resource for refugee students and teachers to help them with the
computer class and give them materials to create further classes at the BRLC; and

3. providing recommendations to improve the English program and the BRLC as a whole.

Methodology

To achieve these accomplishments, we performed both background and empirical
research. We wanted to find information about the future goals of refugees, appropriate teaching
methods for refugee education, and what the refugees want and need to learn. The empirical
research was done in three stages: focus groups, individual interviews and experimental classes.
First, we conducted focus groups with refugee students to understand what their wants, needs
and future goals were. Then we followed up with individual interviews with members of the
focus groups who we thought would give us more in-depth responses. At the same time, we held
interviews with NGO officials and private school administrators primarily to gain information
about appropriate teaching methods for refugees. We then created lesson plans for the first few
lessons of the computer literacy course and carried out several experimental classes with
refugees. We used observations from these classes as well as feedback from refugee students and
teachers to revise and test our curriculum. In addition to the empirical research we conducted
background research on best practices to expand our knowledge of teaching methods and
appropriate content for a computer class.

Findings

Through our empirical research we made several findings that we grouped into four
major topics. These topics were: the computer literacy course we developed, the overall program
at the BRLC, class design and classroom environment. Some of these findings came from our
interviews and focus groups while others came from general observation and our experimental
classes.

Our first set of findings dealt specifically with the computer literacy course. We found
that students were very interested in learning about computers. This helped us justify producing
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the computer literacy course for the BRLC. In terms of content, we found through interviews that
the students were most interested in learning to type, using Microsoft Olffice, browsing the
Internet and using e-mail. Through our experimental classes we found that students who had
never used computers had more trouble using a mouse than we anticipated. In our experimental
classes on Internet browsing, we tried to teach the students how to use dictionary.com because
we thought that would help with their English. However, this was not helpful because the
wording of the definitions was too complicated. Another finding was that refugees preferred
visual aides in the lessons and multimedia-rich web pages.

Our second set of findings related to the overall program at the BRLC. These findings
were concerned with the desire for a more general education. First, we found that the majority of
the staff at the BRC was dissatisfied with the BRLC. Teachers did not like the current textbooks
or lessons that were being taught. We also found that most of the teachers at the BRLC were not
formally trained as teachers, and therefore needed outside assistance with improving the BRLC’s
education program. Additionally, we found that refugee students wanted more courses. They
thought that although the English classes they were taking were important, there were many
more subjects that would help them if they were available at the BRLC. Furthermore, we found
that refugees had very broad goals regarding employment after resettlement. This was further
evidence to support the refugees’ desire for a broad array of subjects because a common
employment goal for the students did not exist. Students desired more class time because they
only have one and one half hours of classes a day.

Our third set of findings dealt with the topic of class design. We found that experts
suggested grouping students by skill level, and we observed from one of our experimental
classes that not doing so could impede the learning process significantly. Secondly, experts
recommended making classes flexible so that teachers could change the content of the lessons.
We also found that experts and refugees felt that task-based learning, blended learning and
practical classes would be effective methods for teaching refugees. In our experimental classes,
we found that these styles of teaching and learning were well suited to refugee education.

Our last set of findings was related to the classroom environment. These findings were
concerned with how classes should be run in practice. First of all, we found that classes should
be very hands-on. For example, in a computer class students should be given as much time to
complete tasks on the computers as possible. Through our experimental classes we found that
one-on-one time with teachers is very helpful for refugee education. Though this takes up more
class time than simply having the teacher talk to the whole class, this seemed to be necessary in
the unique environment of the BRLC. Finally, we found that the experimental classes flowed
much more smoothly when taught primarily in English by a teacher who could fall back on
languages that the students could better understand if necessary. This observation was further
supported by our interviews with outside experts and refugee students.

Initial Class Design and Experimental Classes

We designed our experimental classes based on what the refugees wanted to learn and
what methods we found to be effective for refugee education. In the first set of classes we taught
the students the basics of turning a computer on and off and opening and closing programs. This
proved to be very difficult because of language barriers and our inexperience in teaching. Our
later classes taught more advanced lessons to students who already had experience using
computers. In these iterations of the class we had teachers of the BRLC teach in English, Thai
and some of the native languages of the refugees. This proved to be more effective than teaching



only in English. After each iteration of the experimental classes we revised our curriculum
accordingly. Through our experimental classes we determined that our lesson plans were, in fact,
effective when in the hands of a more experienced teacher.

Conclusions

These findings gave us the information required to finalize the design of the computer
course for the BRLC. We decided to include twelve lessons that the BRLC can either try to teach
in one of their nine week terms or stretch over two terms. These classes started with material on
computer basics such as turning a computer on and off, using a mouse, and navigating menus.
Following that, the class focused on typing with the Mavis Beacon software and using Microsoft
Word. Then the class shifted to teaching Rosetta Stone, an English instruction program. Finally,
we included lessons on Internet searching, signing up for and using e-mail, and instant
messaging. These were the subjects we determined were the most important based on findings
from refugee wants and needs.

To supplement our computer class we created an online resource guide. This can be seen
at http://users.wpi.edu/~brlc. The guide is split up into two sections. The first section provides
teachers with the materials for our computer class as well as links to free online curricula on a
variety of subjects. The second section presents students with links to different educational
games and websites, and material taught in class such as Google, Wikipedia and Gmail. When
the students use the online resource guide they will learn from the educational links, as well as
practice using the Internet and computers.

Our last product for the BRLC was a list of recommendations to improve their current
program. In short, we recommend that they:

e adopt our computer class
e increase class time to at least four hours a day.
e provide more subjects for the refugees.
o make use of task-based learning.
o utilize blended learning.
o make the classes more interactive.
o teach new classes in English, with native languages used when necessary
o keep the classes flexible and open to change.
e group students by skill level for each of the classes.
e have WPI students work on a future project with the BRC to:
o evaluate our computer literacy course
o extend our computer literacy course
o develop other courses for the BRLC
o create a website for the BRC
During the course of this project, we came to realize how truly important education is for
refugees. English is valuable to refugees in enhancing their future prospects of resettlement,
education, and employment. Computer skills can be a great help in the education process. We
hope that through our work at the BRLC, we have made a contribution to helping refugees
overcome the numerous obstacles that they face.
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1. Introduction

In many parts of the word, people flee their homelands to escape from war, violent
conflicts and economic troubles caused by these conflicts (UNHCR, 2006b). In their attempts to
settle into a new country they face numerous challenges. These include language and cultural
barriers, as well as difficulties in obtaining employment and education. They also lack monetary
resources and access to social services (UNHCR, 2006¢). As of 2006, the Office of the United
Nations High Commissioner for Refugees (UNHCR) estimates that there are eleven million
stateless people in the world (UNHCR, 2006Db).

Millions of displaced persons from all over Asia reside in Thailand (Huguet, 2005). The
Thai government has granted refugee status to about 120,000 displaced persons within the
country’s borders. However, the number of displaced people within Thailand is actually much
greater than this number because Thailand only gives refugee status to a limited number of
displaced persons, and there are many people who would be regarded as refugees by the UNHCR
but not under Thai law (Ibid). All refugees in Bangkok are displaced persons that have not been
granted refugee status by the Thai government but are refugees according to the UNHCR.
Displaced persons within Thailand, whether or not they have been granted official refugee status,
have difficulty accessing educational programs.

Education can provide significant benefits to displaced persons in Thailand. For example,
a study conducted by the Innovative Structure for Partnerships in Refugee Children found that
traumatized refugee children have psychological problems that can be eased through going to
school (INSPIRE, 2004). Education is also important because it can provide essential
information on health and human rights to refugees (Ibid). Fortunately, there are institutions in
Thailand that assist in providing refugees with many forms of education (UNHCR, 2006c). Two
of these organizations that specifically deal with urban refugees in Bangkok are the Office of the
United Nations High Commissioner for Refugees (UNHCR) and the Bangkok Refugee Center
(BRC). The BRC was our project sponsor and we assisted them with their educational programs
for refugees.

The BRC offers protection, legal support, and provides at least minimal living standards
for urban refugees residing in Bangkok that come from a wide range of countries such as Lao
PDR, Cambodia, Congo, Vietnam, China, Nepal, Sri Lanka, North Korea, and the Middle East

(Seva, 2006a). For most refugees, the goal of the BRC is to assist them with resettlement to a



third country (Seva, 2007a). In order to do this, the refugees must meet certain requirements so
that they can be more easily integrated into the society of a new host country. Perhaps the most
common requirement is the ability to speak English (Ibid). However, most refugees at the BRC
arrive with little or no education or experience with English (Seva, 2006a). To rectify this, the
BRC has established the Bangkok Refugee Learning Center (BRLC) that offers English classes
and works with the UNHCR to provide scholarships for higher education (Seva, 2007b;
UNHCR, 2001b). Though the BRLC only offers a few classes right now, the BRC wants to
provide additional classes in many subjects such as computer education, science, and
mathematics.

The BRLC faces many challenges in providing refugees with these classes. Language
barriers present a significant challenge in education because refugees at the BRC come from
many different countries and have many different native languages. This barrier can make it hard
to design classes to teach all the refugees since even if the instructor knows all the native
languages of the students, which is rarely the case, the instructor can only speak in one language
at a time. In addition to the language barriers that come with different nationalities, cultural
differences make it difficult to create an educational program for refugees (Moro, 2002).
Furthermore, the BRC does not have the resources to hire enough full time teachers to cover all
the material that it would like to include in its curriculum. This lack of resources also makes it
difficult to design and conduct classes. The UNHCR recommends that refugee students have at
least four hours of class each day (UNHCR, 2003a). Currently, the BRLC is only able to provide
one and a half hours each day for refugees. Constraints such as these make it difficult for
organizations like the BRC to create an educational program for refugees.

The focus of our project was to assist the BRLC in its development. We did this by:

1. designing a computer education class to add to the curriculum at the BRLC;
2. creating an online resource guide to assist teachers and students at the BRLC;
and
3. providing the BRLC with a set of recommendations on its current program.
We performed background and empirical research to properly create the computer class
and provide a set of recommendations (Seva, 2006a). Since the program was designed to help
refugees, we first identified what refugees believe is important in both general education and,

more specifically, computer education. Then we talked to officials at the BRC and other

organizations specializing in refugee education to determine what aspects of education they felt



were important and how we should go about designing a class for refugees. Finally, we
researched best practice methods to determine how to set up a computer education program for
refugees and to provide the BRLC with a set of recommendations to improve the program as a
whole.

After performing the research, we began curriculum development and testing of
experimental classes. We made further findings based on the results of our classes and revised
our lessons where it was appropriate. The first set of classes was taught by us, while the rest were
taught by teachers at the BRLC that were possible candidates for teaching the computer class
after we left. The latter set of classes was especially helpful because it allowed the teachers to be
a part of the course development because we asked them what they liked and disliked about the
lessons we designed for them.

The goal of implementing a sustainable computer education program is to provide
refugees with some of the skills they need to settle in a new country. Our research identified the
necessary elements for creating a sustainable computer education program. Because the BRLC
has limited resources, training refugees to become teachers is a good strategy to implement a
system for educating future generations of refugees while keeping the educational program
affordable. There are many occupations where people are able to earn a living wage using
computers, both inside and outside of Thailand. For example, there are many data entry jobs that
require only basic computer skills. Through our project we developed a computer literacy course
that included an online resource guide and provided the BRLC with a set of recommendations to

improve itself.



2. Background

The definition and determination of the status of refugees is fraught with complexity in
Thailand. The United Nations (UN) defines a refugee as a person who “owing to a well-founded
fear of being persecuted for reasons of race, religion, nationality, membership of a particular
social group or political opinion, is outside the country of his nationality and is unable or, owing
to such fear is unwilling, to avail himself of the protection of that country” (Huguet, 2005).
Thailand does not recognize the international conventions that define this status and it considers
many people who would be defined as refugees to be illegal immigrants. All refugees that reside
in cities like Bangkok are classified as urban refugees and fall under the category of refugees
seen by the Thai government as illegal immigrants. In the following sections of this document
the term “refugee” refers to those persons granted refugee status by the UN regardless of whether
or not they were granted that status by the Thai government. The term “asylum seekers” refers to
those who have not received this status. Because of the complexity of this issue, we describe
Thailand’s method of granting refugee status and discuss the differences in the terms refugee,
asylum seeker, and displaced person according to the UN and the Thai government in Section
2.2.1.

The first section of this chapter discusses refugee support structures in Thailand.
Knowledge of the organizations that support refugees is essential because these institutions have
played a critical role in Thailand’s history, education programs, and laws regarding refugees. The
second section explores the history of refugees in Thailand and how the Thai government deals
with refugees. The reasons people seek refuge in Thailand and the rights granted to them by the
Thai government determined how the computer course we developed was structured to help
alleviate problems faced by refugees.

After discussing these issues that are central to Thailand, we moved on to a discussion
about the purposes and methods of refugee education in the third section of this chapter.
Research on other educational programs and best practices methods for refugee teaching were
used to enhance the development of an educational curriculum and computer literacy program.
The research presented in these sections illuminates difficulties faced in developing programs for

refugees.



2.1 Refugee Support Structures in Thailand

There are many support organizations that help refugees start their lives over in a new
country. These non-governmental organizations (NGOs) provide various services to refugees. In
general, the goals of such organizations are to provide protection for the refugees while
supplying them with a basic standard of living. In the following section, we describe three major
organizations that assist refugees in Bangkok: the Office of the United Nations High
Commissioner for Refugees (UNHCR), the Bangkok Refugee Center (BRC), and the Committee
for Coordination of Services to Displaced Persons in Thailand (CCSDPT).

2.1.1 The United Nations High Commissioner for Refugees

The Office of the United Nations High Commissioner for Refugees (UNHCR) is an
organization formed by the UN to protect the rights of refugees around the world (UNHCR,
2001a). This organization was formed in 1950 by the UN and works in 116 countries around the
world to ensure that refugees are treated humanely and given access to basic resources for
survival (Ibid). Since its formation, the UNHCR has set up field centers throughout Thailand to
work closely with refugee camps on the Thai borders (Ibid). The UNHCR is forced by the Thai
government to group refugees into two distinct categories: border and urban (Seva, 2007¢).
Additionally, the UNHCR publishes annual reports on the status of refugees at Thai border
camps and refugees residing in Thailand’s urban centers (UNHCR, 2006a). These reports
describe what the UNHCR has accomplished in the past year and gives recommendations on

what UNHCR workers and other NGOs should accomplish in the future.

2.1.2 The Bangkok Refugee Center

The Bangkok Refugee Center (BRC) is the sponsor to this project. The BRC, formerly
known as the Foundation in Support of Refugee Assistance Programmes in Thailand
(FISRAPT), was formed by the UNHCR to “provide basic services to urban refugees and asylum
seekers” (Seva, 2006b). The UNHCR cannot administer the BRC because the Thai government
does not allow the UNHCR to be directly involved with the affairs of urban refugees (Seva,
2007c). Instead, the BRC operates as a branch of the Catholic Office for Emergency Relief and
Refugees (COERR) at the request of the UNHCR (Ibid).



COERR is based in Bangkok and was founded in 1978 by the Catholic Bishops’
Conference of Thailand (CBCT) (COERR, 2006). Their mission is to give emergency assistance
to victims of natural disasters, to relieve the stress and difficulties of asylum seekers in border
camps so “that they may be able to survive by themselves and to assist them further in the
preparation of returning to their homeland” and to assist the Thai people affected by the influx of
refugees along the border (Ibid). Therefore, COERR is primarily focused on border refugees and
the BRC is the only branch of COERR focusing on refugees residing in Bangkok. Although the
UNHCR is the primary funding organization for the BRC, COERR acts as a backup source of
funding (UNHCR, 2006a).

The BRC works with the UNHCR in two distinct ways. One of these is that the UNHCR
provides administrative assistance by keeping in close communication with the BRC and
evaluating progress reports of the BRC and their plans for the future (Seva, 2007¢). Secondly,
the UNHCR funds many of the projects that the BRC undertakes (Seva, 2007b). For example, in
2000, the BRC offered trips to local hospitals for emergency care for refugees, where all costs
were covered by the UNHCR (UNHCR, 2001a). In other cases the BRC holds fundraisers to
fund its projects (Seva, 2007d).

The BRC assists refugees from all over Asia including Lao PDR, Cambodia, Vietnam,
China, Nepal, Sri Lanka, North Korea, Congo, and the Middle East (Seva, 2006a). Though the
BRC provides emergency medical services and some legal assistance for asylum seekers when
they face police interventions, they are only permitted by the UNHCR to provide all of their
services to displaced persons given refugee status by the UNHCR (Seva, 2007c). These services
include food, medical treatment, legal protection, education and other essential services for
refugees (UNHCR, 2001b).

To determine which refugees require the BRC’s primary attention, the BRC performs
vulnerability and needs assessments (Seva, 2007d). The BRC provides a subsistence allowance
and basic material assistance, such as supplementary food supplies to particularly vulnerable
refugees (Ibid). While the BRC provides basic medical services on site, it also helps make
outside health care available by seeking public health offices that will provide immunizations for
refugee children and by paying hospital fees (Ibid). Furthermore, the BRC assists with all
common legal needs, such as birth and death certificates, and also tries to protect the refugees

when Thai police intervene in refugee activities (Ibid).



Additionally, the BRC assists refugees in obtaining educational opportunities. They
provide funding and transportation for those refugee children who are able to attend Thai public
schools or private schools (Seva, 2006b). However, there are some refugees for whom these
forms of education are not suitable. For example, refugees from Lao PDR usually have no
education prior to fleeing to Thailand (Ibid).

Most refugee children at the BRC attend its school, the Bangkok Refugee Learning
Center (BRLC) and the center currently educates approximately 150 students. The BRLC
provides learning language facilities, library resources, typing classes, income generating
projects, art classes, socio-cultural activities, and training on sexual and gender based violence
and HIV/AIDS (Seva, 2007d). The future goal of the BRLC is to provide a comprehensive
educational center that meets the unique needs of refugee students and prepares them to enter the

education system when they are relocated to a third country (Seva, 2007c).

2.1.3 The Committee for Coordination of Services to Displaced Persons in Thailand

The Committee for Coordination of Services to Displaced Persons in Thailand
(CCSDPT) is an umbrella organization of all the NGOs that work to help refugees in Thailand
(Seva, 2007c). The committee meets once a month to discuss issues pertinent to the plight of
refugees in Thailand (Ibid). The vast majority of member NGOs is focused on helping the
Burmese refugees at the border camps (Ibid). In fact, the only member of the CCSDPT other
than the COERR and the BRC that deals with refugees in Bangkok is the Jesuit Refugee Service
(JRS) (Ibid).

The JRS helps displaced persons all over Thailand, but in Bangkok they primarily work
with asylum seekers (Seva, 2007¢). Because the BRC is not officially allowed by the UNHCR to
meet the needs of asylum seekers, these people rely on the JRS to provide basic services (Ibid).
Additionally, the JRS provides legal services to refugees in the detainment centers and improves
their health and living conditions (CCDPT, 2006). The JRS is uniquely equipped to provide these
services because they have permission from the Thai government to have programs inside the
detention centers and the BRC does not have this right (Seva, 2007¢). Overall, the JRS helps
displaced persons in Bangkok for whom the BRC cannot provide services (Ibid).

The BRC as a member of the CCSDPT continues to assist refugees in Thailand. The
UNHCR and members of the CCSDPT must assist refugees in Thailand because people have



been seeking refuge in Thailand for many years. This is discussed in detail in the next section,

concerning the history of refugees in Thailand.

2.2 History of Refugees in Thailand

The following section of this document describes the various refugees that flee to
Thailand. Section 2.2.1 explores the motivations for refugees to flee to Thailand and their
journey to Bangkok. The remaining two subsections discuss how the Thai government deals with
refugees. The Thai government has complicated laws with respect to establishing the rights of
refugees. To understand these laws, it is important to understand international protocols that have
been established to protect the rights of refugees. Thailand does not directly recognize these
international laws, but it has its own legislative mechanisms to define the rights of certain
refugees (Huguet, 2005). It is important to understand what rights to education and employment

are available to refugees in Thailand to develop an appropriate focus for an educational program.

2.2.1 History of Refugee Migration to Thailand

Relief organizations in Thailand have provided assistance to people who have been
compelled to leave their homes due to violence, oppression, or economic downturn. The
International Organization for Migration reports that Bangkok is home to displaced persons from
Myanmar, Lao PDR, Cambodia, China, Sri Lanka, Africa, and other Asian countries, as
displayed in Table 1 (Huguet, 2005). Thailand’s humanitarian approach towards those fleeing
oppression and conflict has convinced people from neighboring countries to seek refuge inside

its borders (Tasker, 1993; Huguet, 2005).



Country / area of origin Refugees | Asylum Seekers

Myanmar 3,219 267

Lao People’s Democratic Republic | 58 103

Cambodia 55 82

China 40 48

Sri Lanka 21 31

Other Asia 74 318

Total 3,592 1,013

Data provided by United Nations High Commissioner for Refugees
Regional Office in Thailand

Table 1 - Refugees and Asylum Seekers in Bangkok (Huguet, 2005)

Five notable groups of people who have sought refuge in Thailand are the Vietnamese,
Cambodians, Laotians, Chinese and Burmese. Approximately 68,000 people emigrated from
Vietnam to Thailand in response to the various events leading up to the struggle known in the
United States as the Vietnam War (Huguet, 2005). About 158,000 Vietnamese traveled to
Thailand following the war (Ibid). Cambodians have been fleeing to Thailand since 1975 to
escape, at first, the genocide of the Khmer Rouge regime, then the subsequent civil war, and
finally the turmoil that followed (Ibid). Since the Vietnam War, 320,155 people from Laos have
sought asylum in Thailand for various reasons (Ibid). Furthermore, many Chinese settled in
Thailand after the People’s Republic of China was established in 1949 to escape communism
(Ibid). Many of these refugee groups and their descendants have remained to this day, and
thousands more have traveled to Thailand in the last three decades (Tasker, 1993).

For over four decades, refugees have been fleeing to Thailand from Myanmar, formerly
known as Burma (UNHCR, 1998). Many of these Burmese have traveled to Thailand to escape
the conflict between the military dictatorship in Myanmar and armed ethnic groups demanding
autonomy or independence (UNHCR, 2006¢). Many Burmese also attempt to immigrate to
Thailand in search of employment, as there is widespread poverty in Myanmar caused by civil

conflicts with its military regime (Fairclough, 1996). A 2005 report estimated that between 1.5



and 2 million Burmese lived in Thailand at that time (Huguet, 2005). However, only about

120,000 are recognized as refugees by the UNHCR (Jesuit Refugee Service, 2005).

2.2.2 International Law Regarding Refugees

There are two UN declarations that are critical in defining international law about
refugees. The first of these declarations resulted from the United Nations’ 1951 Convention
relating to the Status of Refugees. This convention defines a refugee as any person who:

As a result of events occurring before 1 January 1951 and owing to
well-founded fear of being persecuted for reasons of race, religion,
nationality, membership of a particular social group or political
opinion, is outside the country of his nationality and is unable, or
owing to such fear, is unwilling to avail himself of the protection
of that country; or who, not having a nationality and being outside
the country of his former habitual residence as a result of such
events, is unable or, owing to such fear, is unwilling to return to it
(OHCHR, 1951).

The ratification of this document created the UNHCR and served as its statute (UNHCR,
2006a). The limitations set forth by the convention dealt with geographic and temporal
restrictions, primarily extending protection to displaced Europeans in the aftermath of World
War II (Ibid). The second declaration resulted from the 1967 Protocol Relating to the Status of
Refugees and removed the restrictions on time periods and countries of origin, allowing many

millions more people to apply for UN recognized refugee status (Ibid).

2.2.3 Thai Law Regarding Refugees

Thailand is not a signatory of the 1951 Refugee Convention or the subsequent 1967
Protocol and has also never drafted any domestic legislation that specifically deals with its
refugee population (Huguet, 2005). Under Thai immigration law, asylum seekers and displaced
persons are in fact considered illegal immigrants. This leaves them vulnerable to arrest,
prosecution, detention, and deportation (Ibid). Displaced persons are immigrants with no refugee
status and asylum seekers are immigrants in Thailand with pending refugee status (Ibid).
Although Thailand has no written law defining refugee status, Thailand uses special cabinet
resolutions and particular applications of immigration laws to grant temporary residency and
refugee status to certain asylum seekers (Jesuit Refugee Service, 2005). These resolutions have

granted 120,000 of the Burmese asylum seekers at border camps the right to stay there on
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humanitarian grounds (Ibid). Table 2 summarizes the differences between displaced persons,

asylum seekers and refugees with respect to the UN and the Thai government.

Term UN Definition Definition under Thai law

Any person who has fled
their country for
persecution, violence, etc.

(Huguet, 2005)

Displaced Person
Same as UN definition.

Any displaced person in Thailand that 1s not a
Burmese person living in a refugee camp on
the Thai / Myanmar border and those at
camps without refugee status (UNHCR, 2004).
These people are considered illegal immigrants
by the Thai government (Huguet, 2005).

Asylum Seeker
Displaced persons who are
seeking refugee status
(Huguet, 2005).

Displaced persons who have
been granted refugee status

by the UNHCR and thereby
have all the rights associated

with that status (Huguet,
2005).

Refugee Persons granted refugee status by the That

government. This status 1s only given to some
of the refugees at the Thai / Myanmar border
and none of the urban refugees served by the

BRC (Jesuit Refugee Service, 2005).

Table 2 - Definitions of Status Terms by Both Thailand and the UN

The UNHCR has been accused of granting refugee status to displaced persons within
Thai borders without the consent of the Thai government (UNHCR, 2004). The apparent reason
for this contention is that the Thai government only grants refugee status if the person is fleeing
“actual confirmed fighting,” while the UN defines a refugee as someone “fleeing fighting and its
consequences” (UNHCR, 2001b). Furthermore, Thailand only grants refugee status to Burmese
refugees that stay at border camps (Seva, 2006b). Therefore, there are people in Thailand, such
as the urban refugees that are serviced by the BRC, that the Thai government considers illegal
immigrants but that the UNHCR considers refugees (Ibid). The Thai government wants asylum
seekers to stay at border camps, and believes that those who leave the camps are security risks
and will arrest them (UNHCR, 2004; UNHCR, 2006c¢). Furthermore, the Thai government
believes that the UNHCR’s “process of status determination” is attracting asylum seekers from
the borders to the urban centers (UNHCR, 2004).

Understanding that the Thai government restricts the rights of urban refugees is important

for understanding the situation of refugees that are serviced by the BRC. The rights to
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employment and education for urban refugees are limited because they are not recognized as
refugees by Thailand (UNHCR, 2006c). For example, we learned that refugees serviced by the
BRC could not legally apply for work in Bangkok. Since they are considered illegal immigrants
in Thailand, one of the goals of the BRC is to eventually relocate the refugees to a third country
(Seva, 2007a).

2.2.3.1 Rights to Employment
In the UNHCR’s report on 2005, it was stated that refugees in Thailand did not have

access to employment (UNHCR, 2006c). The Thai government sought to grant temporary legal
status in July 2004 to “economic migrants,” those working in Thai businesses because of a poor
economy in their country of origin (Jesuit Refugee Service, 2005). Few immigrants registered for
this status because there was only a one month window to register, and because they feared
deportation in June 2005, when the temporary status expired (Ibid). Thailand has a zero-
tolerance policy for illegal workers and tends to crack down on businesses that periodically hire
these workers (Hiebert, 1998).

However, if Thailand were to deport all its illegal workers, many businesses believe the
economy would suffer because too many companies would have to close due to a lack of Thais
willing to replace the illegal workforce (Fairclough, 1996). For example, a majority of the
fishing industry’s workforce is made up of illegal immigrants; 70% of fishermen in the Ranong
Province are illegal Burmese immigrants (Hiebert, 1998). However, since the goal of the BRLC
is to prepare urban refugees for resettlement in a third country, computer skills would still be

very important for employment in other countries.

2.2.3.2 Rights to Education
The Thai government wants recognized refugees to be educated so that they can be

assimilated into Thai society (Tasker, 1993). However, the UNHCR reported in 2005 that
refugees have not been given any opportunities to pursue higher education (UNHCR, 2006c). As
the Thai government has not provided sufficient education for refugees, the UNHCR has
provided resources for early and secondary education at the border camps in recent years. The
organization supported schooling for 286 refugees in 2000, provided school supplies for 45,324

children attending school at the border camps in 2003, and educational opportunities were
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provided to about 90,000 children and adults in 2005 (UNHCR, 2001; UNHCR, 2004; UNHCR,
2006¢). The UNHCR also began to construct libraries in the camps in 2000 and they became an
integral part of refugee education by 2005 (UNHCR, 2001b; UNHCR, 2006c). While these
resources exist in border camps, urban refugees do not have the same rights and must seek
education through other means. While some urban refugees can attend private schools, many

cannot and rely entirely on the BRLC for an education (Seva, 2007a).

2.3 Refugee Education

Education has been recognized as a basic right by the vast majority of countries and a
wide range of conventions, such as the Geneva Convention, the 1951 Convention Relating to the
Status of Refugees and the Universal Declaration of Human Rights (United Nations, 1948).
According to the UNHCR, 0.9 of 1.9 million recognized refugees throughout the world from 5-
17 years old are not enrolled in educational programs (INSPIRE, 2004). This number does not
include refugees unrecognized by the UNHCR, such as asylum seekers and displaced persons.
This recognition has not resulted in education for many refugees in Thailand (Ibid). While
educating refugees is a significant problem, it is being addressed around the world with varying
degrees of success (Ibid). A considerable barrier to this success is that it is difficult to cover a
broad range of topics with limited resources. Education topics can range from subjects like math,
languages, science and history, to specific needs such as health, life skills and vocational training
(Seva, 2006a).

In Section 2.3.1, we address the purpose of refugee education. Understanding the purpose
of refugee education helped in the design of the computer skills program. Section 2.3.2,
discusses the use of English in the existing program at the BRC. We discuss the various
difficulties related to refugee education in Section 2.3.3, as well as successful methods that have
been used to overcome these difficulties. We used these methods to overcome similar difficulties
in our computer education program. Section 2.3.4 provides information on the best practices for
teaching refugees. These teaching methods will be used to improve the educational program of

the BRLC.
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2.3.1 Purpose of Education

Different reasons and motivations for educating refugees exist in refugee education
programs. Refugees in many parts of the world, and organizations such as the UNHCR, share the
belief that education is essential to an improved livelihood for families (Dryden-Peterson, 2006).
Education can address the refugee concerns by providing structure in the lives of children who
have been uprooted by turmoil through more economic opportunities (Dryden-Peterson, 2006;
Buchmann, 1999).

Another purpose of education is helping refugees become productive members of society.
In reporting on refugees, the government of Thailand has complained that “third countries” only
accept immigrants from Thailand who are the most capable and educated (Tasker, 1993). In
many cases, the ability to speak English is also a requirement (Seva, 2006¢). Therefore, refugees
have a better chance of settling into a country where they can support themselves and their
families if they have a good education and have studied English. Furthermore, the same report
suggests that uneducated immigrants tend to resort to crime, drug addiction, and prostitution
(Ibid).

The purpose of an educational program should dictate its goals and contents, which is
particularly important for the special circumstances of refugee education. If an educational
program does not have clear intent, it cannot be properly designed to meet the needs of the
students. Understanding the distinct difficulties of refugee students helped focus our curriculum
on overcoming the difficulties they face in becoming self-sufficient and productive members of

society.

2.3.2 Topics of Education

Certain educational topics can be particularly useful for meeting the unique needs of
refugee students. While some refugees can obtain public education in Thailand, many refugees
do not have access to public schools, and Thai public schools may provide an insufficient
education for refugees who plan to relocate to another country. As a result of this, refugees often
turn to centers like the BRC for education (UNHCR, 2006¢). Refugees have a greater need than
non-refugees for education that focuses on adjusting to a new culture and dealing with trauma

(Makagiansar, 1989). We reviewed essential elements of refugee education programs to
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determine their successes and failures so that we could keep in mind what topics would be
important when adding a computer course to the BRLC.

In a wide variety of educational contexts, language is the primary, necessary subject to be
able to continue education in other topics (Dryden-Peterson, 2006). Language education
becomes an even more essential part of refugee education because of the difference in refugee
and host country languages (Ingersoll, 2001). As discussed below, refugees are often taught
English, the host country’s language, and Native Language Literacy (NLL) to overcome
language barriers (Ibid).

Cultural education is also of great importance, as many refugees serviced by the BRC are
frequently relocated to Western countries (Seva, 2007a). The BRC has taken this into account,
and conducts cultural orientations when refugees are soon to be resettled to another country. As
our project developed a computer program for the BRLC, it was important to consider this,
because students can use the Internet as a means obtaining cultural information.

English can often be used as the common language of communication between refugees
and other residents in the host country, or for communicating with English speakers outside the
host country (Ibid). English skills can also be very useful for seeking higher education in English
speaking countries and for obtaining jobs, especially if coupled with other skills such as
computer skills (Ibid). The importance of English is further emphasized when refugees are
resettled to English speaking countries.

NLL programs are often coupled with English language education because of the benefits
of understanding one’s native language first (Ibid). Education in the host country’s language is
important as well, but this is usually easier to obtain through state education. While state
education can provide instruction in a variety of subjects such as language, math, sciences, and
history, vocational training and educational programs that specialize in overcoming language and

cultural barriers may not be available for refugees who need them (Ibid).

2.3.3 Overcoming Difficulties in Teaching Refugees

The task of educating refugees has a number of problems that NGOs like the BRC
frequently face. As the BRC serves a diverse population of refugees, language barriers, cultural
differences, the lack of qualified teachers, and insufficient funding are difficulties we have

identified that the BRC encounters. We have identified methods for overcoming difficulties; two
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of these are training refugees to become teachers and Native Language Literacy. These four
difficulties and methods to overcome them are discussed in the following subsections. For an

overview of problems faced and potential solutions, see Table 3 at the end of this section.

2.3.3.1 Language Barriers
Language barriers are one of the most difficult obstacles to overcome in refugee

education, as well as one of the most important. As refugees leave their home countries seeking
asylum in others, they may travel to a country in which they do not speak the national language.
In teaching refugee children, the problem is further exacerbated by the fact that children may not
yet have mastered their own native language (Ranard, 1995). While a good way to address
language barriers is teaching both native languages and the host country’s language, this type of
curriculum focus is not always realistic. There may be a lack of trained teachers and a lack of
funding for a dual language program (Dryden-Peterson, 2006). While understanding one’s native
language and culture may help one’s understanding of other languages and cultures, it is another
difficulty in refugee education.

Training refugees to take over the role of teachers is one method that can be very
successful for overcoming language barriers (Ranard, 1995). Ideally, refugee students who speak
a particular language would be taught courses by a refugee teacher who speaks the same
language as them. Even if the refugee teacher does not speak the same language, these teachers
have experienced refugee education, at least to become teachers, and faced language barriers
which helps them be aware of the difficulties their students may face (Ibid). Another method for
overcoming the language barrier is teaching refugees English so that it can be used as the
common language of communication (Ingersoll, 2001). Native Language Literacy (NLL)
programs can assist teaching English and the host country language to refugees (Ibid). The first
reason to implement an NLL program is that there have been a number of studies that have
demonstrated non-English speakers learn English more effectively if they receive instruction in
their native language first (Ibid). This is another reason to have refugee teachers who are fluent
in the students’ native language: NLL courses need teachers who are fluent in the language of

instruction.
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2.3.3.2 Cultural Differences
Cultural and social differences can significantly hamper education, especially if teachers

do not understand their students (Moro, 2002). Different cultural values and priorities may
detract from the teaching and learning process in foreign countries, causing confusion and
making learning more difficult (Ibid). For example, Lahu hill tribes in Northern Thailand
rejected birth control education and supplies because it conflicted with their cultural values
(Frost, 2005).

While culture can create barriers in understanding ideas, social impediments such as
racism can make education harder to obtain (Moro, 2002). Case studies in Egypt of darker
skinned Sudanese refugees demonstrated that it was more difficult for them to win acceptance
from the Egyptians, despite family ties and some cultural similarities (Ibid). While not always
the case, certain differences in cultures may be so great that people will reject what they are
taught. This was the case with the Lahu hill tribes in Northern Thailand (Frost, 2005).

One method for overcoming cultural differences is using refugees as teachers. These
refugee teachers have experienced these cultural barriers first hand both in and outside of the
education program. Therefore, researchers argue that these teachers will have an easier time
relating to the cultural difficulties that their students are facing (Ranard, 1995). Furthermore,
refugees that have already gone through education concerning other cultures can better
understand what helped them learn that material, and incorporate their experiences into their
teaching. In some cases, the refugee students and teachers will be from different ethnic
backgrounds, but any refugee teacher is more likely to be aware of cultural barriers that outsiders
face concerning a new culture. Another application for refugee teachers is using those who can
speak the refugee students’ native language to teach NLL classes. NLL programs provide way of
understanding culture and the world without using English (Ibid). These classes can also increase
individual confidence and increase the pride that a refugee has about his or her culture (Ranard,

1995).

2.3.3.3 Lack of Qualified Teachers
A lack qualified teachers is another significant problem with refugee education. First of

all, the shortage of teachers itself is a major problem (Makagiansar, 1989). This may be due to

financial reasons, or due to a shortage of teachers to teach in rural areas (Ibid). The shortage of
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teachers applies to poor, overcrowded, urban schools as well, where many teachers do not wish
to teach (Ibid). Even if there are teachers available, they may be temporary instructors, especially
if they are volunteers. Additionally, they may be unqualified (Ranard, 1995). Unqualified
teachers may not be specialized in the subjects that they teach, they may not be able to handle
cultural differences, and they may not know how to use funding effectively (Ranard, 1995;
Dryden-Peterson, 2006). Lastly, large student-teacher ratios and poor classroom facilities
amplify existing problems (Buchmann, 1999).

It is difficult to find viable solutions to a lack of qualified teachers. One solution is using
the refugees as teachers, but they may not have as much experience or knowledge in specific
subjects (Ranard, 1995). The refugee teachers’ lack of knowledge and skill can be improved over
time with some initial outside support (Ibid). However, support structures such as the BRC may
not have as much experience in educating refugees and helping the refugees become better

teachers.

2.3.3.4 Insufficient Funding
The final major difficulty in refugee education is lack of funding. While some programs

are financed by external organizations, many rely on donations or on charging modest fees for
their services. For programs that are not externally financed by national programs or NGOs,
sustainability is a concern for the curriculum to continue to exist. A lack of funding can affect the
number and quality of teachers that can be hired. Furthermore, limited funds reduce the resources
that will be available, such as text books, and diminish the quality of the education building
itself. However, money can only do so much for many of the problems described (Dryden-
Peterson, 2006; Makagiansar, 1989). As discussed above, teacher shortages, cultural differences,
and social barriers may still impede refugee education, despite adequate funding.

Refugee teachers generally do not demand as much salary as an outside instructor would,
so hiring refugees is a method for alleviating financial hardship (Ranard, 1995). This method
directly addresses the financial limitations of refugees and refugee centers, allowing money to be
used in other important areas. If the BRC can continue to produce instructors capable of leading
the educational programs, they will be less dependent on external factors, and more self-

sustaining.
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2.3.3.5 Summary of Overcoming Difficulties in Refugee Education
Table 3 summarizes the difficulties we have identified in refugee education and the

methods we have discovered to overcome each difficulty.

Difficulty Methods to Overcome

refugees as teachers, native language literacy,

Language Barrier ;
English as common language

Differing Cultural Values native language literacy, refugees as teachers

Unavailability of Qualified Teachers| refugees as teachers

funding from NGOs and religious charities,

Financial Hardships :
refugees as teachers, fundraisers

Table 3 - Summary of Difficulties

2.3.4 Best Practices in Refugee Education
There are many different techniques in teaching, the potential success of which are
dependent on the types of students being taught. We researched three methods of teaching that
would be appropriate for refugee students at the BRLC:
e blended learning
e task-based learning
¢ hands-on learning.
These methods put emphasis on interactive classes rather than those that are solely
focused on lecturing. An in-depth understanding of these methods is important for designing an
educational class for refugees because certain teaching methods are especially well suited within

the context of refugee education.

2.3.4.1 Blended Learning
The goal of blended learning is to “create an optimum training program for a specific

audience” by combining multiple different forms of educational activities and technology
(Alvarez, 2005). Blended learning combines traditional forms of face-to-face classroom time

with interactive live formats as well as electronic-learning (Graham, 2004). The use of blended
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learning has a variety of benefits for refugee education. These benefits include increased access,
flexibility, and cost-effectiveness (Ibid). In situations like the one at the BRLC, where many
refugees cannot access a comprehensive education, using software that is designed to teach
students without teachers, can help to supplement the education they receive. Additionally,
refugee education faces many difficulties that other educational settings may not face, and
allowing for a flexible program will help address difficulties such as teacher shortages. Finally,
blended learning has the benefit of being cost-effective, which helps to address the financial

hardships frequently faced in refugee education.

2.3.4.2 Task-Based Learning
Task-based learning is a format that was developed for language learning, but is

applicable to other subject matter as well (Frost, 2004). The major unique aspect of task-based
learning is that each class is centered on a specific goal and that class’s material is structured to
help students achieve that goal. For example, in a language class, a goal might be to learn how to
order a meal at a restaurant. The material taught in this class would then focus on food
vocabulary and common expressions used when talking about food. In a computer skills class, a
goal might be for a student to learn how to send an e-mail to their family.

The content of the class is not pre-determined. Instead, the instructor has a rough outline
of the material to be covered, as well as one or multiple goals. The prepared material should
enable teachers to assist students in working towards that goal. The main advantage of this type
of learning is that it focuses on what needs to be learned to complete real world tasks, making it a

very practical approach.

2.3.4.3 Hands-On Learning
Hands-on classes are a very effective educational method, especially in contexts where

there are language barriers (Haury, 1994). Using hands-on learning has the benefit of increasing
the motivation to learn, the enjoyment students have, and the amount students learn. (Ibid) With
the difficult task of refugee education, having a fun and interesting teaching method may help
students learn more effectively. Additionally, a teaching method where students can learn by
doing instead of just listening helps to overcome language barriers that are common in refugee

education.
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2.4 Chapter Summary

Refugees from many different countries reside in Thailand. Within Thailand there are
several support structures to assist refugees by providing them with protection and basic services.
Some of these are the Bangkok Refugee Center, the Office of the United Nations High
Commissioner for Refugees, and the Catholic Office for Emergency Relief and Refugees.

In Bangkok, refugees are regarded by the government as illegal immigrants. Thailand
uses special cabinet resolutions and certain applications of the Immigration Act to grant
temporary residency to people in need of asylum, but this only applies to a select few. It has been
reported that refugees lack access to employment. In terms of education, refugees are generally
granted the right to primary but not secondary education. They can either go to Thai public
schools or to learning programs at refugee centers like the BRLC.

There are many difficulties in creating educational programs for refugees. These include
language barriers, cultural differences, and a lack of funding from the government. One approach
to funding problems is to train refugees as instructors of these programs rather than hiring local
Thais or other outside teachers who may request higher salaries. This also helps to alleviate the
language and cultural barriers because the instructors are in comparable situations to the
students. Furthermore, churches and Non-Governmental Organizations like the UNHCR are
available to fund centers for refugees when other sources fail.

There are various teaching methods that would be helpful in refugee education. The first
of these methods was blended learning which combines lecturing and classical teaching with
outside materials like educational software. The next method we described was task-based
learning which gives the students goals that will help them to understand why they are learning
the material that they are learning. Using these methods would ease the difficulties that exist in

refugee education
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3. Methodology

The Bangkok Refugee Learning Center (BRLC) provides a series of basic English
language training classes to urban refugees in Bangkok, Thailand. In the interest of improving
the learning opportunities for the refugees at the BRLC, our project goals were to develop a
computer class, create an online resource guide to assist the teachers and students, and provide a
set of recommendations to improve the BRLC as a whole. Before attempting to achieve these
goals, we had to perform empirical research to give ourselves the knowledgebase required to
justify the design of our final products. This chapter describes what methods we used to answer
the following three research questions:

1. What are the future goals of refugees?
2. Which methods are appropriate for refugee education?
3. What do refugees want and need to learn?

Answers to the first question about the goals of refugees determined what the course
content would be, because they explained what the refugees would be using computers for in the
future. As the background chapter makes clear, answers to this question are important for
ensuring that the course can help the refugees in their lives beyond the BRLC. For example, the
course would be designed differently depending on whether the refugees were seeking higher
education or employment. In answering our second question about appropriate methods for
refugee education, we wanted to find out which teaching methods we should incorporate into our
computer literacy course and suggest in our set of recommendations. There are a variety of
options discussed in the background chapter. Our challenge was to adapt them to the specific
context of the BRLC. The last question dealt specifically with what content should be included in
a class for refugees. We needed to ascertain what topics refugees at the BRLC wanted to learn
and what topics refugee specialists and education specialists believed refugees need to learn.

To determine answers to these questions, we used interviews and focus groups with
experts on educating refugees and teaching techniques, administrators of the BRC, and the
refugee students themselves. We used the information we gained from answering the research
questions to draft a curriculum for the computer class. Once curriculum development was at the
state where we could test it, we conducted experimental classes and gauged what worked in each
class and what did not work through focus groups and observation. Using the data from our

interviews and focus groups, as well as the information we learned through experimental classes,
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we produced a set of student handouts, a teaching manual and an online resource guide for the
teachers and students at the BRC.

The following chapter describes the methods we used to answer the three research
questions. They are given in the order that we performed them, and for each method there is a
description of what was done as well as a justification for why it was important. Figure 3.1 is a
flow chart of the methods that are described in this chapter. A time-line of when each of these

methods was performed is given in Appendix A.
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Figure 1 - Methodology Flow Chart
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3.1 Initial Focus Groups & Interviews

We began to answer our research questions about what would constitute an ideal
computer literacy program at the BRC by holding focus groups and interviews with various
groups of people. The Director of the Bangkok Refugee Center, Rufino Seva, emphasized that
the refugees’ opinions about the education program should be the most important factor in
designing classes for the BRLC (Seva, 2007a). Therefore, we decided to begin by interviewing
the refugee students. The BRLC had around 150 students at the time of our project, and
interviewing all of them would have taken more time than the two months allotted. Since we
could not interview every student, we decided to hold focus groups to get a wide range of
responses and to identify a couple refugee students from each group to participate in one-on-one
interviews. In the one-on-one interviews we attempted to get more in-depth responses than we
could obtain while trying to accommodate the discussion among all focus group members. At the
same time, we individually interviewed administrators at NGOs such as the BRC and other
members of the Committee for Coordination of Services to Displaced Persons in Thailand
(CCSDPT). Finally, we held one-on-one interviews with teachers from the BRC,and private

learning centers.

3.1.1 Refugee Focus Groups

The first research method we used was focus groups with the refugees. We started with
this to make the opinions of the refugees who were going to be taught the foundation for
understanding all the interview responses. Another reason we began with focus groups was to
help us select students for one-on-one interviews. Furthermore, we thought that students would
be more comfortable speaking in a group of their peers, rather than only speaking to new
foreigners they did not know.

Semi-structured focus groups were the best method for getting information from refugees
because they enabled us to better understand the thinking and views of a group of people, in this
case, refugee students (Gubrium, 2002, p. 147). A template of the focus groups is included in
Appendix B. We asked broad questions in a semi-structured focus group to facilitate discussion
between group members (Ibid). Focus groups are a useful method for sustaining discussion,
especially when the participants are personally interested in the topic (Ibid, p. 148). The final

deciding factor in choosing to use focus groups was that we were able to reach a larger and more
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diverse group by talking to several people at the same time. We felt this was especially important
because we did not want our sampling to be skewed toward one particular set of refugees despite
the diverse group at the BRC.

The samples for our focus groups were decided in a purposive manner. This allowed us to
avoid bias with predefined controls, which increased the practical use of the data due to its focus
on which respondents were included (Baker, 2002, p. 111). While the groups were primarily
structured using English proficiency and age, we also considered ethnic diversity when possible.
Our interview with Maxwell Dowling, the Director of the Seventh Day Adventists Language
School (SDA) reinforced our belief that these variables are very important to consider when
dealing with refugees in a group setting. Although each class has students of a wide spectrum of
ages in it, we organized each of the focus groups so that they would contain students of similar
ages. We felt that it was important to group similar ages because if there were students of all
ages present, people may not have voiced their true opinions for fear that they would have
offended members of the group with a higher status (Gubrium, 2002, p. 151). At the same time,
we ensured that the focus groups as a whole represented a wide range of ages because the
computer literacy program is being developed for all students eighteen and younger.

Because the computer skills curriculum is being developed for students with various
levels of English proficiency, we made sure to interview students from the different classes
offered by the BRC. We felt it was important to group the students by English proficiency for
two reasons. First, we believed that someone with a low level of English comprehension would
have been unlikely to talk if the rest of the group was much better at English than he or she was
and we wanted to avoid this possibility. Secondly, by creating a focus group with students at
similar levels of English comprehension, we only needed translators for some of the focus
groups. Not having to use a translator allowed us to have mixed ethnicity groups for students
with higher levels of English, which allowed for more diverse viewpoints to be raised, rather
than just the concerns of one ethnic group.

Translators were necessary to communicate with students having limited English
proficiency. Having the translator speak the same language as all of the students ensured that all
of the focus group members understood our questions and that they were able to convey their
responses to us. The six different classes offered at the BRLC at the time were Let’s Go 1

through 5 and Headway, and we were told that only students from Let’s Go 5 and Headway
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could communicate with us in English. The ages of students in Let’s Go I were too varied, so we
decided to make our first group consist of Let’s Go 2 students and our second group consist of
Let’s Go 3 & 4 students. Because both of these groups needed translators, we chose to sample all
Lao Hmong refugees because we felt it would be too complicated to have multiple translators for
a single focus group. This particular ethnicity was the simplest choice because a large majority of
the refugees at the BRC are Lao Hmong.

The Let’s Go 2 group consisted of students from six to twelve years old. Also, later we
found out that a Let’s Go 4 student had participated in this focus group, but was also twelve. For
this focus group, and all the others, we asked permission to make an audio recording of the
discussion so that we could create transcripts later for analysis. From the Let’s Go 3 & 4 group,
the ages of the students ranged from fifteen to eighteen. Although we intended to form a group of
ethnically Hmong students, one turned out to be half Nepalese and half Burmese. This did not
turn out to be a problem because she was able to respond to some questions in English.

In both groups it was helpful to have a single translator, but we believed that we missed
some potentially helpful discussion. The translators had a tendency to tell us what was said
overall after the students discussed among themselves rather than giving us a literal translation of
the conversation as it happened.

To make up for the lack of diversity in the focus groups requiring translators, we included
as many various ethnicities as possible in the other two groups. The Let’s Go 5 class had only
Nepalese and Cambodian students, so we chose three from each ethnicity, but one Cambodian
was not able to come. The ages in this group ranged from ten to thirteen. It was surprisingly
helpful that there were only two ethnicities sampled for this focus group because it turned out
that these Let’s Go 5 students did not understand enough English to answer our questions
directly. We found two people at the BRC to act as translators for this focus group. It was
somewhat difficult to handle the separate discussions between the Cambodians and the Nepalese
in the same focus group, as we had predicted for the other two focus groups. We were able to
hold the Headway focus group with a Sri Lankan, another half Nepalese-half Burmese, and four
Laotians that ranged in age from eighteen to twenty-five. This focus group was conducted in
English. Between the four focus groups we were able to get a wide range of ages and include at
least one person from most of the ethnicities represented at the BRC. Table 4 summarizes the age

ranges, language abilities, ethnicities, and genders from our focus groups.
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Focus Language  eae .| Number of
Group Ages Ability Ethnicities Gender Students
1 6-12 Let's Go 2 8 Lao Hmong 4 Female, 8 Students
4 Male
' 4 Lao Hmong, 1 Burmese/ |2 Female,| _
2 15, 16, 16, 17, 18| Let's Go 3 & 4 Nepalese 2 Male |9 Students
_ \ 3 Nepalese and 2 Cambo- | 2 Female,| _
3 10-13 Let's Go s dian 2Male |D Students
18,18, 18, 19, o 1 Sri Lankan, 4 Lao Hmong, | 2 Female,
4 24. 25 Headway 1 Burmese/Nepalese, 4 Male 6 Students

Table 4 - Focus Group Sampling

3.1.2 Individual Refugee Interviews

To supplement the focus groups we conducted interviews with ten refugees from the
focus groups. An interview is better able to elicit a fuller, more complete response to open-ended
questions than a questionnaire (Singleton, 2005, p.237). Furthermore, in a focus group the
participants may not voice their true opinions if they fear that they will offend members of the
group with a higher status (Gubrium, 2002, p. 151). This hesitation could limit the accuracy and
range of participants’ answers, which would diminish the validity of our data from the focus
groups. Although, as described above, a focus group can be helpful for getting more interview
responses in a shorter period of time, we wanted to supplement the focus groups with individual
interviews to ensure the validity of the responses. When we decided to conduct interviews we
had to determine which type to use. We also based some of our questions on responses taken

from the focus groups that we wanted to elaborate upon.

3.1.2.1 Interview Structure

As there are benefits to both unstructured and structured interviews, we chose to use
semi-structured interviews. Some research experts suggest a structured interview, which uses the
exact same prepared set of questions, closing and opening remarks, and question transitions for
every interview (Singleton, 2005, p. 68). A structured interview does not allow for as many
unrestricted responses, so we decided that it might have been appropriate to use unstructured
interviews in our project. This style bases the questions asked and the overall dialog on the
responses of the interviewee (Knight, 2002, p. 63). The main problem with an unstructured

interview is that the data obtained are scattered among a number of subjects and responses, and
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interviewers may need extensive training to produce results comparable among all the interviews
(Singleton, 2005, p. 222). For our interviews with refugees we chose to use semi-structured
interviews because they allowed us to maintain a common structure among the interviews that is
also flexible and allows for follow-up questions (Singleton, 2005, p. 222). Furthermore, the
informal nature of a semi-structured interview helps create a relaxed atmosphere in which the
interviewees would not feel pressured to provide an answer that they believe the interviewer

expects (Ibid.). This was an atmosphere we desired to ensure the validity of our responses.

3.1.2.2 Interview Sampling

After deciding on the interview methodology, we began to purposively choose certain
refugees from the focus groups as well as make additions and revisions to our interview
questions for them. For the refugee students, we attempted to choose ten individuals who would
make the overall sample pool balanced between age, English ability, nationality, gender, and
skill level with computers. English ability and the native language of the interviewee was less of
a barrier in one-on-one interviews than in focus groups because we had translators available and
there was only one language to translate in each direction. Therefore, we focused on seeking
opinions from as wide a range as possible for each of the five variables. Since there was not
enough time to do a one-on-one interview with all of the students, we focused our sampling on
picking students who would best represent the range of student opinions on a computer literacy
program. We did this by selecting students of different ethnic groups, English levels and
computer literacy. We also chose the students that were more talkative during focus groups so
that we could get more substantial responses. Once the samples were decided upon we were

ready to conduct the interviews.

3.1.2.3 Conducting the Interviews

When interviewing the refugee students, we first asked permission to record the interview
so that we could make transcripts later to help with analysis. Our first questions asked them
about some basic background information. A template of the interview is included in Appendix
B of this document. After asking about their background we asked about their future goals so
that we could identify their plans for the future to help focus our curriculum to meet their goals.
We asked some questions to the few students who had attended other refugee programs about

their experience. For all the students, we asked about their experience with the BRLC and we
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asked what ideas they had for creative ways to teach English and computer skills. From the
responses to these sets of questions we determined what the refugees believed are the best and
worst teaching methods. To answer our final research question, we asked the refugees several
questions about what they wanted to learn. To get a feel about what refugees already knew about
computers, we also asked questions about what basic knowledge they already had, such as
whether or not they can identify a mouse or keyboard and turn on a computer. In our initial
discussions with Seva, we found that the refugees’ own ideas about what they wanted to learn
should be considered first. Because the project’s focus was based on what the refugees would

like to learn, this was one of the most important research questions to answer.

3.1.3 BRLC Teacher Interviews

It was also important to interview teachers from various education programs in order to
learn about how refugee education is performed in practice. We interviewed three teachers from
the BRLC. Two of these teachers were English teachers and one taught a typing class that met
once per week. We expected teachers to have a unique view of what techniques do and no not
work in the classroom. We also hoped that teachers could provide commentary about what topics
they had seen to be valuable or unnecessary for refugees and which material they thought should
have been added to refugee education. Additionally, their input on curriculum development was
invaluable for our project because no member of our team had any experience teaching refugees.
The interviews with teachers were held in a similar fashion to the interviews with refugees, but
the content of the questions had a different focus.

In some situations, we felt that interviews could be more effective if we were able to
record them. We thought that conversation would flow more naturally if we were less focused on
taking notes. To facilitate this, before interviews we wished to record, we asked permission to do
so verbally. We made sure to make it clear that if they were not comfortable with audio
recording that we would be more than willing to take notes instead. Following the interviews, we
listened to the recordings and created rough transcripts for reference.

The questions we asked the teachers focused mostly on their experience with teaching
and designing curricula. Primarily we were interested in how important these teachers felt
English was for urban refugees who planned to relocate and why. From this information we

hoped to determine what aspects of English we should try to teach as a byproduct of our
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computer literacy program. Furthermore, we asked the teachers about which computer skills they
thought were important for refugees and whether they had any experience teaching computer
literacy. We then asked them for suggestions pertaining to developing our curriculum and
creating appropriate groups of students for the classes. This information proved crucial in the
actual design of our curricula packet for the BRLC.

We believed that it would be best to interview the teachers using the semi-structured
method. As described above, using semi-structured interviews was the best solution for gathering
uninhibited responses and following up on certain responses in a systematic fashion. This type of
interview also allows for open-ended questions, which helped prevent the data garnered from the
interview from being limited to what few topics we thought should be covered. Additionally, a
semi-structured interview allows the interviewer to use follow-up questions to glean the

motivations behind the interviewee’s responses.

3.1.4 NGO & Private School Administrator Interviews

We also interviewed a teacher trainer for a private school and officials at various NGOs
that deal with either refugees, education, or both. The people we chose to interview were usually
those in administrative positions. This is because we wanted to interview people who had
experience in dealing with teachers but worked at a higher level, and had a better grasp of the
overall teaching philosophy of each school or organization. These organizations included the
BRC itself, other members of the CCSDPT, and the English and Computer College (ECC). We
expected these organizations to have very well informed views of what and how refugees should
be taught, and in what fashion. For example, the UNHCR publishes a field guide on educating
refugees. Specifically, we hoped to ask them about teaching methods they felt were useful and
how they would suggest grouping the different types of students to create an effective learning
environment. We also asked if they had any experience with teaching refugees computer skills,
in particular. Furthermore, we hoped to shape the English focus of our program by asking them
why they felt English education was important for refugees who were planning to be relocated.
We believed that the years of experience that these organizations had with refugees would allow
them to provide us with particularly useful information on how to interact with them in a

learning environment.
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Semi-structured interviews seemed to be the best method for asking the NGOs these
questions. We decided to use individual interviews rather than focus groups to find out the
desired information. Each NGO has a very different core objective for refugees, so we believed
that a focus group ran the risk of limiting unique responses. Furthermore, we expected that a
focus group would have been logistically impossible because the organizations would have likely
had conflicting schedules. Semi-structured interviews allow the interviewer to follow up on
answers and illicit uninhibited responses while maintaining enough structure to the interview for
easy analysis. Furthermore, open-ended questions are allowed in semi-structured interviews
which helped prevent the data garnered from the interview from being limited to any perceivably

expected answer. We also opted to record and make transcripts of some of these interviews.

3.2 Interview and Focus Group Analysis

As mentioned above, we made audio recordings of the interviews and focus groups we
conducted, after receiving permission, to aid in our analysis. If we received permission to record
the focus group or interview, we then supplemented our notes by creating transcripts that were
close to verbatim, but we cleaned up sentences and eliminated chatter that was neither a question
nor a response. If we were unable to record them, the transcripts were simply summaries of the
conversation created from our notes.

Once we had transcripts of our interviews, we began the first steps of analysis by coding
the data. Coding data involves going through transcripts line by line and making notes of exactly
what was discussed (Gubrium, 2002, p. 684). For each transcript we made notes next to each
response that reworded that response in general terms related to the overall goals of the project.
This method allowed the responses to be more easily compared to the responses from other focus
groups and interviews, which were all worded differently with slightly different focuses.
Specifically, this process helps with data organization, as well as with determining the implied
and explicit meanings of interviewees’ responses (Ibid). By coding our data it became easier to
understand which points were expressed by which respondent, and how we interpreted their
responses (Ibid).

After coding the data, we discussed as a group what respondents said so that we were
able to reach a consensus on what views were expressed in each of our interviews and focus

groups. We discussed how much certain viewpoints were expressed and how common they were
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among all interviews and focus groups. Because our focus groups involved discussions in other
languages that were relayed to us through a translator, we were unable to accurately count the
frequency of responses for most of the data gathered and had to make inferences based on
general responses. In the discussion, we also made sure to note any responses that were in
conflict with each other and discussed how we could find a middle ground that satisfied both
viewpoints. We wrote down the coded responses we determined to be the most indicative of the
opinions expressed in all the interviews and focus groups. The popularity of a response was
determined from the number of times it was mentioned in each of the interviews and from the
overall responses stated by the focus-group translators.

To evaluate the validity of these common trends we used grounded theory analysis. In
our discussions regarding refugee and expert responses to our research question, we made
hypotheses about course content, future recommendations and teaching methods. After making a
list of what ideas were consistently expressed, we applied a number to each concept and recoded
the data with this numbering scheme (See Appendix C for examples of this). Specifically, we
identified fourteen topics that appeared to be findings and then wrote a number, or numbers, next
to each response that indicated which of the fourteen topics it provided support for or against.

We then assigned a number to each focus group and interview. We then applied an
extensive numbering scheme so that (interview).(topics) preceded each newly coded response.
We then made a new document with section headings based on the fourteen topics and copied all
the responses below each of the concept-based section headings it related to. The numbered
responses were then copied into concept-based section headings (See Appendix D for examples
of the organized data). We were then able to assess and compare the responses that both affirmed
and negated each hypothesis. From this evaluation we were able to ensure that our theories were
grounded in our research data (Gubrium, 2002, p.677). When coupled with the research we
performed to further evaluate refugee education, we determined what content and methods were
and were not effective for refugees, making us more informed on the proper techniques for

creating a curriculum for the BRC.

3.3 Program Development
After we analyzed the information gathered through the focus groups and interviews, we

used what we learned to help develop a computer training program. We combined our new
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understanding with the knowledge gained by a review of best practices on curriculum
development to determine what the important components of the program should be. We then
used the information from both of these sources (empirical findings and literature review) to
draft an initial curriculum. After developing some initial lesson plans we conducted an
experimental class as a means of testing our approach and gathering feedback on its
effectiveness. We conducted follow up interviews and focus groups with the students, refugee
teachers, and the program director to receive further feedback on how to improve the curriculum.
We made appropriate revisions to the curriculum and then performed six more iterations of

holding an experimental class and making revisions.

3.3.1 Initial Curriculum Development

The first step that we took after analyzing our interviews was to draft a curriculum for the
computer class at the BRLC. Through a combination of interview results, other computer skills
curricula, and brainstorming, we determined which subjects should be taught in each lesson.
Although the new course should span nine weeks because that is the usual length of the term at
the BRLC, we focused initially on what topics the first few lessons should teach and fully
developed the student handouts for these lessons. These lessons were higher priority because the
first few experimental classes, described in the next section, would teach this material. We
needed to start holding experimental classes early on, and we still had time to edit and create the
other lessons. Furthermore, we felt that we would learn a great deal from the experimental
classes, and that if we finished making a teachers’ manual without testing any of the material in
classes we would have too many revisions to make in a short period of time at the end of our

project.

3.3.2 Experimental Classes

We used a draft of the developed curriculum to conduct seven experimental classes,
revising the curriculum after each of the iterations. The dates for when these classes occurred are
in our timeline in Appendix A. The goal of these experimental classes was to use student and
teacher involvement in curriculum and class design, and to help select teacher candidates to take
over teaching the computer skills course after our project was completed. This section will
describe how the teachers and students for these classes were chosen and how the classes were

conducted.
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We chose teacher candidates for our experimental classes based on several criteria such
as their level of interest in teaching, prior teaching experience, language abilities, computer
skills, and other skills they may have had. The level of interest was an important factor in
choosing teaching candidates because both our group and the BRC wanted to choose a teacher
who was very motivated and interested in teaching. Language skills, particularly in English, were
another important aspect in identifying potential teachers because the computer skills program
needed to focus particularly in learning English. Additionally, we intended to pick teachers who
had ability in other languages to help with the many students who do not understand English
well. Finally, prior computer experience was important because in the eight week time period of
our project, we did not have enough time to train novice teaching candidates in the variety of
computer topics necessary to run a computer skills course, so some prior experience was deemed
necessary. For four of the classes, we taught the refugees and had the potential teachers watch
and give us feedback. The other three classes were taught by the teachers and we trained them
before the lesson to explain the content that needed to be covered. We observed the classes and
guided the teachers if they were having trouble with our student handouts and teacher’s guides.

We selected students for the experimental classes based on their existing computer skills,
as we wanted a class with students who would be relatively close in ability. We also wanted
students who would be at a similar level of language comprehension. The first three
experimental classes taught Lesson 1 of our curriculum (See Appendix E for the Lesson Plans)
so we chose students who had never used computers before. The other four classes taught later
lessons so we chose students who already had some background with computers. Future classes
at the BRC would also be grouped by such factors, and providing direction for the future of the

course was important for our development of the computer skills program.

3.3.3 Curriculum Revision

After each of the classes we conducted focus groups with all of the students in each class
to receive suggestions on how to improve the lesson. We asked questions such as what the
students liked or disliked, what they found hard or easy, and what topics we needed to include
more or less of, as well as what suggestions they had for improving the curriculum. A template
for these focus groups is in Appendix B. After these student focus groups, we conducted a

separate interview with the refugee teachers asking similar questions to determine what was

35



effective or ineffective in the class that we taught and the class that they taught. Our final set of
interviews after each experimental class was to interview the Program Director, who was present
for some of the experimental classes, to determine further aspects of the program that needed
improvement. We wanted his expertise in working with refugees so as to develop a program that
would best serve in preparing the refugees for their futures.

After completing these interviews and focus groups we analyzed our data to determine
which aspects of the curriculum needed changes, and we then made appropriate revisions to the
lesson plans used in the experimental classes. At the same time we developed the remaining
lesson plans based on the responses from the experimental classes. Multiple classes gave
students, teacher candidates, and the Program Director more chances to voice their opinions on
aspects of the curriculum, which allowed us to revise more of the material. Simon Cox, a teacher
trainer at the English and Computer College (ECC), emphasized the importance of the iterative
phase of our experimental class to ensure that the class is flexible and able to incorporate student
and teacher input. This input was important in giving us justification for the revisions we made
to our lesson plans. Furthermore, we were able to train the potential teachers more and give them
more practice by having more experimental classes. Once we finished the last set of
experimental classes and interviews we used all that we learned to make the final draft of the
curriculum. This included student handouts, a teacher’s manual and an online resource for the

teachers and students.

3.4 Chapter Summary
Our research was designed to answer three major questions:

e What are the future goals of refugees at the BRC?
e  Which methods are appropriate for refugee education?
e What are refugees interested in learning?

To answer these, we first conducted focus groups with the refugees involved in the English
education program at the BRC. We chose ten students from these focus groups to conduct
individual interviews with. We also conducted interviews with officials and teachers at private
learning centers and NGO administrators that work with refugees and education. Combining the
data from these interviews with separate best practice research we developed a curriculum for a

computer class. At this time we trained three teachers to help us try some experimental classes
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while we were at the BRC. We conducted these classes based on our designed curriculum and
held focus groups with the students and teachers involved to see if our teaching was effective.
Based on their responses, we made revisions to our curriculum and held sample classes again.
After seven iterations of these experimental classes we prepared a final lesson plan and created

student handouts, a teacher’s manual and web resource guide for the BRC.
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4. Findings and Discussion

Through performing our empirical research to answer the three research questions
developed in our methodology, we derived findings that assisted us in completing our three
project goals. These were to design a computer literacy course, create an online resource guide
and provide a set of recommendations to improve the overall program at the BRLC. The majority
of these findings can assist in completing or justifying many of these goals.

We decided to group these findings into the following four categories:

Findings related to the computer literacy course
Findings related to the overall program
Findings related to class design

Findings related to class environment

el e

The first set of findings relates specifically to the computer literacy course that we produced and
do not really deal with the rest of the program at the BRLC. The second set of findings consists
of criticisms and observations related to how the overall program is being run. Then, the third set
of findings relates to effective methods for designing classes. The last set of findings has to do
with successful classroom environments for teaching refugees. These last two sets of findings
were considered during the creation of the computer literacy course, but are appropriate for

future class design and environment as well.

4.1 Findings Related to the Computer Literacy Course

We identified six important findings that relate directly to the computer course that we
developed for the BRLC. The majority of these findings came from our observations during our
experimental classes, but some of them were based on the responses from our interviews and
focus groups. These findings assisted us in deciding what content to include in our computer

course.

4.1.1 Finding: Students want to learn to use computers.

In all of our four focus groups and ten interviews with refugees, the students expressed a
clear desire to learn how to use computers. The translator for the Let’s Go 3 & 4 focus group
even stated, “one kid said that he wanted to have a computer class every day if possible.”

Additionally, the students would periodically ask us to teach them about computers when we saw
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them at the BRC. In our three interviews with BRC teachers, the two teachers that knew about
computers agreed that computer skills are important for refugees, and the third did not comment
because she had no experience with computers.

Several experts agreed that computers would be useful for refugees. For example, Cox
explained that computers can be useful as education tools. Maxwell Dowling expressed a desire
to integrate computers into the education program at the SDA because “computer skills are very

helpful in the modern world.”

4.1.2 Finding: Beginning students need instruction and practice with using a mouse.
We found that students who had not used computers before had a lot of difficulty using a
mouse in our experimental classes. Without the ability to use a mouse, students would be greatly
disadvantaged in terms of the rest of the lesson plans since the mouse is one of the most
important human interface devices for a computer. Although our lesson included an explanation
of how to use a mouse, even if this was covered by an instructor, students had trouble navigating
menus successfully. The students picked up quickly on the different terms for actions, such as
click, double-click and drag. However, they were often confused about when to click the left,
right or scroll button. They also had trouble with accuracy, which led to problems navigating
graphical menus. For instance, to click on an item in a secondary menu, a user must keep the
cursor over the primary menu item while also moving across it to the secondary menu item.
Some students had trouble grasping this concept and usually tried to move the cursor in a straight
line to the secondary menu item. This would result in the cursor moving off of the primary menu
item and the secondary menu item disappearing. In order for students to become proficient with

this technique, the teacher had to demonstrate this several times and have the student practice it.

4.1.3 Finding: Students wanted to learn to type, use Microsoft Office, browse the
Internet and use e-mail.

In our interviews and focus groups, we asked students for specifics about what they
wanted to be able to do with computers, so that we could choose appropriate lesson topics. Two
focus groups discussed using computer games to learn other subjects, one student said he wanted
to learn how to use chat programs, and three students said they liked using the Internet to read

the news. The skills that were reiterated in every interview and focus group were typing, using
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Microsoft Office, browsing the Internet and using e-mail. Therefore, based on these interviews,

we determined that refugees desired these four skills to be focused on in our lessons.

4.1.4 Finding: Students preferred visually enriched computer lessons.

For our first two experimental classes, which both taught Lesson 1 (See Appendix E for
the Lesson Plans), we taught one with picture-based student handouts and the other without
handouts. From this experiment and all future classes, we found that pictures helped the teachers
illustrate what the students were supposed to be doing on the computers, and helped the refugees
figure out how to perform the tasks. Even in the experimental class without handouts, the
teachers needed to use the visual aid of the students’ computer screens and other components to
explain the material to the students.

Similarly, we found that students were most interested in websites rich in multimedia
content when we held experimental classes on web browsing and searching. At one point during
a lesson on searching, we showed them how to do image and video searches on Google. They
had a very positive reaction to this part of the lesson, and seemed especially attentive. All the
students enjoyed searching on their own with keywords that interested them. Additionally, we
got a similar reaction with Wikipedia. Although the students had the same problem with the
abundance of text that arose when teaching dictionary.com, all the students enjoyed searching for
various terms and looking at pictures on the resulting Wikipedia entries.

In that same class we found that Dictionary.com, a resource we planned to teach the
refugee students about, only confused them. We had intended to include this website as a
resource for help with their English classes. During the class however, we discovered that the

students did not understand many of the words in the definitions.

4.1.5 Finding: BRC teachers desire guides to support teaching.

After completing his experimental class on Lesson 1 (See Appendix E for the Lesson
Plans), Isara “Id” Nampreeda, one of the teachers at the BRLC, told us that he wanted a
comprehensive teacher’s guide for the future lessons. He gave us an example of how he would
have made one for Lesson 1. We made some stylistic changes to it and produced a similarly
formatted document for all of the twelve lessons. One key aspect of the document presented by
Id was a section in the end for teachers to make suggestions for revisions. This connected well to

our finding on the importance of iterative classes (see Section 4.3.2).
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Since he was the first of the three teachers to try our experimental class, we had time to
create these documents before the others had to teach. They all told us that these guides were
extremely helpful for teaching the lessons and that it would have been much more difficult to

teach if they only had the student handouts.

4.2 Findings Related to the Overall Program

The following findings are observations and criticisms of the BRLC as a whole. These
range from findings about what the students wanted to see added to the curriculum, to what we
observed subjectively about what was wrong with the BRLC. These findings came from
observations, interviews and focus groups with students and interviews with BRC officials and

teachers.

4.2.1 Finding: BRC officials and teachers were dissatisfied with the program.
In our first meeting with Rufino Seva, he told us that he was unsatisfied with the current

education program at the BRLC. He explained that the program had been established before he
was hired as the administrator and that had he been around during its development he would
have done things differently. The main problem he had was that the program was based far too
much on following text book lessons. He also thought that the classes needed to be far more
interactive to be effective.

This feeling was shared by others at the BRLC. Amarith “Emma” Moeun Nao, one of the
teachers that was trained to teach the computer class, told us that she thought that the English
class she was teaching was ineffective for her students. She specifically did not like the book that
was used because it does not focus on the particular aspects of grammar that she felt were
important. Other teachers expressed similar problems when they were teaching and it was clear
that if the teachers were able to make changes to their lesson plans, they would do so and they

believed the classes would be much more effective for the students.

4.2.2 Finding: BRLC has a lack of qualified teachers.
We observed that the BRLC had just enough teachers to cover the number of classes that

they taught at the time, and when one teacher was absent, another teacher needed to teach two
classes at the same time. We once observed Id, a teacher at the BRLC, spending a few minutes in

one class to explain an exercise that he asked the students to complete on their own, running to
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the next class to do the same, and repeating this process until both classes ended. This
demonstrated to us that there was a serious shortage of teachers.

In our time working at the BRLC, we interacted with four teachers. Only one of the
teachers had training as a teacher and more than a high school degree. Emma, one of the teachers
we trained for the computer class, only completed high school before working at the BRC.
Sakara, another teacher that we trained for the computer class, is a refugee who came from
Cambodia. He never had a chance to complete higher than an eleventh grade education. Minh, a
teacher who we decided not to train because of her lack of enthusiasm and knowledge regarding
the computers, also came to the BRC directly after high school. Although these teachers are a
great help towards educating the students, they need outside help to create lesson plans and learn

about proper teaching methods.

4.2.3 Finding: Students want more class time.
Refugee students want more from the education program at the BRC. Currently, the BRC

only offers one and one half hours of class each day, and all of the twenty four students in our
four focus groups stressed that they wanted more class time. This was strongly supported

throughout the individual student interviews as well. One student said that while she has class
during the afternoon she has nothing to do during the morning and would like class during the

morning as well. This lack of class time was due to shortages in resources and teachers.

4.2.4 Finding: Students want a broader curriculum.

We found that the refugees wanted to study more than the few subjects that were offered.
When asked what subjects they wanted to study in focus groups and interviews, the most
common initial response was that they wanted to learn “anything”, or we were told that we could
decide what to teach them. These two responses demonstrated that the refugees desired to learn
any and all subjects offered. When questioned further, many students were interested in the
sciences and mathematics, while others wanted to learn more about sociology and history.

The desire for a computer class was also linked with the responses pertaining to a broader
curriculum. Minh, a teacher at the BRLC, explained that while some of the students at the BRC
have learned some mathematics in their English classes, most others have not had the chance to.

She also thought the refugees would like to learn as many subjects as possible. Fred Ligon of the
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ZOA Refugee Care and the World Education Consortium explained that most refugee schools
around the country are seeking accreditation, and that the Thai government requires that the
curricula match the Royal Thai Government curriculum before they will recognize the education
program. Dowling agreed that refugees should be given a general education, especially in math
and science. Our liaison, Seva, expressed his desire for us to help address the lack of subjects by

including a variety of educational resources in the online resource guide.

4.2.5 Finding: Refugees are interested in a broad range of occupations requiring
continued education.

When we asked about what goals the refugees had for employment, the answers were
extremely broad. There was no single occupation that could represent the future goals of
refugees. For example, there was one student who expressed interest in becoming a mechanic,
one student wanted to become a teacher, another who wanted to be a tailor, while two others said
they wanted to be a pilot and a doctor. The vast majority of the occupations mentioned would
require schooling beyond what the BRC could supply. Therefore, many of these students will
need to seek out further education once they resettle to a third country. This finding was helpful
in determining what content would be appropriate for a computer skills class because we
discovered that they should ideally possess the computer skills necessary to perform in
secondary schooling. However, the lack of a common goal prevented us from identifying a
couple subjects that all the refugees desired for further curriculum development. Therefore, we
found that a broad range of desired occupations fits well with the refugees’ desire for a broader

curriculum.

4.3 Findings Related to Class Design

The following findings had to do with how classes should be designed. These findings
were important for us to consider during the course design of the computer class. They are also
important for the BRLC when they continue to design other classes for refugees. Since the
majority of these findings had to do with specific methods, they mainly came from interviews

with officials both within and outside of the BRC.
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4.3.1 Finding: Students learn best in groups with well matched skill levels.
We identified that grouping students by computer level, followed by English level, can be

the most effective scheme for structuring computer classes. Dowling of the SDA stated that
grouping by level, whether it is computer or English level, was the most important factor when
grouping students for a class. Dowling further elaborated that age after level is the next most
important factor when forming a class. Cox of the ECC also said that grouping students by
English level was the most important for English classes. Both Dowling and Cox agreed that
other factors such as gender and ethnicity are less important variables and can be mixed when
forming a class.

This grouping structure was supported by observations from our experimental classes,
because during our second experimental class, we mistakenly had two students who were not
absolute beginners, which hurt the class in two ways. First of all, the two students were bored
and the class was a waste of their time. Secondly, they intimidated the rest of the class and made
students feel shy because the beginner students were not able to pick up the basics as fast as
them. Therefore, a student’s computer skill level is the most important factor because many of
the students have not had any computer experience and classes should first teach them basic
computer skills before they can move on to other subjects like Internet browsing and e-mail.
With students who have had more computer experience, they should begin the course in later
lessons so that they do not lose interest in the curriculum from the slow pace and simple concepts

of the early lessons.

4.3.2 Finding: Experts recommend making classes flexible and iterative.
Ensuring that a curriculum is flexible was another important finding in terms of

developing a computer class and conducting other classes. We came up with the idea of holding
an experimental class to test and revise our computer curriculum, and Cox further supported
incorporating an easy way for teachers to revise the curriculum when they find areas that need
changes. Cox pointed out that if a curriculum is too rigid, it may not be effective and the teachers
at the BRLC may find problems with the curriculum we developed after we left.

The harm of a rigid curriculum was suggested to us by one of the teachers at the BRLC.
She told us that the English class goes by the book, and that the book does not cover the specific
subjects that she wants to cover. With a flexible class she would be able to add whatever she

wanted to the lessons. Revising could involve changing the actual material in the curriculum if it
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was not relevant, or not following the lesson plans exactly if students needed to spend more or
less time on certain topics. A built in revision process could allow the teachers to improve the
curriculum after each nine-week term, which would cause the education program to continually

develop appropriately rather than remain stagnant and ineffective.

4.3.3 Finding: Experts recommend blended learning for refugees.
Due to the lack of qualified teachers and the resulting insufficient amount of class time

for refugees, Cox advised using blended learning to improve the educational program at the
BRLC. Cox explained that blended learning combines student independent study with face-to-
face classroom time with a teacher. He elaborated that the blended learning approach could take
advantage of online materials and educational computer programs that allowed students to learn
material without the constant presence of a teacher.

Blended learning incorporates studying subjects outside of the classroom. As discussed in
Section 4.2.3, the refugee students in the Let’s Go 2 and Let’s Go 3/4 focus groups explained that
they would like more time to practice English outside of class, such as using computers to write
e-mails, or going on field trips to places where they can practice their English skills. Currently
the English program does not use computers to teach writing or conversation, and the typing
teacher said that there were no educational programs on the computer. However, because the
refugees clearly expressed a desire for individual practice while learning computers and English

in Section 4.4.1, a more structured, individual learning may be very appealing.

4.3.4 Finding: Experts recommend practical classes for refugees.
Another aspect of education that Cox of the ECC emphasized was that classes are

effective when they are designed to be as practical as possible. A computer class, for example,
should not deal with computer jargon and details on how a computer works, but on how refugees
can use computers. English classes should focus on useful conversation skills and important
vocabulary rather than perfecting grammar or syntax. In order to be an effective teacher of
refugee students, one must make sure that the material taught each day is something that students
are able to use immediately.

This finding emerged through a combination of interviews and observation. Cox pointed
out that refugees “may come from very different cultural backgrounds”, and that as a result, “the

approach will have to be as practical and as skills based as possible.” He also said not to worry
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too much about theory because that is not going to be useful at all for refugees. This finding was
further supported through our observation of the BRLC. Refugees’ most important goal is
resettlement to a third country where they will most likely enter a school system. Furthermore,
the class time is very limited at the BRC because of the lack of classrooms and teachers. Most
students at the BRLC were only in class for one and a half hours per day. If there had been as
much time as in a regular school, the program could focus on theory-based elements to give the
students a more complete education. Since this was not the case, the class had to remain

practical.

4.3.5 Finding: Experts recommend task-based learning for refugees.
Cox expressed a strong belief that task-based lessons are helpful to both the instructor of

refugee classes and the students themselves. He explained that to use this method, a teacher will
state a goal for the day’s lesson that incorporates the material that needs to be covered. For
example, the teacher could set the goal of sending an e-mail to a relative and then proceed to
teach all the skill necessary to send that e-mail, such as typing, using an Internet browser, and
navigating through an e-mail account. When the refugees stated their own personal goals for
learning computer skills, these tended to be tasks they wanted to learn that would work well with
the task-based approach. The Let’s Go 2 focus group was particularly excited about learning to
type, browse the Internet, and send e-mail. There was not a single member who said otherwise.
Cox further clarified that students are more likely to enjoy the task-based approach because they
see the point for learning each step, where students tend to be confused as to why they are
learning certain material with no set tasks. It makes sense that the refugee students themselves
would prefer task-based learning because they can see the lesson plans as direct responses to

their desired goals.

4.4 Findings Related to Classroom Environment
The following findings had to do with how classes should be performed. The majority of

these findings have to do with teaching methods that help after classes have been designed and
have begun to be implemented. These findings came from responses from both students and

experts.
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4.4.1 Finding: Students and experts agree that interactive classes are effective.
Students and experts agreed that classes, especially computer classes, are more effective

when the students are able learn by practicing the newly acquired knowledge. When asked about
ways to improve their English classes, students at the BRLC explained that they desired more
communication, field trips, access to native speakers, and anything else that provided them with
more chances to practice communicating in English. Dowling of the SDA agreed that the
primary focus of English classes should be practicing communication. As for computers, the
students would prefer learning through hands-on practice with a computer and a teacher
overseeing their progress, instead of learning through lectures. The typing teacher, Sakara, also
agreed that the class would be better if there was more time for the students to practice typing.
Furthermore, Cox believed that the best way to teach computers is through physical action.
However, the students also expressed that it would be best to have a teacher explain a task
initially, and then give the students time to figure it out on the computer themselves.

The students explained that they would rather not learn from a lecture because they felt
that their English was not good enough to comprehend the class material. Accordingly, the
current typing teacher, Sakara, explained that he needs to teach face-to-face with individual
students because the students do not have good enough English to learn from lectures.
Furthermore, Cox explained that skills-based learning is the best way to overcome a language
barrier, and he pointed out that it is much easier for the students to learn computer-skills
vocabulary if they can associate the English word with a function they know how to perform.

Another important benefit of hands-on learning is that an interactive class can make the
class material more exciting to learn, according to Dowling. Several students explained that the
classes at the BRC could be improved with the addition of creative or fun games. While Cox
agreed that games are great for practicing skills, he cautioned that games can be a waste of class
time, and may be better suited for suggested activities outside of class time. The students
requesting games echoed this belief by explaining that they would rather focus on learning new

material from the teacher than play too many games.

4.4.2 Finding: One-on-One teaching works well when teaching at the BRLC.
Through our sample classes, we found that it works well for a teacher to interact with

students on a one-to-one basis. In classes where the teacher only addressed the class as a group,

students seemed to have a lower comprehension of the material. When teachers would pause to
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go around the classroom to individuals after explaining something to the group, students were
more comfortable asking questions about something they did not understand. This also presents
opportunities for teachers to repeat an action or to demonstrate it in front of individuals. While it
may take a little bit more time, one-on-one teaching helps students learn and is a good

complement for those who want more practice with conversation skills.

4.4.3 Finding: Students and experts agree that classes should be taught in multiple
languages.

Our major finding relating to language barriers was that a diverse group of refugees is
likely to benefit from being taught in more than one language for a computer class. From our
initial refugee focus groups and interviews we found that the students wanted to be taught
primarily in English. However, in the first experimental classes we taught, we found that we
were barely able to communicate with our students because of the language barrier. After our
first experimental classes, we held additional focus groups and interviews with the refugee
students, and most realized that they needed to be taught in more than just English. In a later
iteration, we observed the class taught by a bilingual teacher, Id, who taught in both English and
Thai. The students seemed to have a much better comprehension of what was being taught
compared to the classes taught only in English. This supported the finding that multilingual
teaching has the most benefits in computer classes at the BRLC. Additionally, our interviews
with refugee teachers at the BRC and Dowling of the SDA confirmed that teaching in a student’s
native language may be helpful for explaining certain ideas and topics that students do not
understand. The usefulness of supplementing education in foreign language with a student’s
native language is further discussed in Section 2.3.2 of the Background Chapter.

We believe the difference in opinion between students who sought mainly English
teaching and students who wanted multilingual instruction was partially due to the fact that more
of our individual interviews were with students who spoke better English. However, the majority
of students in our experimental class did not speak English well. Students we spoke with may
have also overestimated the amount that they would understand in a computer class. The
difficulties arising from language barriers may have combined with difficulties from learning
new vocabulary related to computers, making it difficult to understand a class conducted only in

English.
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After talking with potential refugee teaching candidates, we found that the refugee
teachers spoke English, Thai, and their native language, but none of the teachers were able speak
the wide variety of languages that students at the BRC speak. This meant that a teacher of the
computer class would need to use a combination of these languages, primarily English and Thai,
to teach the computer class. To assist the refugees in understanding the computer skills covered,
our liaison, Seva, wants all of the student handouts to be translated into every one of the
languages spoken by refugees at the BRLC. While none of the refugees spoke English as their
native language, one of the major goals of the computer class was to supplement their English
education, emphasizing the importance of using English as one of the languages to teach the

computer class.

4.5 Chapter Summary

Our research provided a number of important findings to accomplish our project goals of
producing a computer skills class, online resource guide, and providing recommendations for
improving the BRLC. We found that refugee students want a computer literacy class at the BRC,
specifically to learn about using Microsoft Office, browsing the Internet and using e-mail.
Experimental classes also helped us figure out more specifically which common web resources
were of interest to refugees.

Our findings from an analysis of refugee wants and needs identified what various
education experts, teachers and refugees want to see changed and added to the curriculum at the
BRC. One major finding was that the refugees both wanted and needed more time to learn each
day. There were also a number of reasons refugees needed to focus on improving their English
skills. While the BRC only offers regular English classes, with some interspersed mathematics
and typing practice, everyone expressed the belief that refugees need to be exposed to as many
school subjects as possible. One of these subjects is computer literacy, which would help with
finding resources on resettlement by giving refugees access to the Internet, and exposing them to
a wide array of subjects that they wanted to learn about.

We also had several findings on effective teaching methods. We found that keeping
classes practical is helpful for situations like refugee education. Additionally, we found that the
use of task-based learning and blended learning are very effective teaching methods. Making

classes that are interactive was also found to be a helpful way of teaching a class and keeping
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students interested and involved. Finally, we found that using multiple languages to teach diverse
groups of refugees, and grouping students by skill level are important when designing an

effective education program.
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5. Conclusions

In this chapter we discuss recommendations and the products of our research. Both of
these build closely off our findings discussed in the previous chapter. Our products were a
computer literacy course, an online resource guide and a set of recommendations for the whole
program.

We created a computer skills course for the BRC to add to their curriculum. Designing
this course was based on our field research and it included planning the content, creating student
handouts and a teacher’s guide, and identifying and training refugee teachers to teach the class in
the next semester. By the end of the course that we created, the students should be able to
perform such tasks as turn a computer on and off, use Microsoft Word, search for information on
the Internet and sign-up for and use E-mail and chatting. Also, throughout the course they will
learn how to type correctly and use Rosetta Stone, which is a program that assists in learning
English. In this Section 5.1 we will go over the specific content of our design and how the BRC
can use our class in the future.

We also developed an online resource guide for the BRLC. This guide is split up into two
sections. One of these is for teachers and the other is for students at the BRC. The guide serves to
enhance the computer class by giving the students educational resources which will teach them
material while simultaneously giving them Internet practice. The guide also gives teachers the
material they will need to teach the course including the student hand-outs and teacher’s guide
that we developed. Section 5.2 will describe what information we included in the online resource
guide and explain how the students and teachers should use it.

In addition to the teaching materials in the computer class and resource guide, we
produced nine major recommendations to improve the BRLC. For each of these
recommendations we have included why we think the recommendation is important, how it can
help the BRLC and suggestions on how to implement the recommendation. These
recommendations are varied in nature. Some of them deal with how to make improvements
within the classroom, while others recommend how to make adjustments to the program as a
whole. We designed the computer class for the BRC with these recommendations in mind, and

some of these recommendations also deal with implementation of the computer course.
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5.1 Computer Literacy Course

A primary product of our research is the design of a computer literacy course and
supporting materials for both students and teachers. The content of our curriculum is intended to
be appropriate for bringing students from a level of absolute beginner to a level of basic
competence with computers. This means that after taking the computer class, a student should
feel comfortable using a keyboard and mouse, navigating menus, performing basic word
processing tasks, sending and checking e-mail, and finding information on the Internet on their
own. The course materials for the computer class are located in Appendix E and Appendix F.

We organized each lesson to build off of previous lessons, and avoided using material
and vocabulary that had not been taught yet. We organized lessons this way because of our
findings from empirical research and insights from our background research. For example, our
first lesson was based on building a foundation of very basic skills for students who may have
never used a computer before, such as using a keyboard and mouse. This lesson introduces
students to basic vocabulary that will be immediately useful for that day’s tasks, for example
“click” and “cursor”.

After being taught the basic skills needed to use a computer, the students are taught some
more useful skill sets. One early series of lessons focuses on developing students’ skills with
basic word processing. In these lessons, the students are taught how to apply keyboarding and
typing skills to complete tasks such as writing a letter to a family member. These classes also
teach the basics of formatting a document, such as moving paragraphs and sentences by copying
and pasting, adding emphasis by formatting and finally, saving and printing a document.

Another set of lessons concentrates on finding information on the Internet. These lessons
teach students how to use a web browser and explain techniques for finding information with
search engines. Our lessons also give students some links to useful free websites such as
Wikipedia (in English and in Thai) and some web-based e-mail services.

Throughout the course there are two other lessons that were designed to teach students
how to use specific software applications that we chose in order to help them with other subjects.
The first program that the students are taught is Mavis Beacon (see broderbund.com), which is a
typing program. The lesson tells the teacher to explain how to use the software and once the
students have that knowledge they can keep working on the typing lessons on their own time.

Since one of the purposes of the computer skills class was to help supplement the English

52



program, we chose to design another lesson that would teach refugees how to use the language
training software package Rosetta Stone (see rosettastone.com). Once again, teaching students
how to use this software allows them to practice conversational skills on their own, including

speaking, in a language lab setting.

5.2 Online Resource Guide

The second substantive part of our project is the online resource guide, which is designed
to help refugees at the BRC with both computer and general education. The guide is located at
http://users.wpi.edu/~brlc. It is the homepage of all the computers in the BRLC’s computer lab.
The teachers’ section of the resource guide has resources to assist with teaching the computer
class. These resources include the handouts and teacher’s guides located in Appendix E and
Appendix F respectively, as well as links to materials for the lessons and other basic skills
curricula that we found online. Furthermore, the web site has other links to free online teaching
materials for teaching math, science and other subjects for refugees to further their education on
their own time and for when the BRLC decides to start designing those classes.

The students’ section of the website contains a collection of bookmarks to several
educational websites, such as eslcafe.com, so that students can practice their skills and continue
to learn other subjects outside of the classroom. There are general educational links as well as a
collection of links in math, the sciences and history. Additionally, it will give the students links
to resources like Wikipedia, Google, different web mail services, and other online resources for
the computer class lessons so that they have these links saved in a location where they can easily
find them. When the students use this online resource guide they will be learning in two ways.
First, they will be learning the material that is presented to them in the guide. Also, using the

resource forces them to practice using computers, specifically, the Internet.

5.3 Final Recommendations for the BRLC

The final substantive product of our research project is a set of recommendations aimed
at overall improvements for the educational program at the BRLC. These recommendations are
organized into three categories: recommendations for the overall program, recommendations

related to class design, and recommendations related to classroom environment. Each
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recommendation is followed by a few sentences describing why the recommendation is

important and how the BRC could go about implementing the recommendation.

5.3.1 Recommendations for the Overall Program
The first three recommendations are related to the entire program. These are general ways

to improve the curriculum at the BRLC.

5.3.1.1 Adopt our computer class to the curriculum at the BRLC.
Our most important recommendation is to add the computer class we designed to the

curriculum at the BRLC. We found that refugees are very interested in learning computers and
experts told us that computer skills are a worthwhile subject for refugees.

Our lesson plan is appropriate because it utilizes the teaching methods recommended
below. We utilize blended learning through using educational software such as Mavis Beacon
and Rosetta Stone, we utilize task-based learning by giving the goals for each lesson at the
beginning of the lesson plan and our classes were all designed with interactivity in mind. Also,
there have been seven tests and revisions of some of the lessons, thereby giving the course some
validity in terms of practice and in terms of being designed to meet the needs of refugee students
through the iteration process. Specifically, the BRLC should use our student handouts (Appendix
E), and future revisions of these handouts, because we found that the use of visual aides is
essential when teaching refugees how to use computers. Finally, we researched other computer
skills curricula and chose the topics for our lessons from this research in combination with the
desires of the refugee students.

To implement our computer course, we have some recommendations regarding an
increase in available resources. We recommend that the BRLC develop a fully functional
computer lab. First of all, this would mean purchasing several more computers so that each
refugee in the computer class can work individually and so that the number of students in the
class can be increased. Furthermore, we recommend that the BRLC purchase headsets with
microphones for the computers so that refugees can use multi-media resources without disturbing
other people. Rosetta Stone language software is one such program in which the students would
benefit from using individual headsets. Lastly, we recommend that the BRLC find a larger
location for the computer lab so that the teacher can more easily move among the students. It is

important to note that the computer course was shown to be successful in the current computer
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lab so these recommendations are not required for implementation, but rather suggestions to

improve the program in the future.

5.3.1.2 Increase class time at the BRLC to at least 4 hours a day.
The guidelines from the UNHCR’s field guide on education state that there should be a

minimum of four hours of time spent in the classroom for each student every weekday (UNHCR,
2003a). Unfortunately, however, the BRLC currently only provides one and a half hours each
day. In our background research we found that comprehensive education for refugees has been
able to help overcome many social and economic problems that refugees face. Furthermore, the
students we interviewed said that they wanted more class time. We therefore recommend that the
BRC increase the number of hours each student spends in class each day to at least four.

In order to implement this, the BRLC can hire more teachers, have current teachers train
refugees to be teachers, or both depending on available funding. Our computer skills course also
serves as an implementation of this recommendation. If implemented as we recommend, each
student’s class time will increase by one hour per week. Specifically, we recommend that the
BRLC hold four one-hour classes per day with eight students in each class, allowing for 160

students to be taught per week.

5.3.1.3 Provide additional subjects for the refugees to study.
Most refugees at the BRLC are currently enrolled in English classes exclusively. A small

number of them also take classes in math and basic sciences, but many more refugees said they
were unable to take these classes because there was not enough room for all of the students.
Furthermore, these classes only cover a very limited amount of material. In our interviews and
focus groups, we got very consistent responses indicating that refugees were interested in
learning about more subjects, most commonly math, science, history and computer literacy.
Also, refugees were interested in a broad range of occupations requiring continued education.
With these goals in mind, a curriculum that only contains English is insufficient.

Our computer class will add one subject to the curriculum and is designed to give them
the skills they need to find information on their own. Our online resource guide is designed to
point students to educational resources where they can access free learning materials and read

more in-depth about specific topics they learn about in the classroom. As in the above
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recommendation, we also recommend that the BRC implement more classes by training more
refugees as teachers. Our background research has shown this to be an effective technique in
refugee education, especially when limited funding is available. We also recommend that there
be projects similar to ours in the near future to develop curricula for other subjects to be taught at
the BRLC, such as mathematics, science, and history. We recommend that history classes
developed in the future are focused on the native countries of refugees, Thailand, and potential

third countries of relocation.

5.3.2 Recommendations Related to Class Design

The next group of recommendations relate to designing classes for refugee education.
These recommendations are specifically concerned with the design of future courses at the
BRLC, but they apply to the computer class we designed for this project as well. These are what
we determined to be the most effective methods for the BRLC to utilize as it expands the courses

1t offers to students.

5.3.2.1 Utilize task-based learning.
A problem that we observed in the classes at the BRC was a lack of focus by some of the

students. Experts have told us that students are more likely to pay attention and remain interested
in material if they know why they are learning what they are learning. Setting goals for each
lesson prior to designing and teaching it will ensure that what is taught in the class is something
that refugees will find useful and interesting. Task-based learning would not only help teachers
choose appropriate and helpful material, but also help students feel positive about learning
through accomplishing goals each day.

Thus, we recommend that the BRC adopt the task-based method when developing new
class materials. Teachers should clearly state at the beginning of each class what the goals for
that day are. As the class goes on, teachers should consider whether what they are discussing is
applicable to that day’s goals. Using task-based learning in not only our class, but other future
classes as well would provide a consistent education model and has the potential to increase both

students’ and teachers’ abilities and interest in the subject matter.

5.3.2.2 Utilize blended learning.
We found that teacher shortages were a significant problem at the BRLC. The BRLC had

just enough teachers to cover the number of classes that they taught at the time, and so when a

56



teacher is absent, another teacher needs to teach two classes at the same time. Another problem
with the teaching staff at the BRLC that we discussed is that the teachers at the BRLC tend to
have very limited training.

Simon Cox recommended blended learning to alleviate problems that arise from not
having enough qualified teachers. In Section 2.3.4.1 of our Background chapter we explained
that blended learning combines independent, electronic learning with face-to-face contact with a
teacher. With a curriculum that aims to give students the tools to practice many of the subjects on
their own, there is far less reliance on having experienced or commonly present teachers. We
therefore recommended that the BRLC not only use Blended Learning to teach the computer
skills curriculum, but also use it to improve the current English program and any future subjects
that the BRLC endeavors to teach.

The BRLC may make use of the blended learning method in several ways. First, the
BRLC can use the online resource guide that we created to provide teachers and students with
the access to a plethora of educational and cultural materials that they can access at any time.
Secondly, BRLC can give more assignments based on the computer skills curriculum.
Furthermore, the BRLC can use educational software for English such as Rosetta Stone so that
the students can practice English outside of class. Lastly, the BRLC can allow students to sign
out time in the computer lab to work individually. At the time, the BRLC’s policy regarding
computers was that no students could use the computer lab outside of class time. This means that
most of the students could never use the computers and that the few students who attended the
typing class had very limited access to computers. Given that all of our recommendations for
taking advantage of the blended learning teaching method require that the students have access to
the lab for practicing computer skills and accessing educational software and the internet, this

recommendation is integral to ensuring success of the program.

5.3.2.3 Keep the classes flexible and open to change.
When designing new classes and to improve current classes at the BRLC, we recommend

that the classes be kept flexible and open to change. When we were designing the computer
class, Cox of the ECC advised us to keep the computer class flexible because unforeseen
complications will inevitably arise after we leave, and the teachers at the BRLC need to have an
easy way for fixing the curriculum. While conducting the experimental classes, we did find that

there were areas where our handouts were not clear enough and areas where some students
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needed a lot more help than we anticipated. One such area was on basic mouse movement, and
as a result we decided to add a mouse game to our computer basics lesson. This recommendation
applies to more than just computer classes because many of the teachers at the BRLC have
expressed that they do not like the Let’s Go text used at the BRLC, but these teachers do not
have other options. Additionally, the BRLC plans to expand their curriculum to include more
topics than just English and computer education, and when these courses are designed, a flexible
program will help address the unique problems faced by the BRLC.

To allow for the computer classes to be flexible, we included editable copies of our
computer lessons to the teachers at the BRLC on CDs, which will allow them to edit the lessons
when they feel it is appropriate. We also explained to the teachers that these lessons are intended
to be flexible and that they should make changes where they feel it is necessary. To enforce this
idea we included a comments section in each of the teacher’s guides in which the teacher is
encourage to write down what they felt was and was not helpful about the lesson. We
recommend that teacher’s guide for future classes follow this template. There also needs to be
some measure of whether or not classes are successfully teaching students. One method we
suggested for doing this is to hold student focus groups after each term to find out which aspects
of the classes worked and which did not. We recommend that teachers take time between terms
to make revisions to the various curricula based on the focus groups and other assessments of the

programs at the BRLC.

5.3.3 Recommendations Related to Classroom Environment
These final recommendations are related to aspects of the classroom environment. These

are important for providing the most effective learning conditions for the diverse student

population enrolled at the BRLC.

5.3.3.1 Make the classes more interactive.
Teachers, students, and refugee education experts felt that the classroom should be as

hands-on as possible. In terms of English education, the students and the teachers felt that there
should be more of a focus on communication, which is the most important application of English
for refugees who intend on being relocated. Similarly, the students expressed that they preferred
learning computers by working on them to complete tasks to learning computers in a lecture

setting. The hands-on approach is beneficial to students because it increases the amount of
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material they learn while also increasing their motivation to learn, in comparison to less
interactive teaching methods. We therefore recommended that the BRLC make all their current
and future classes as interactive as possible.

We made two specific suggestions on how the BRLC could make their classes more
interactive. In terms of the English class, we suggested that the BRLC integrate more
conversation by putting the students in more situations in the classroom in which they need to
communicate with the teacher or each other in English, such as skits and presentations.
Furthermore, we advised that the BRLC encourage or require that the students practice
conversing and listening with educational software such as Rosetta Stone. As for the computer
class, we proposed that students should be given the chance to perform each task they are taught
in the computer class as it is being taught. As an overall recommendation, we suggested that the
BRLC integrate the hands-on approach into all curricula that they develop in the future by using

the computer and English courses as a model.

5.3.3.2 New classes should be taught in English, with native languages used when necessary.
For the computer class and for future classes, we recommend that teachers use English,

falling back on native languages when students do not understand. We determined that this
would be the most successful method for teaching the diverse group of students at the BRLC.
The primary language should be English because we found that English is one of the most
important skills for refugees for several reasons. If other subjects are taught in English then the
refugees are able to practice and improve their English skills while also learning other topics.
However, in order to ensure that students are able to effectively learn the other subjects being
taught, we recommend allowing the BRLC teachers to speak in students’ native languages to
clarify topics that certain refugees are unable to grasp from the English explanations.

In Section 2.3.2 of the Background chapter we discussed why using students’ native
languages when educating them can be more effective than only using a second or third
language, such as English. This research was combined with the finding that many students felt
that multi-lingual education would be helpful for them. Furthermore, we found that the in the
experimental classes English-only teaching did not work, while multi-lingual teaching was more
successful. To be able to conduct multi-lingual computer classes, we recommend that refugee

teachers who can speak English, Thai, and hopefully other languages are chosen to teach the
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computer classes. We identified several candidates at the BRLC who can speak English, Thai
and a third language.

As one aspect of using multi-lingual teaching, we recommend that the BRC translate our
computer class handouts into as many of the refugees’ native languages as they are able to. This
will help many students who cannot read English, by allowing them to compare the English
terminology to the terminology in their native language. Furthermore, with mixed ethnicity
classes, teachers are unlikely to speak all of the native languages of their students, but they can

provide students with packets that have their native language in addition to English.

5.3.3.3 Group students by skill level for each of the classes.
When enrolling students in the computer class we recommend that students be grouped

by skill level. Students should be grouped primarily by computer skill level, followed by English
skill level. Dowling of the SDA identified these variables as the most important factors for
assembling a class. The reason for using computer skill level is so students are in a class that
they will be able to learn new information without falling behind due to overly advanced
material, and to ensure students are not in classes which are boring because of very easy
material. English skill level is the next most important factor because students may have
difficulty understanding new English computer terminology, and the class should be taught
mostly in English.

To implement the recommendation of grouping students by level, we recommend that the
BRLC use student pre-tests to determine what computer skills each student has. These tests may
be in the form of quizzes and questionnaires to determine which of the classes a student should
start in. After grouping students at the BRLC based on computer skill level, students should be

grouped into eight-person classes according to what level English class they are currently in.

5.4 Future Projects

Through working with the BRC we feel that our project was a success in assisting them
with improving the BRLC. However, the work is not yet complete and much more can be done
to help this organization achieve its goal of assisting refugees in Thailand. It is our hope that
WPI continues to work with the BRC in conjunction with the IGSD program. We have come up

with a few ideas on future projects for the BRC and they are:
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o Evaluate the Computer Education Program at the BRLC.
o Extend the Computer Education Program at the BRLC.

e Develop additional Courses for the BRLC.

e Create a BRC website.

These ideas may or may not constitute an entire IQP, so WPI may want to combine these ideas to
form an appropriate project. The following subsection of this chapter describes each of these

ideas and why they can be helpful for the BRC.

5.4.1 Evaluate the Computer Education Program at the BRLC.

If the BRLC decides to use our computer education program then there will almost
certainly be problems with it in the initial stages of implementation. We propose that for a
project, the students may come and evaluate our program. This could include interviewing the
teachers and students who have gone through our program and doing more research on proper
pedagogy to make revisions to our program. This would be a perfect use of our recommendation
to make sure the classes developed for the BRLC are iterative and flexible because it would
show the BRLC how to go about making appropriate revisions to an existing class. Because all
of the Microsoft software is being upgraded this year, the IQP could also work on updating our
lessons to accommodate for new software like Microsoft Windows Vista and Microsoft Office

2007.

5.4.2 Extend the Computer Education Program at the BRLC.

Another project that may constitute a future IQP would be to have a project team extend
the computer education program that we started. We only provided twelve lessons that may
constitute a nine week course, but there were many more topics that students were interested in
that were not covered. Further, the newer lessons could be the advanced course for students who
have already passed the basic computer education program. Some topics that we were not able to
fit into our twelve lessons that may be useful for refugees were: Microsoft Excel, Microsoft
Power Point, Adobe Photoshop, Google Documents and Playing Music. There are countless

other lessons about the computer that could be added to the curriculum.
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5.4.3 Develop Additional Courses for the BRLC.

In order to help fulfill our recommendation to add more subjects to the BRLC, a project
team could develop other courses for the BRLC. Students expressed interest in learning about
sciences, history and mathematics. The project team could use the computer education program
as a model for creating one of these courses for the BRLC. Since a lot of the groundwork would
be done for them because of this report, they would be able to spend more time on curriculum

development and training refugee teachers at the BRLC.

5.4.4 Create a BRC website.

During our background research phase in the U.S. we had a lot of trouble finding
information about our sponsor. A team could work with the BRC to create a website for the
organization. This idea was also brought up by the director of the BRC, Rufino Seva. This web
page could include a history of the BRC as well as the accomplishments of the BRC to date. It
could serve as an information guide for refugees to explain the assistance offered in Bangkok.
This website could also be combined with the online resource guide we created to connect BRLC
resources with the rest of the BRC. An English website about the BRC could provide more
worldwide attention and may help refugees in Bangkok gain more international support. As a
non-profit organization with limitations in funding, a website could serve the BRC by increasing

monetary donations and by providing information to students seeking internships.

5.5 Summary of Conclusions

The refugees at the BRC have been through hardships that cannot be described
adequately in any report. They have left their home countries because of violence and
persecution and are now considered illegal immigrants in the only place where they thought they
could survive. The assistance that the BRC provides is immeasurable. Without the legal,
financial, social and educational services of the BRC, the quality of life for the refugees would
be much lower. It was very humbling to witness individuals who have dedicated their lives to
assisting these people in need. It is absolutely amazing to see what the BRC is capable of with
such limited resources. Assisting the BRC was most definitely a worthwhile endeavor and we

would suggest that WPI continue to try and help the BRC in any way possible.
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The goal of this IQP was to assist the BRC better achieve its mission in three ways. The
first was to identify ways of improving refugee education at the BRLC. We provided thirteen
recommendations to improve the BRLC based on our background and empirical research.
Secondly, we created a computer class to add to the curriculum of the BRLC and serve as a
model for future classes. Finally, we created an online resource guide for both the refugee
students and teachers. The BRLC is essential for the refugees at the BRC. It provides education
to the children and employment opportunities for adults. It has the potential to be excellent, but is
still in its beginning stages. Through implementing our recommendations and using our
computer class and resource guide, we hope that the BRLC will improve drastically and be much

more helpful to refugees, and can serve as a model for other refugee education programs.
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Appendix A: Timeline of Methodology

The following appendix gives all the dates of our empirical research including focus groups,
interviews and experimental classes in the form of a list and a calendar.

17/1/2007
e Morning:
o Let’s Go 2 Focus Group
o Let’s Go 3 & 4 Focus Group
e Afternoon:
o Headway Focus Group
o Let’s Go4 & 5 Focus Group
22/1/2007
e Interview with Somnook (ICS)
23/1/2007
e Interview with Dowling (SDA)
24/1/2007
e Interview with Simon Cox (ECC)
25/1/2007
e Interview with Emma (BRC)
e Interview with Minh (BRC)
26/1/2007
e Interview with Sakara (BRC)
29/1/2007
e Interview with Fred Ligon (ZOA)
e 2 Interviews with refugee students
30/1/2007
e 5 Interviews with refugee students
31/1/2007
e 2 Interviews with refugee students
8/2/2007
e Morning: Experimental Class - Lesson 1 (Taught by us)
e Afternoon: Experimental Class - Lesson 1 (Taught by us)
16/2/2007
e Experimental Class - Lesson 1 (Taught by Id)
19/2/2007
e Morning: Experimental Class - Lessons 8 and 9 (Taught by us)
e Afternoon: Experimental Class - Lessons 8 and 9 (Taught by us)
22/2/2007
e Morning: Experimental Class - Lesson 2 (Taught by Sakara)
e Afternoon: Experimental Class - Lesson 5 (Taught by Emma)
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Su M Tu W Th F Sa
1 2 3 4 5 6
January
7 8 9 10 11 12 13
14 15 16 17 18 19 20
FGLG2
FG LG 3&4
FG LG 4&5
FG HW
21 22 23 24 25 26 27
INT Somnook INT Dowling INT Cox (ECC) INT Emma INT Sakara
(ICS) (SDA) INT Minh (BRC)
(BRC)
28 29 30 31 February 1 2 3
INT Ligon
(ZOA) 5 INT Refugee 3 INT Refugee
Students Students
2 INT Refugee
Students
4 5 6 7 8 9 10
EXP Class —
Lesson 1
EXP Class —
Lesson 1
11 12 13 14 15 16 17
EXP Class —
Lesson 1
18 19 20 21 22 23 24
EXP Class — EXP Class —
Lesson 8&9 Lesson 2
EXP Class — EXP Class —
Lesson 8&9 Lesson 5
25 26 27 28 March 1 2 3

KEY: FG=Focus Group, INT=Interview, EXP=Experimental Class,
LG=Let’s Go, HW=Headway




Appendix B: Focus Group and Interview Templates

The following appendix gives the templates we used when conducting our empirical research.

Appendix B.1: Focus Group with Refugee Students

“Hello, we are and . We are from Worcester Polytechnic Institute. Our
University is located on 100 Institute Rd., Worcester, Massachusetts, USA. Our majors are
and we will graduate in May 2007 and 2008. We are working with the Bangkok Refugee Center
for two months to develop a program to teach refugee students how to use computers. In this
focus group we will ask you questions that will help us develop a training program that meets the
needs of refugee students. We would like you know that your names will not be included in our
records to maintain confidentiality. At any time during the focus group you are free to not
respond to the questions. We would like to record this session so that we can refer back to it if
necessary, however if this makes you uncomfortable, we can just take notes instead. Are you
comfortable with us using a recording device?” Do you have any questions about what we’re
going to do now?

“We would like to start by learning some background information from each of you.”
1) “Where are you from?” <<individually>>

2) “What is your ethnic background?” <<individually>>

3) “How old are you?” <<individually>>

“We plan to study educational programs for refugees and we would like you to all discuss
your experience with the English program at the BRC.”

4) “Do you think learning English is an important goal for refugees? Why/Why not?”’

5) “Do you enjoy the English program here?”

6) “What do you think should be added to the English program?”

7) “What do you think is difficult to learn from the classes?”

8) “Do you think you are learning English from the program? Why?”

9) “What else would you like to learn from the BRC?”

11) “What activities do you think would be helpful and fun in English classes? (lectures, games,
etc)”

“The focus of our program will be teaching you how to effectively use computers and we
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would like to know about your experience with them.”
12) “Do you use computers?”
13) “What would you want to use computers for?”
(general use? job use- ex. data entry? Internet use- finding social services, banking,
email/communication, educational resources? Word processing?)
14) Show the refugees parts of a computer and ask the following questions:
“Do you know how to turn a computer on?”
“Do you know how to use a keyboard?”
“Do you know how to use a mouse?”’
“Do you know how to use the internet?”
15) “How would you like to be taught to use computers? (Lectures, Games, Etc.)”
“We would also like to know some information about other educational programs”
16) “Have any of you attended other schools?”
If any answer yes ask the rest of these questions:
17) “What kind of school was it?”
18) “In what ways was it better than the BRC?”
19) “In what ways was it worse?”
20) “Did you experience any discrimination or racism at the school?”
21) “Were there computer classes there?”
HeadWay Group Only:
22) Do you have interest in teaching?

23) What experiences have you had in teaching?

24) Other skills you have that might be valuable for teaching a computer skills course?



Appendix B.2: Interview with Refugee Students

“Hello, we are and . We are from Worcester Polytechnic Institute. Our
University is located in Worcester, Massachusetts, USA. Our majors are , and we will
graduate in May 2007 and 2008. We are working with the Bangkok Refugee Center for two
months to develop a program to teach refugee students how to use computers. In this interview
we will ask you questions that will help us develop a training program that meets the needs of
refugee students. We would like you know that your names will not be included in our records to
maintain confidentiality. At any time during the focus group you are free to not respond to the
questions. We would like to record this session so that we can refer back to it if necessary,
however if this makes you uncomfortable, we can just take notes instead. Are you comfortable
with us using a recording device? Do you have any questions about what we’re going to do
now?”

“We would like to start by learning some of your background information. We may have
asked you these same questions in a focus group, but they will help us get to know you
better and understand your responses.”

1) “Where are you from?”

2) “What is your ethnic background?”

3) “How old are you?”

4) “How did you come to be at the Bangkok Refugee Center?”

5) “How long have you been in Thailand?”

6) “What language class are you in?”

“We hope to design a program that will help you meet your future goals. The next few
questions will help us identify your plans for the future.”

7) “Would you like to be resettled to a third country, return home, or stay in Thailand?”
8) “What are your current resettlement plans, if any?”
9) “Do you want to go to college?”
a) If yes...
“What was would you like to study there?”
10) “What job/ profession do you want to have for the future?”

11) “What jobs do you think the majority of the refugees here would want for the future?”

“We plan to study other educational programs for refugees and would like to ask about
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your experience with them and the BRC’s English class.”
12) “Have you had any experience in other schools?”
a) If yes...
“What was the experience in other schools like?”

“Was there enough class participation in those schools?”

13) “How many hours of class per day do you have of English?”
a) Do you want more class-time?

14) “Why do you want to learn Thai or why do you not want to?”
15) “Why do you want to learn English or why do you not want to?”

16) “What do you like or dislike about the English program here?”” (Class participation? Topics
relevant and interesting to you?)

17) “How would you like to be taught?” (lecture, games, hands-on activities, group work,
homework, individual work?)

18) “Do you think the English class here is too easy or too hard?”

19) “What do you find hardest or easiest about the English classes?” (grammar, spelling,
reading/writing, speaking)

20) “What aspect of English would you like to learn more about?” (grammar, spelling,
reading/writing, speaking)

21) “How well do you think you are doing in BRC education program?”
22) “Do you think the tests measure how much you are learning here?”

23) “What topics/ subjects would you like to learn more about?”” (Math, Science- Biology,
Chemistry, Physics, Other Languages, History, Economics)

“The focus of our program will be teaching you how to effectively use computers and we
would like to know about your experience with them.”

24) “Have you used computers before?”’
25) “Do you have access to computers outside of the BRC?” (at home/ internet cafe?)
26) “Do you want to learn more about computers?”

27) “What computer skills do you have at the moment?” (powering on/off? keyboard use
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English/Thai? Mouse use? navigating through menus to find programs and settings? using word
processing programs? using internet browser? using internet search engines? others experience?)

28) “What would you like to use computers and the internet for?”” (general use? job use- ex. data
entry? Internet use- finding health and social services, banking, email/communication,
educational resources? Word processing?)

29) “How would you like to be taught to use computers?” (games, hands-on activities, group
work, lecturing, teacher demonstrating to class, individual practice?)

30) “Do you think typing is helpful for learning English?”

31) “How many people are in the computer class?”

32) “Do you have access to computers at other times of the day?”

33) “What language is the computer class currently taught in?”

34) “What language would you like the class to be taught in?”” (English, Thai, Own-language)

35) “How is the current computer class taught?” (games, hands-on activities, group work,
lecturing, teacher demonstrating to class, individual practice?)

36) “Which of these methods do you like best?”
37) “Do you learn more practicing on your own or in the class?”

38) “What topics do you learn in the computer class?”

Appendix B.3: Interview with NGOs or Private School Administrators

“Hello, we are and . We are from Worcester Polytechnic Institute. Our
University is located in Worcester, Massachusetts, USA. Our majors are , and we will
graduate in May 2007 and 2008. We are working with the Bangkok Refugee Center for two
months to develop a program to teach refugee students how to use computers. In this interview
we will ask you questions that will help us develop a training program that meets the needs of
refugee students. We would like you know that your names will not be included in our records to
maintain confidentiality. At any time during the focus group you are free to not respond to the
questions. We would like to record this session so that we can refer back to it if necessary,
however if this makes you uncomfortable, we can just take notes instead. Are you comfortable
with us using a recording device? Do you have any questions about what we’re going to do
now?”

“We would like to start by asking you some background information.”
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1) What is your position at _ ?
2) How long have you been working at  ?

3) What types of refugees have you worked with? urban/hill tribe/border camps? ethnic groups
or nationalities? ages?

4) Have you worked at any other teaching organizations? Can you explain what you worked on
there?

“The Bangkok Refugee Learning Center Focuses mainly on teaching English and so we want to
ask you about English education.”

5) Do you think English is important for refugees? Why?

6) What aspects of English education are most important and why? conversational, reading,
writing?

“We would also like to ask you some questions regarding computer education.”

7) Have you participated in any computer training classes before? What aspects of the course
did you find most helpful and why?

8) Has your organization ever been involved with any computer training classes before?

If yes...
9) Do you know what topics were taught and why they were chosen?

10) Do you know how the class was grouped and why? Such as, how many students per
computer?, what age groups were involved in which class?, where the classes organized by

native language, ethnicity, or English ability?

11) Do you know what teaching styles were used and why? (lectures, games, read it in a
manual) Why do you think these were or weren’t effective?

12) Do you think language education software is an effective way to learn English?

13) Do you know of any educational or social service websites for refugees? Do you know of
any the specialize in teaching English?

14) What computer skills do you believe are important for refugees and why? (word processing,
web browsing, e-mail, spreadsheets, other programs, hardware knowledge)

“Finally, we would like to ask you some general questions about refugee education.”

15) What methods do you think are most effective for grouping refugees in a class and why?
(age, gender, ethnicity, language ability)
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16) What do you believe are effective methods for teaching refugees and why? (lecture, games,
memorization, class discussion)

17) What do you think are effective methods for getting refugees involved in a classroom and
why? (games, hands-on activities)

18) How do you overcome problems that arise from teachers and students not speaking the same
native language?

Appendix B.4: Interview with BRC teachers

“Hello, we are and . We are from Worcester Polytechnic Institute. Our
University is located in Worcester, Massachusetts, USA. Our majors are , and we will
graduate in May 2007 and 2008. We are working with the Bangkok Refugee Center for two
months to develop a program to teach refugee students how to use computers. In this interview
we will ask you questions that will help us develop a training program that meets the needs of
refugee students. We would like you know that your names will not be included in our records to
maintain confidentiality. At any time during the focus group you are free to not respond to the
questions. We would like to record this session so that we can refer back to it if necessary,
however if this makes you uncomfortable, we can just take notes instead. Are you comfortable
with us using a recording device? Do you have any questions about what we’re going to do
now?”

1) Where are you from?
2) What schooling have you had before coming to Thailand?
3) What languages do you speak?
4) How long have you been in Thailand?
5) Do you use computers?
o Ifyes, what do you use computers for?
6) What is the goal of the educational program here?
7) What topics are taught in the classes?
8) What other topics would you like to see added to the program?
9) How many students are in the classes?
10) What do students generally know before taking the class?
11) What level class do you teach?
12) How long have you been teaching here?
13) Have you taught elsewhere?
14) How do you teach the class?
e lecture and writing on board?
e hands on demonstration?
e games?
15) How many hours of class do students receive per day?
16) How do you deal with teaching student’s whose native language you do not know?
17) What language do you generally teach in?
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18) What do you like and dislike about the current program?
19) What do you think should be added to the English program?

Appendix B.5: Interview with BRC Computer teacher

“Hello, we are and . We are from Worcester Polytechnic Institute. Our
University is located in Worcester, Massachusetts, USA. Our majors are  , and we will
graduate in May 2007 and 2008. We are working with the Bangkok Refugee Center for two
months to develop a program to teach refugee students how to use computers. In this interview
we will ask you questions that will help us develop a training program that meets the needs of
refugee students. We would like you know that your names will not be included in our records to
maintain confidentiality. At any time during the focus group you are free to not respond to the
questions. We would like to record this session so that we can refer back to it if necessary,
however if this makes you uncomfortable, we can just take notes instead. Are you comfortable
with us using a recording device? Do you have any questions about what we’re going to do
now?”

1) Where are you from?
2) What schooling have you had before coming to Thailand?
3) What languages do you speak?
4) What do you use computers for?
e software programs?
e internet sites?
5) How long have you been in Thailand?
6) What is the goal of the current computer class?
7) What topics are taught in the class?
8) What other topics would you like to see added to the class?
9) What software do you use (in the class)?
10) How many students are taking the class?
11) What do students generally know before taking the class?
12) Are you the only teacher of the class?
13) How long have you been teaching the class?
14) How do you teach the computer class?
e lecture and writing on board?
e hands on demonstration?
e games?
15) How often does the class meet?
16) When does it meet?
17) How long is the class?
18) How do you deal with teaching student’s whose native language you do not know?
19) How do you deal with such a small number of computers?
20) Do you know of any education software?
21) How familiar are you with the English Program?
22) What do you like and dislike about the current program?
23) What do you think should be added to the English program?
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Appendix B.6: Computer Class Focus Group

“Hello, we are and . We are from Worcester Polytechnic Institute. Our
University is located on 100 Institute Rd., Worcester, Massachusetts, USA. Our majors are
and we will graduate in May 2007 and 2008. We are working with the Bangkok Refugee Center
for two months to develop a program to teach refugee students how to use computers. In this
focus group we will ask you questions that will help us develop a training program that meets the
needs of refugee students. We would like you know that your names will not be included in our
records to maintain confidentiality. At any time during the focus group you are free to not
respond to the questions. We would like to record this session so that we can refer back to it if
necessary, however if this makes you uncomfortable, we can just take notes instead. Are you
comfortable with us using a recording device?” Do you have any questions about what we’re
going to do now?

1) What did you like/ dislike about the computer class?

2) What did you find hard about the computer class?

3) What did you find easy about the computer class?

4) Did we teach the class too fast or too slow?

5) Is there something you want us to go over/ teach again?

6) Were you able to understand our English?
Did we speak too fast or not clearly?

7) Were you able to understand our Handouts?
Did you understand the pictures?
Did you understand the vocabulary?

Do you have any other questions or comments for us?
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Appendix C: Examples of Coded Transcripts

The following Appendix shows how we went about coding some of the more important
interview transcripts during our term in Bangkok. For each of the answers given in either the
focus groups or interviews we assigned each answer a number which corresponds to a certain
topic. This way we could just search for that number and find all of the information we needed to
justify findings. The numbers are defined in the key below. We included one of our focus groups
with refugee students and our interview with Simon Cox, the teacher trainer at the English and
Computer College.

Key:

Future Goals:

Appropriate Teaching
Methods:

What Refugees Want To
Learn:

1-Resettlement
2-Further Education

3-Practicality
4-Task-based learning

10-Class Time
11-Broader Curriculum

/Employment 5-Blended learning 12-English
6-Interactive 13-Computers
7-Multi-lingual 14-Thai
8-Grouping
9-Flexible

Let’s Go 2

Interviewers: Cody and Steve

Date: January 17, 2007. 10:00 AM

Cody: OK. So our first question is, do you think it is important for you to learn
English while you’re here?

Group...

Translator: She says it’s important for them to because we want to go to America 1,12
or any country and they have to speak English, so it’s important to

Cody: Anybody else?
Group...

Translator: Same
Group...

Cody: Same thing?

Translator: Yeah, same
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Cody: We want to know if they enjoy learning English here. Is it fun?
Group...
Translator: Yeah it’s fun, it’s good.

Cody: Is there anything that would be added to the English classes that would
make them better?

Group...

Translator: The game.

Cody: Games

Group...

Translator: And teach them to read and phonetics
Group...

Translator: And they also want to learn for about two hours. They said only one
hour is too short.

Cody: One hour per day?

Translator: Yeah

Cody: I want to ask more about the games

Steve: Yeah

Cody: She said they want to have more games?

Translator: Yeah

Cody: Could they tell us if they have games now that they play?
Group...

Translator: Some said they don’t have a chance to play games, some say hang
man

Cody: Hang man

Translator: But they want to learn more. They want more games that are creative

10
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or funny

Cody: Is there anything besides English that they’d want to learn at the BRC. Are
there other subject that they want to learn about at the BRC like Math, or
Computers, or History.

Group...
Translator: They said they want to learn everything, but some students learn
mathematics, and some others learn science and phonetics, but they said they want

to learn many things that they can apply to their daily lives. It’s up to both of you

Cody: In the English classes that they have, are there any parts of it that are
especially hard? What’s the most difficult thing for them?

Group...

Translator: They said some subjects are difficult for them, mathematics, but in
English they said that sometimes the teachers are foreigners such as Cambodia, so
their accent is hard to understand and they can not speak Thai clearly and also they
can speak only their own language, so it’s difficult to listen, and they said some

teachers write on the white board too fast, so they can not copy

Steve: Do they think that overall they’re learning English in the program? Do
they think that they’re learning English well from the program?

Group...

Translator: They said that they learn only a little bit, but they can not use in their
life

Steve: What activities do they think are best in the English class room? Which
are most helpful to learn, the lectures, games, or other stuft?

Group...
Translator: They said they want to learn only, they don’t want to play games, they
said some games are too difficult for them too, so they like to listen and have the

teacher teach them only, that’s a good lecture

Cody: We want to know if it would be OK if we came to one of their English
classes to watch and maybe we could help them practice?

Group...

Translator: Yeah, it’s OK

11,3

5,6
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Steve: Now we’re going to ask about computers

Group...

Translator: They said it’s OK, but most of them have never used computers

Steve: OK, that’s our first question, how many of them have used computers?
Group...

Translator: Only one 8
Cody: Only one?

Group...

Translator: Some went to internet café, but they didn’t know how to use 13
Group...

Cody: Could we ask him what he has used computers for, what does he like to do?
Group...

Translator: typing

Cody: To write a letter to somebody?

Translator: Yeah

Steve: Has he used the internet or e-mail?

Group...

Translator: Yeah, sometimes

Group...

Translator: He likes to go to the Hmong websites, and he wants to listen to music ~ 13,3.,4
on website

Steve: Are you interested in learning to use computers?

Cody: The ones that don’t know, do they want to learn?
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Group...

Translator: Yeah, they want to learn

Steve: Would they be interested in using computers in their English class?

Group...

Translator: Yeah, use the internet and check mail and teach them to type 13,12,5

Steve: Generally, would they like to use programs that would help teach them the
English language?

Cody: Computer programs that are used to teach English. Maybe they would be
able to understand it better than the teachers that have accents

Group...

Translator: They said if you use it to teach them English they will not understand 5, 7,13,12
it because their English is not good. They want to learn about Microsoft Office

Steve: We’re going to ask them about parts of the computer...How many people
know what this is? <<puts mouse on table>>

Group...<<one says “mouse” and others make motions with their hands showing
how a mouse is used with a computer to click on stuff>>

Translator: They know that you use this to click and to move, but don’t know how 13
to call

Cody:<<keyboard on table>> We want to know how many have used a keyboard
and can type.

Group...

Translator: Only one

Group...<<boy other than the one who knows computers>>

Translator: He use to type, but only with one finger 13

Steve: Does he [referencing the boy good with computers] know how to actually
type? <<make home key typing motions>>

Group...
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Translator: Yeah

Steve: What methods in the classroom, games, lectures, would they prefer for
learning computers?

Cody: Would they like to watch somebody else and then try it themselves, or have
someone sit down with them and describe it?

Steve: Or play games on computers?

Cody: What would help them learn?

Translator: English, right?

Steve: Or computers?

Group...

Translator: They want to play games on computers and they really want you teach
how to type, they want to send mail and check mail, they think it’s important for

them

Cody: Who do they want to be able to send mail to? Do they have families back
in Lao, or friends that are in Thailand?

Group...

Translator: They said they want to send mail to relatives in America, and their
parents, and their brother or sister in Laos. If they send by mail, it’ll take about one
week, too long.

Steve: Have any of them attended other schools?

Group...

Translator: No, only study here

Cody: Only at the BRC?

Translator: Yeah, only here

Cody: Do any of them want to study at other schools or are they happy here? Do
they want to go to other schools?

Group...

13,4,3

13,3,4
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Translator: Yeah, they want to. You mean Thai school, right?

Cody: Yeah

Translator: They want to learn in Thai school, but the problem is their language.
They don’t know how to speak Thai. They barely study Thai and their Thai is
poor. They don’t know how to communicate with other students so they are
worried

Steve: Do they learn Thai here?

Translator: Yeah, some of them. I am the Thai teacher. They only know the Thai
alphabet and vowels

Cody: Do they think it’s more important to learn Thai or to learn English?
Group...

Translator: English more important, because they don’t think they will stay in
Thailand. They want to go to another country. But they learn Thai because they
want to survive here. They go to the market and buy something to eat, they have to

speak Thai, so they want to know a little bit to survive.

Cody: Are there any other reasons they wouldn’t attend Thai schools? Are they
worried people wouldn’t accept them because they’re not Thai?

Group...
Translator: They said learning Thai is important when they meet the police and
police ask them something, and they can speak clearly so that the police will not

arrest them.

Cody: Does that happen often, that they have to talk to police? Do the police
come here sometimes?

Translator: No, they meet in the market and the mall, anywhere. Some of them
don’t want to go out because of their language. Their Thai is bad, so they don’t
know how to speak when they meet the police, and their worried about how to
speak

Interview with Simon Cox @ ECC 24-1-2007

Ravi: How long have you been working at the ECC?

Simon: 15 years

14

12,14

14

14
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Ravi: What is you position at the ECC?

Simon: I’m a teacher trainer. So I predominately work on what we call the CELTA
course, which is the Certificate in English Language Teaching for Adults, which
means basically that we provide teacher training

Ravi: What exactly does the ECC do?

Simon: The ECC is quite a big organization. So, for example, I think there are
something like 50 different ECC schools around the country in most of the
prudential centers. I specifically work for ECC’s teacher training center, which is
probably one of the largest teacher training centers in the world, definitely in this
part of the world. Probably the largest teacher training center in South East Asia.
So for the particular course we’re talking about, the CELTA course, which is the
most widely recognized teacher training course in the world, we run about 20 of
those a year. So we’re pretty busy, but the majority of what the ECC does would
be either teaching English language, teaching computer skills, and also teaching
Mandarin as well

Ravi: Part of what we’re doing is training a refugee to teach the program. They
can’t really afford to hire professional teachers. So, have you worked at all
specifically with refugees in any way, or type of people do you usually train

Simon: Well actually the majority of the people we have here to learn are actually
refugees. A lot of them come from the UNHCR because when we are doing are
teacher training, the trainee teachers need to have students to work with. We can’t
charge students for the privilege of being experimented on by teacher trainees. So,
normally the refugee centers are able to send people over for free. So that means at
the moment we get a lot of people from Sri Lanka, but we’ve also got quite a lot of
people from say Vietnam, Cambodia, and Myanmar refugees as well.

Ravi: So the people you train to become teachers, those aren’t refugees.

Simon: No they’re paying customers, people which are usually relatively wealthy.
It’s a mixture of what we would call native speaking people. So we get a lot of
people from the States, from the UK, Australia, New Zealand, but quite
increasingly we have larger numbers of local people from Thailand and so forth.
Steve: Have you worked with any other teaching organizations?

Simon: I’ve worked with people liked the British Council, International House

Steve: What did you do with the British Council?

Simon: Same thing as here, either teaching or teacher training in Vietnam, India,
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Hungry, Thailand a lot

Ravi: We’re not that experienced with training somebody to teach a course and our
thing will be a basic computer skills course. Is there any advice you could give to
us?

13
Simon: Well, obviously I’'m not a computer specialist, but we do use computers in
classrooms sometimes and especially for things like presentation skills training
where they need to use PowerPoint.
Ravi: We’re not going to go much further than that, it’s really just a basic
computer skills course

3

Simon: Well, I’d say on the whole to try to keep it as practical as possible and

don’t use too much theory. Basic skills training is similar to anything else youdo. 6
People need to be involved in the process and to get their hands on the computer,

and that would be one thing. As for my specialization in language training to say 7
that very often a lot of the problems that people have in any other type of training

and often linguistic ones, sometimes people’s inability to understand what they’re
supposed to do very often comes down to a language issue. So you may think that

you could be training somebody to use a computer, for example, but actually they

just don’t speak English well enough to understand

Ravi: We’re trying to work in conjunction with an English program actually. Have
you come across any English software? Maybe we could integrate that into our
program, like learning how to use some kind of software.

Simon: There’s quite a lot but it tends to be very expensive.
Ravi: That’s what we’ve seen

Simon: I use to work with a program called MacMillan English Campus, which is
an excellent program for teaching English online, but it’s very expensive. I think
it’s something like fifteen dollars per person for a registration. So, it may be
prohibitively expensive. But the approach they use is very good, so if you could 5
find something similar. We often talk about an idea called Blended Learning,
which is worth researching. Blended Learning is kind of self explanatory, but the
idea is it’s a combination of self-directed learning and face-to-face classroom
based learning as well. It’s a way of allowing for individual learning but also to
have contact with a teacher, but in a lot of ways it keeps costs down, which might
be something that would be useful for you. So, for example, a lot of programs set
tasks for students, which they complete online. Very often nowadays they’re
assessed online as well by automatic marking, and a tutor is able to access the
master program to see that it’s been completed and to see how people have
performed, but the students still come into the classroom maybe once a week, or
once every two weeks, so that they still have face-to-face time with the teacher,
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which is important for language learning and other purposes. So, that’s a very
common way of doing things nowadays

Steve: But they would need some type of computer access at home.

Simon: Yeah, maybe in a home, or maybe in a center of some kind. Tasks can be
sent kind of long term, so you could say please complete task number one and it
has to be completed over a week or more. I know a lot of these things have been
designed to be fairly simple in terms of programs, which means that maybe you
could go to an internet café for an hour to complete a task.

Ravi: We’re not actually going to be teaching it, so much as designing the class
itself and then we will be training one of their refugees to teach it. What do you
think are the most important things to get across to them to make sure that they
know? It’s probably someone who’s done some teaching before, but I don’t know
if you have any advice of what to make sure that they know when we’re training
them.

Simon: I would say that when you’re designing any kind of training course,
especially if you’re not going to be teaching it yourself, you need to ensure that
you incorporate a piloting process and a revision process as well. Because if you
just give someone a course and tell them, teach this, then probably on the whole
the course won’t be particularly successful, because there will be no room for
individual input and there won’t be an opportunity for revision. So, you kind of
need to build in from the start that, let’s try it the first time, we need feedback on
this course, we need it from the teacher and from the students, and then after it’s
been taught once, we’ll revise it and make some changes, and then after the second
time, we’ll revise it, that kind of revision process is really important for any kind
of course.

Steve: We’re going to build in an experimental class, and then revise from there,
but it’s really only a one-day thing, so how long would you say the revision
piloting process should actually take place?

Simon: So, it’s going to be mainly a one-day workshop type thing?

Ravi: Well, we’re designing a whole nine-week class, but since we’re only here for
two months, and most of that is doing all this prep work and getting all this stuff
done while we’re only doing to have a couple weeks or so to do this whole
revising, piloting thing. So, how many iterations do you think we should try, while
we’re still here?

Simon: As many as you can

Steve: And I was asking if we actually built in a piloting, revising process that
would exist while gone, would you say that it’d be a whole nine-week process, see
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how it goes, get feedback from the students, and then continue?

Simon: That’s one way of doing it. Do you have a major stake holder that’s going
to be checking the progress of the course?

Steve: Probably, the head of the teaching program.

Simon: [ mean, have you been given any clear criteria in terms of how to measure
the success or otherwise of the course?

Ravi: Not really.

Simon: Because that makes it a little bit difficult, I would think, in terms of
revision, because how do you know that the course is going to be successful, that’s
the main thing? You can probably work out your own ideas from what you know
better than I do, but how will you know if the course has been successful? You
could do that. It could be sometimes just be the positive response of students. It
could be the ability of students to find themselves employment post course. It
could even be a test of some kind. But you probably need some kind of benchmark
and maybe your revision process should reflect that benchmarking to see if it’s
actually making a difference. Probably makes life more meaningful for the trainer
because they need to be able to measure themselves.

Steve: Why would you say that English learning specifically is important for
refugees?

Simon: Well, it depends. What are the majority of your population.
Ravi: The majority of people that we are going to be teaching are Lao Mong.

Simon: So that means that most people won’t even speak Thai. Do they speak the
Lao language itself?

Ravi: They speak Mong, and that’s separate from the Lao language.

Steve: And the majority have never even had any formal education, so they don’t
know how to write the language, they can simply speak it.

Ravi: They’re trying to get relocated to a third country because Thailand has all
sorts of laws regarding refugees

Simon: Well, if English is going to be their main language of communication on a
day-to-day basis it obviously going to be very important. If they don’t speak Thai
and they don’t speak Lao, they’re going to find it difficult to communicate, so I’'m
guessing English is going to be important for them. So, if you’re talking about
basic computer skills, then I guess you’re talking about basic day-to-day English
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skills as well.

Simon: There are communicative reference criteria that you can reference there,
but they’re unfortunately very complicated. They probably wouldn’t be an easy
thing for non-specialists to manage, so I really wouldn’t recommend it. You’re
probably better off talking to your colleagues and the refugees themselves and
talking about what they actually mean to do with it on a day-to-day basis, what
they need language for and devising some sort of basic courses based on that. If
you can find a basically trained English language teacher, they should be actually
able to put that kind of course together for you very quickly, but again it needs a
process of revision to make it actually meaningful.

Ravi: You talked a little while about how a big problem that you’ve seen in
classes like this is that it’s not only the subject that they don’t get, but that it’s the
language barrier. Can you think of any methods to overcome that, because they
eventually want this to work in conjunction with a whole curriculum? At the same
time they’re learning English, so it’s not going to be perfect, but is there anything
we can use to approach this?

Simon: The approach we use to teaching on a whole with most of the English
language courses in Thailand, and anywhere else, is we generally focus on a style
of teaching called the Communicative Language Approach. The idea basically
being, instead of teaching people lots of grammar and stuff like that, which of
course is important and useful, but more than anything else we actually focus on
what people need to use to communicate, which is quite useful in some respects
because it means that it’s fairly easy to adapt that style to teaching other kinds of
skills. In a Communicative Language classroom the teacher doesn’t do a lot of
talking. The teacher tries to keep their own personal talking down to a minimum
and involve the students as much as possible.

Ravi: So, what kind of things would they do with all the students?

Simon: Well, for basic things teachers will use lots of mime, simple stories,
actions as much as possible, and of course if you’re teaching someone how to use
a computer, then physical action of using a computer is the easiest thing to do.
Then also using things like simplified texts and simplified listening activities to
bring out what we would call target language. That’s an important part of it too.
This is a very common approach with people that have, say, been through the Thai
education system because when I get a Thai person, computers are actually a bad
example because everyone in Thailand uses the exact same words in Thai as they
do in English, but say for example someone doesn’t know what a mouse is. They
know the word in Thai and they know how to use this object in Thai, so in terms
of them learning the English words for this thing, it’s fairly easy for them to do
because they are already familiar with the idea, the concept. It’s much more
complex if you got somebody that doesn’t even understand that basic concept.
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Ravi: Which is kind of what we’re doing.

Simon: And you’re talking about people that may come from a very different 6,3
cultural background. You probably would have to move a lot more slowly and a

lot more carefully. I would say the approach will have to be as practical and as

skills based as possible. Realistically, do you have any ideas about what the people

who go through the training are expected to be able to do with it? They’re looking

for employment I guess.

Ravi: The problem is that they can’t get employed here, and eventually the goal of
all the refugees at the BRC is to get them to go to the Netherlands, or the USA, or
the UK, or somewhere else where refugees have some rights, including rights to
employment, so we’re training them in the hopes that they’re going to be able to
do that. One of the requirements for getting there sometimes is knowing English,
so that’s kind of why we’re training them in these types of things. So, eventually
they can get employed, but that’s also in the hope that they’d be able to get
relocated.

12,1
Simon: I know with the ESOL system in the UK, actually this would work in the
whole of the European Union, the European Union passport system, which is how
the refugee system works as well, is based on something called the Council of
Europe Framework. If you google it or something you’ll find something called the
CEF, which is based on a set of ideas called can do statements. This one you’d
probably be able to pick up yourselves, it’s not complicated ideas to understand.
Can do statements: basically instead of saying this person knows a million words 12
and this person can do something, it’s a list of language abilities that people at
various levels can do. So, for example, at the lowest level you got: they can
exchange their personal information, such as their name and telephone number.
This is kind of the standard benchmark for the European Union. So that’s probably
a good place to go. So if you look at the European Union’s refugee marking 12,1,3
systems, and they’ll say that they hope to be able to get somebody to, what we
might call a one level, which is a very low level of language, by a certain period of
time, then that might give you something to look towards and to see the kind of
thing that people really need to do with it.

Ravi: We’ve had a couple focus groups with people to find out what they want to
learn and we’ve talked to the head of the department, and basically they want to be
able to use it, to be able to log onto the internet, be able to use Microsoft Office
basically, and maybe be able to use e-mail. We also want to throw in there stuff
that might be important to them, like information on countries that they’re going to
be able to go to. We’re not sure how much we can do in a day, and how much we
can do in nine weeks. That’s kind of what we have to figure out, but that’s
basically what we’re trying to accomplish with the class that we’re going to
design.

Steve: Also we’re supposed to be designing the course for what the refugees
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actually want to be using it for, and some have said that it takes a very long time
for them to contact their relatives in the states or in parts of Europe, with letters, so
they want to learn e-mail so that they will be able to talk to them, and because of
that they also want to learn how to type, and be able to use a mouse and a
keyboard, and so it’s a chain.

Simon: It depends on who you’re interested in recruiting to help you with the
training, but if you can get an EFL ESL teacher involved in the process, somebody
who’s relatively experienced, I imagine that they would probably say that they
would try something called the Task Based Approach to the training. The way that
they would actually do this in the classroom would depend on situation to
situation, but basically the idea is that traditionally when your teaching a language,
the teacher would often stand at the beginning and say, today we’re going to learn
to do the past perfect, or in French passé compose, and it’s the traditional style and
you fill in gaps and then you have mini conversations with somebody. You learn
the language, but you don’t really learn why you’re learning it, or what you’re
doing really, or anything like that. Well, the task-based approach is basically to
say, forget about that way of doing things, you start off with an idea of what it is
you want to do with the language. Say you want to send an e-mail to you aunt that
lives in Canada, and then you decide what it is you want to send to her, and then
the teacher provides the language that you need and also maybe the technical skills
that you need to do it. Students usually like that because they see the point of it
and also it’s more efficient in terms of time as well because you’ve got a clear arc
from start to finish. Unfortunately in technical teaching terms it’s actually a quite
complex thing for a teacher to do because the teachers themselves have to do be
very aware, and very adaptive to the situation, which lots of lesser experienced
teachers find difficult, but if you can find somebody who knows what they’re
doing and is enthusiastic it would work really really well.

Steve: Do you know about the computer training classes here at the ECC?
Simon: Not very much, no. Probably if you go down to the reception desk
downstairs, they’d be able to tell you what they do, but I know that they teach kind

of basic applications, like Office, and I’ve seen people doing Excel spreadsheets.

Ravi: Do you think if we went downstairs they’d be able to refer us to someone
that could do an interview.

Simon: I’m sure they would, and they’ll be able to tell you the kind of course we
provide here, and the time scale.

Steve: You said that there’s some very expensive software that you’ve found for
language, but do you know of any free websites online.

Simon: British Council’s website, which is learnenglish.org, is free and it’s pretty
good. I think you actually have to register for it, but I don’t think you have to pay
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anything.

Ravi: Can you say the name of that software again that you said was really good,
just so that we can look at it.

Simon: MacMillan English Campus. I think you may be able to find some access
to the English First, English Town. English First is a large language company, but
they’re website is called English Town, it’s a good site.

Ravi: Do you know anything about how they should group the classes? They’ve
got mostly Lao, but they’ve got other people. Whether it’s more important to get
similar age groups together, or similar English groups together, English literacy,
whether people in the same level of English should get grouped together or keep
ethnic groups together. What do you think are the most important variables in that?

Simon: It depends how you teach it, I guess. The way that we teach, which again
is this particular approach, the Communicative Approach, we group people
according to their language ability and in fact we encourage mixed nationalities,
mixed first language backgrounds, because it makes the class more interesting.
Obviously if you’ve got a Mong speaker, you’ve got a Lao speaker, and you’ve
got a Sri Lankan, you force them to speak English because there’s no shared
language, and also the idea of sharing experiences in English is much more
exciting and interesting rather than talking to someone who comes from the same
background as you, because it just seems artificial. So we do that and to actually
group people is not that easy because you need to set some tests. You can
download these from some websites. We usually call them language placement
tests. You may be able to find cheap/free ones. Alternatively, there are some
software versions of these as well, computer adaptive tests. Another one to maybe
look at would be Oxford Placement Testing, which is a system of placement tests.
You can get those on paper or on CD, but they do cost money. Those are the tests
that we use, and they’re very accurate. It’s quite simple to use as well because it
tells you if someone is in this score range they’re in this bracket, and then you can
just group people accordingly.

Steve: What would you say is a good balance between using lectures and using
games verses hands-on activities?

Simon: We don’t lecture very much at all. If you’re going to lecture in their native
language sometimes then that’s OK, but it’s a little bit dull. We try to make things
as practical as possible so hands-on is the majority of what we do. Especially of
course the trainer is going to maybe not have the same native language as the
trainees and hands-on makes it much much easier if say you’ve got an English
language speaker teaching a group of Mong people rather than him trying to stand
up and give a lecture. Games are particularly good for language practice, they’re
not very good for teaching the language in the first place, they’re good for
practicing it, and of course computer games are good for practicing things like
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mouse control and use of keyboard, and all that kind of things. So, games are a
good idea. A lot of the time games can be done in students’ own time as well,
which might be a waste of classroom time. A final point: if you’ve got people that
don’t read or write in their own language literacy is going to be a big issue and
again that’s a specialist issue and requires a lot of time and patience. I’'m sure this
has got to be a big issue in the states as well, but I’m not sure what the current
thinking is there, but if you go to websites from Europe, again you’ll find ESOL
literacy and innumeracy websites from the UK which are very good and give you
lots of advice, and you can actually download a lot of good materials.

Steve and Ravi: Well, thank you very much. You’ve been very helpful. May we
have your card?

Simon: Yes, of course, and tell me how it goes.

)]
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Appendix D: Examples of Organized Data

The following Appendix shows an example of how we organized our data to support our
findings after coding the data. We took each of the responses from our coded transcripts in
Appendix C and wrote them down by topics as they were numbered in the coded data (Appendix
(). One of the many topics, “Interactive Topics” is shown here. For each response we recorded
who said it and which of the interviews or focus group it came from and then wrote which topics
from the Key in Appendix C. There is a Key here for what all the different numbers are in terms
of focus groups and interviews.

The format for each observation was (interview).(topic) So if the information came from
interview 5 and information on topics 4,7 and 8, the code would look like, 5.(4,7,8)

Key:
1-Let’s Go 2 FG 6-Dowling Interview @ SDA
2-Let’s Go 3/4 FG 7-Sakara Interview @ BRC
3-Headway FG 8-Emma Interview @ BRC
4-Let’s Go 4/5 FG 9-Minh Interview @ BRC
5-Somnook Interview @ ICS 10-Cox Interview(@ ECC

6 Interactive Classes

1.6
Cody: Is there anything that would be added to the English classes that would make them better?
Translator: The game.

1.6

Cody: Could they tell us if they have games now that they play?

Translator: Some said they don’t have a chance to play games, some say hang man
Translator: But they want to learn more. They want more games that are creative or funny

1.(5,6)

Steve: What activities do they think are best in the English class room? Which are most helpful
to learn, the lectures, games, or other stuff?

Translator: They said they want to learn only, they don’t want to play games, they said some
games are too difficult for them too, so they like to listen and have the teacher teach them only,
that’s a good lecture

2.(6,13)

Q: Do you enjoy the English classes? What do you enjoy about the class?

A: They like the method of teaching and learning about animals. They like games and the
computer class.

2.(5,6)
Q: What ways to people normally have class?
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A: Sometimes they have activities, sometimes they have games to learn about vocabulary, but
usually it is just a lecture.

2.(5,6,11)

Q: Which part of the class do you like the best?

A: It would be better if the teacher could take him to know to touch it. When he learns about
things they want field trips to go and experience what they are trying to learn. They want to learn
about mathematics and sciences, the BRC is weak in those because it focuses on English.

2.(5,6)

Q: How would you like to be taught? Lecture, games, other ways?

A: They want to be taught by a teacher how to play and study through a lecture, but they want to
use computers on their own afterwards.

2.(4,6,13)

Q: What did you learn about in that class?

A: His teacher would teach about a city or country, and he would write on a whiteboard and then
they would have to type it in English on the computer.

2.(6,13)

Q: Did you learn about Internet or games or other things besides typing?

A: If they have 5 or 10 minutes to use Internet or play games, they are not allowed to play
games, but they still do sometimes?

3.(3,6)

Kyle: What part of the class do you want more of? Is there anything that you want to learn more
of?

Conversation and listening and speaking

3.(3,6)

Kyle: in a class the teacher lectures sometimes and writes on the board, or there are games and
activities to help in learning, which do you like best?

I like to listen. I like to listen and trying speaking

3.6

Kyle: in a computer class how would you like to be taught? Lecture, games, everyone sit at a
computer and practice, look at a book what way do you think will be the best for you to learn?
Have a teacher and student practice on the computer

4¢.(3,6)
S What activities would make learning English easier? lectures? games?
T Communication

6.6

for younger age groups, use game-based approaches, stressed keeping things interactive
-HANGMAN
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-some competitive games can make things more fun that aren’t really that exciting
-ex: have kids come up with occupations that begin with each letter of the alphabet, but have
them race!
-acting & role-play is VERY helpful
-ex: if teaching food vocab., set up a mock restaurant

7.(6,7)

Q: When you are teaching the class, how do you normally teach it?

A: Face to face with individual students. Because most of them cannot understand English, I
cannot teach them all at once.

7.6

Q: How do you deal with only having 5 computers?

A: We share the computers with three students usually.

Q: How does that work?

A: The kids alternate between using and watching the computer.

7.(6,13)

Q: How many of the computers have internet access?

A: 4 of the computers.

Q: What about the other two computers?

A: One is broken, and the other cannot access the internet.

8.(6,8)

Q: What kinds of ways do you teach? What kinds of methods do you use? Do you lecture and
write on the board, or play games, or?

A: I write on the board some, and have the students write as well because they need practice
writing. But I don’t do many activities because my students are older so they don’t want to play
games

9.(4,6)

Q: How do you teach them? Do you write and talk or play games?

A: T go over the last class’ lesson at the beginning of the lesson. I write out vocabulary and then I
give them work to do in the book. Most of the students are lazy with vocabulary, so I make them
write the vocab. many times to remember it

10.(3,6,7)

Ravi: We’re not going to go much further than that, it’s really just a basic computer skills course
Simon: Well, I’d say on the whole to try to keep it as practical as possible and don’t use too
much theory. Basic skills training is similar to anything else you do. People need to be involved
in the process and to get their hands on the computer, and that would be one thing. As for my
specialization in language training to say that very often a lot of the problems that people have in
any other type of training and often linguistic ones, sometimes people’s inability to understand
what they’re supposed to do very often comes down to a language issue. So you may think that
you could be training somebody to use a computer, for example, but actually they just don’t
speak English well enough to understand
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10.(3,6)

Ravi: You talked a little while about how a big problem that you’ve seen in classes like this is
that it’s not only the subject that they don’t get, but that it’s the language barrier. Can you think
of any methods to overcome that, because they eventually want this to work in conjunction with
a whole curriculum? At the same time they’re learning English, so it’s not going to be perfect,
but is there anything we can use to approach this?

Simon: The approach we use to teaching on a whole with most of the English language courses
in Thailand, and anywhere else, is we generally focus on a style of teaching called the
Communicative Language Approach. The idea basically being, instead of teaching people lots of
grammar and stuff like that, which of course is important and useful, but more than anything else
we actually focus on what people need to use to communicate, which is quite useful in some
respects because it means that it’s fairly easy to adapt that style to teaching other kinds of skills.
In a Communicative Language classroom the teacher doesn’t do a lot of talking. The teacher tries
to keep their own personal talking down to a minimum and involve the students as much as
possible.

10.(3,6,12,13)

Ravi: So, what kind of things would they do with all the students?

Simon: Well, for basic things teachers will use lots of mime, simple stories, actions as much as
possible, and of course if you’re teaching someone how to use a computer, then physical action
of using a computer is the easiest thing to do. Then also using things like simplified texts and
simplified listening activities to bring out what we would call target language. That’s an
important part of it too. This is a very common approach with people that have, say, been
through the Thai education system because when I get a Thai person, computers are actually a
bad example because everyone in Thailand uses the exact same words in Thai as they do in
English, but say for example someone doesn’t know what a mouse is. They know the word in
Thai and they know how to use this object in Thai, so in terms of them learning the English
words for this thing, it’s fairly easy for them to do because they are already familiar with the
idea, the concept. It’s much more complex if you got somebody that doesn’t even understand
that basic concept.

10.(3,6)

Ravi: Which is kind of what we’re doing.

Simon: And you’re talking about people that may come from a very different cultural
background. You probably would have to move a lot more slowly and a lot more carefully. I
would say the approach will have to be as practical and as skills based as possible. Realistically,
do you have any ideas about what the people who go through the training are expected to be able
to do with it? They’re looking for employment I guess.

10.(6,7,8,17)

Ravi: Do you know anything about how they should group the classes? They’ve got mostly
Lao, but they’ve got other people. Whether it’s more important to get similar age groups
together, or similar English groups together, English literacy, whether people in the same level of
English should get grouped together or keep ethnic groups together. What do you think are the
most important variables in that?
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Simon: It depends how you teach it, I guess. The way that we teach, which again is this
particular approach, the Communicative Approach, we group people according to their language
ability and in fact we encourage mixed nationalities, mixed first language backgrounds, because
it makes the class more interesting. Obviously if you’ve got a Mong speaker, you’ve got a Lao
speaker, and you’ve got a Sri Lankan, you force them to speak English because there’s no shared
language, and also the idea of sharing experiences in English is much more exciting and
interesting rather than talking to someone who comes from the same background as you, because
it just seems artificial. So we do that and to actually group people is not that easy because you
need to set some tests. You can download these from some websites. We usually call them
language placement tests. You may be able to find cheap/free ones. Alternatively, there are some
software versions of these as well, computer adaptive tests. Another one to maybe look at would
be Oxford Placement Testing, which is a system of placement tests. You can get those on paper
or on CD, but they do cost money. Those are the tests that we use, and they’re very accurate. It’s
quite simple to use as well because it tells you if someone is in this score range they’re in this
bracket, and then you can just group people accordingly.

10.(3,5,6,7,12,13,18)

Steve: What would you say is a good balance between using lectures and using games verses
hands-on activities?

Simon: We don’t lecture very much at all. If you’re going to lecture in their native language
sometimes then that’s OK, but it’s a little bit dull. We try to make things as practical as possible
so hands-on is the majority of what we do. Especially of course the trainer is going to maybe not
have the same native language as the trainees and hands-on makes it much much easier if say
you’ve got an English language speaker teaching a group of Mong people rather than him trying
to stand up and give a lecture. Games are particularly good for language practice, they’re not
very good for teaching the language in the first place, they’re good for practicing it, and of
course computer games are good for practicing things like mouse control and use of keyboard,
and all that kind of things. So, games are a good idea. A lot of the time games can be done in
students’ own time as well, which might be a waste of classroom time. A final point: if you’ve
got people that don’t read or write in their own language literacy is going to be a big issue and
again that’s a specialist issue and requires a lot of time and patience. I’m sure this has got to be a
big issue in the states as well, but I’'m not sure what the current thinking is there, but if you go to
websites from Europe, again you’ll find ESOL literacy and innumeracy websites from the UK
which are very good and give you lots of advice, and you can actually download a lot of good
materials.
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Appendix E: Student Handouts

This appendix contains the student handouts for the twelve lessons in our computer
literacy course. They are supplemented by the teacher’s guides provided in Appendix F.
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Computer Class Lesson 1: Basic Use

Lesson 1:
Basic Use
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Computer Class Lesson 1: Basic Use

B. Turn a Computer On
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D. Open / Start a Program
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2003

Lesson 1: Basic Use

AllPrograms B

L 098P AAPREE €ELEBEE

@
@
@
@
@
(@ QuickTime
@
@
@
@
@

Micrasoft Update

hiew Office Document

Morton Systemifarks

Open Office Document

Sek Program Access and Defaults
Windaws Catalog

Windaws Update

Accessories

Amazing €O & DVD Burner
aspel

Btheros

DVD-RAM

Gaim

Games

Grey Ollbwit's Fresware
Intel PROSet Wireless
Inter¥idea WinDVD:
Inter¥iden WinDVYD Creator 2
Tunes

Lavasoft Ad-Anare SE Personal

Norkon Systemw/arks

080 Software

Plasma Pong

PowerQuest PartitionMagic 8.0

Privoxy

Real

Samsung ML-1510_700 Series
skype

Sonic

Spybot - Search & Destroy

[ Sewwareblaster

[ startup

@ Tor

[ Tortoiseswn

[ TOsHIEA

@) vidalia

[ vidzaLan

[ WD Diagrostics

) WinRAR

[ winscra

A~ Acrobat Distiler 8

A Adobe Acrobit 8 Professional
3" Adobe ImageReady C5
© Adobe LiveCycle Designer 8.0
4 adobe Photoshop €5
¢l Adobe Reader 7.0

@ FlashFxr

& Internet Explorer

W msn

& VSN Messenger 7.5
(4) Outlook Express

) Microsoft Cffice Tools
[#] Wicrosoft office Access 2003

[38] Microsoft OFfice Excel 2003
Wicrosoft: Office InfoPath 2003
(8] Micrasoft CFfice Outlook 2003
@] microsoft office PowerPoint 2003
Wicrosoft: OFfice Publisher 2003
[#] Micrasoft Ofice Word 2003

Internet
Mozilla Firefox
LC media player (s

.
=]

i: i Microsoft Office Wor|

g adobe Photoshop ©

Microsoft Office Pau|
2003

L]

All Programs

o

000000000 €O RD

ENENE NN e e NN &

Wicrosoft Lipdate

New Office Document

Horton Systemtorks

Open Office Document

Set Program Access and Defauks
‘indows Catalag

Windows Updake

Accessories
Amazing CD 8 DYD Burmer
Aspel

Atheras

DVD-RAM

Gaim

Games

Grey Ollwit's Freeware:

Intel PROSeL Wireless
Interviden WInDYD
Intervideo WinDYD Creator 2
iTures

Lavasoft Ad-fwars SE Personal

Linksys twireless-hl Notebook Adapter

Mozilla Firsfox

Horton Systemiorks

RO Software:

Plasma Pong

PowerQuest PartitionMagic 2.0
Frivoxy

QuickTime

Real

Samsung ML-1510_700 Series
Skype

Sonic

Spybot - Search & Destroy

3

() spywareBlaster

(@ startup

[ Tor

(@) Tortoisesvn

[ TosHBA

7 vidalia

(@) videolan

[ WD Diagnostics

(@ winkar

(@ winscr3

(A Acrobat Distiller

= Adabe Acrabat & Professional
' Adobe ImageReady £5
© adobe Livecycle Designer 5.0
# ndobe Photoshop €5
| Adobe Reader 7.0
@ Flashrrp

@ Internet Explorer

w msh

& MM Messenger 7.5
(5 Outlook Express

(@ Microsoft OFfice Toals
5] Microsoft Office Excel 2003

[8] Microsoft Cffice Access 2003
Microsoft Office InfoPath 2003
(] Microsoft Ofice Qutlook 2003
[@] Microsoft OFfice PowerPoint 2003
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5. Microsoft Word is Open:

6. To Close the program move

cursor to |E| and Click ‘
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E. Turn a Computer Off

1. Move cursor to Start Menu...

Internet _j My Documents b
/ Mozila Firefox

5] My Computer 3

YLC media player 'ﬂ My Network Places

-
At

@ Motepad Ba Coritral Panel s
ﬁ Adobs Photoshap C5 @ comect 1o ki

’Tm Microsof ft Office word 2003

g Printers and Faxes

9) Help and Suppart

...and Click \ \ [ R -

All Programs D 77 Run...

2. Move cursor to Turn Off

Computer Bt
Q My Computer »
RS &) My Network Places

Ba Control Pansl v
ﬁ Adobe Photoshop €S eJ Connect To 2

’Tm Microsok ft Office Word 2003

1 Printers and Faxes

. @) Help and Support
...an d Cl ic k \ ﬂl Adobe Reader 7.0 I:)iear[h
\ all programs D =

3. Move cursor to Turn Off...

...and C||Ck Stand By

..l\

4. The Computer is now Off
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Lesson 2:
Typing Practice

Goals:

A. Create an Account
B. Use the Mavis Beacon Software

A. Create an Account

1. Open Mavis Beacon Mavis Beacon

Teaches
Typing Deluxe

16

2. Next, click the
button next to
Run Mavis

Palm Powered Handhelds
<@ User Manual
& Uninstall

3. If this is your
first time, click

CREATE A NEW _ CLICK ON YOUR NAME
USER ’

T A
I
|

A
Aubrey

Cody

Kyle

Nick

Raw v

ENTER CLASSROOM
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4. Click NEXT on
this screen

5. On the next
screen, choose
ENGLISH

6. On the next
screen, type
your name. It
will appear in
the box.

When you are
finished, click
NEXT

Lesson 2: Typing Practice

REGISTRATIONM

%Zﬁ AE

i
3 %ﬂf-ﬁﬁﬁ lecre

Help Descriplion

Wikcame to Regstration! The follewing queision will i me get 1o know vou better,
poens Het” 4o pet ntarbed

ELGISTRATIOMN

Please seleer the lanonaoe rhat vam would ke 40 use In
the program.

Por faver seleccione el idicma que desea usar en el
ProgrAmLA-

Help Dwscriplion

ot =y ron T prepeies | sl oty svaMgplish o Spaaesh

Sl o o praa s s aronale e T

Dﬁ{é’;{ uk‘ Type your pame below, Click
M E;? b an the MNext butron ta
a-ﬂsf‘ Q._-a,.-.\‘ ’ comtinue through the
( L RE peabsteation process,

Help Descripiion

T good = 1o chome Sile yon fesl wme o Tles el i
zegrial fin me hack v frogess s sive milicnmaticn

USE DEFAULTS [ PrEVIOUS | @
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7. On the next
screen, click the
circle next to the
box that has
your age

Chuovse one ol Lthe lolloving
aramps which hear desedles
vour age. Click Mext 1o
conrinme.

Then click NEXT

Help Dexcripiion

Sy chousng s age o 1wl ek me o T e
vomian and s comiaiies g o G ap

LG T N R

\USE DEFAIALTS | [ PrEWIOUS |

REGISTRATION

e
o
/‘96}- b There are 1wy kevboard siyles
"{_\ {"4 Vou have a chalee of fiping i available in the prooram.
l'" A Standard or - Key moede, Select the type which you are
o Chaose vour prefereies using. Click Next to cantinue,

below. Click MNext te continue,

[ 101 Smandeed Kevbooed

] Stamdard O Micresofi® NavaralE Bleyroard
o 10
e . — Kk el Dy R e 0 e LY
Help Deseriplion Help Descriplion
“Rianleil” s thal the Gy oot vl Be: cisng alkelliz comizmanes, wiels
st TRy conten) el of e s g e e s desisnal fie Tk avamnt b baok o Keytas sl chissee the yeu il B s lie yar

e eyl Taegpsal, sy b sied o thie rid el tygiog easona This sl make: the enescr e il Tonds T T

[recvovs Qo) -
LISE DEFALULTS

9. On the next
screen, type 40

What iyping gwal vould pow
ke o veacl in Worrds Per
Minwte (WM

Then click next

Help Descripiion

T seppie gl for v ape g s &0 WERL IF g daily 1aska are domenaied
by seshtizs v shonld =y srorg fie o gosl SGPATRD The pomass al the
EOE BT PR TR W BT

UUSE DEFALLTS | [ PREVIDUS |
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REGISTRATINION

10. On the next

; (e :
screen, click _Zgﬁwﬁidﬁ/ééé:wﬁ
FINISH :

Your Begistration is Complele

\ \ Help Deseription

{ UEEDEFALLTE )

From now on, the computer will remember you.

B. Use the Mavis Beacon Software

The next time you want to practice typing, you can skip the steps
until this point.

1. Pick your name

e
from the list [ signln |

CLICK ON YOUR NAME

~

Then click ENTER
CLASSROOM

\

W

2. You will see a
typing classroom,
like this

Click the
computer to get to
practice
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Lesson 2: Typing Practice

3. To start the first lesson, click START LESSON\

Mavis Beacon Teaches Typing

4.You will see
some sentences
to type

5. Type the
sentences. Your
typing will appear
under what is on
the screen

6. If you make a
mistake, the
letters you type
will bered. It is
okay to make
mistakes.

TR T
o v Je Jx J1 By Ju i JoJe I,

11@“(—11
BAAOL
oY v

Settings Help

4 WL

Pause

1

II".

Exit

The distance in air miles

Francisco and New York is

betwesen San

2,568 miles.

The distance in air miles

Francisco and New York is

The distance in air mile

between San

2,568 miles.

The distance in air miles
The distance in air milez

Francisco and New York is

Franciso _

between San
between San

2,568 miles.
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7. When you finish, the program will tell you how fast you typed
and how many mistakes you made:

Good job. Are you ready for the next lesson? Your
accuracy was 94% and your Typing Speed was 47 WPM.
You made 11 errors in this lesson, so your Adjusted Speed
was 44 AWPM.

8. Click the arrows to read some hints, then click START LESSON
to practice some more.

9. When you have free time, you can do more practice lessons.

Media Center

Typing Games

10. To come back to these
lessons, click Go To at the
bottom-left of the screen

Speed Test

Classroom

Lesson Area
Go To

11. Click Lesson Area for more practice.

12. Or, if you want to play a fun game, click Typing Games and then
pick a game.
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Lesson 3:
Basic Microsoft Office Word

Goals:

A. Create a Document D. Save a Document
B. Type in a Document E. Save As... a Document
C. Erase Words and Numbers F. Open a Document

A. Create a Document

You know how to create a new document from Lesson 1
1. Turn On the computer (Lesson 1, page 2)

2. Log On to the computer (Lesson 1, page 2)
3. Open Microsoft Office Word (Lesson 1, pages 3to 5)

B. Type in a Document

The keyboard has many keys.
You type letters with the keys.

You type numbers with the keys.

These are keys EEEp




Computer Class Lesson 3: Basic Microsoft Office Word

To typealetter. WA " p|r |- [ LJ K L

You press down on a key.

To type computers are fun.

1. Press each of the keys:
computers

2. Press the Space key

3. Press each of the keys: are

[ VR T T T (TR T TR — T

e e — T — T—— e — -

4. Press the Space key




Computer Class Lesson 3: Basic Microsoft Office Word

5. Press each of the keys: fun.

You typed computers are fun.

Cotnputers are fun.

C. Erase Words and Numbers

1. Put the cursor between the p
and the u and click ;
|

2. Press the delete key to erase a
letter to the right of the cursor e~

Press once to erase u

Insert

Complers are fun.
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3. Press the Backspace key to
erase a letter to the left of the
cursor

Press once to
erase p

D. Save a Document

1. Move cursor to save icon and
click =i

2. Move cursor to the end of the
File Name and click

3. Press the Backspace key until
there are no letters

Lesson 3: Basic Microsoft Office Word

Cotrfers are fun,

Eile

@ Document1 - Microsoft Word

Frii- \iiqw

HRF=AE N = N4

Inserk

Format

I ;
i Marmal Savel_ + Times New Fomal

(]

Save As @
Save in: (23 My Documents v @-03 Q@ X i 5 - Tools-
Y IC=~~Dacumernts LMy scans 5 isteer For)
€ L‘b ) ATMLogger )My Skype Conkent W math pro
MyRecent | |a0 [CMy Skype Pictures B party not
Documents |5 4o wnload My Skype Wallpapers WResearch
= [C)Downioads Pty videos W resume
@ (C)ECE201L (@Iny web Sikes Wresumez
Desktop | [EFilelib [ESvmantec Ethe lettes
(E=2my Albums E)Updaters
2\ &My Data Sources (2w briz. org
=/ )My Downloads 1 efions outine
My Documents | (Z5)My eBooks ) ~ions-encarta
IC5yMy Google Gadgets 8rC_Ressarch Mathods - Explanations
QJ By Music W10P 2.0 Background
L [C3My Motebook W jetter for antiquarian course
My Computer | |(Bhry, pictures ] jetter For 1GP
“g 8 P | >
1 File name:
o n |Cnmters {e fur] 'I - ‘ [ e ]
Places Save as type: | yword Docym - ‘ Cancel

Savein: | () My Documents v @ @)@ X =i B - oose
() ~~Documents )My Scans ] letter Far
§ IE3)AMLogger [E3)My Skype Content ] math pro
My Recent | [an [CMy Skype Pickures ] party nol
Documents | o onload [E9My Skype Walpapers WResearct
7= |55 Dowrloads My videos 5] resume
@ ()ECEzOLL [0y web Sites W) asumez
Desktop [EDfilelib [Ed5ymantec #]the letter
(E3My Albums () Updaters
2N My Data Sources (2w briz, org
/|5y pownloads 2 esfions autline
My Documents || Z5)My eBiooks | ~gions-encarta
)My Google Gadgets WBRC_Research Methods - Explanations
g! [y Music E10p 7.0 Background
Q IC3My Notsbook 8] letter For artiquarian courss
Wy Computer | |18}y ictures W jetter For 1QP
o < | 2
‘g File pame: || v o
My Network
Places Save as type! | yord Document ~ Cancel
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4. Type your name and press the
Enter key

Your work is
saved

1. Move cursor to File and click

2. Move cursor to Save As...

3. Move cursor to the end of the
File Name and click

Lesson 3: Basic Microsoft Office Word

Wy Recent
Documents

My Metwork
Places

() My Documents v @ -31@ X Took +
[£3)~~Documents IE53My Scans 8] letter forl
[C3)AMLogger [E53My Skype Content 5 tter Forl

a0 I3y skype Pictures B math prol
I3 download ICIMy Skype Wallpapers B0y First |
() Downloads 1y videos by Secer
[CDECEZ0IL (@nay e sites Hparty not
(E)Ffilelib 153 Symantec Hpesearct]
My Albums [SUpdaters 8] resume
My Data Sources (E5y v, triz.org B resumsz
LMy Downloads 1 s First DocuMmEnt 5] the lette
My eBinoks U ions outline:
My Google Gadgats | ions-sncarta
A my Music Berc_Research Methads - Explanations
[C3)My Motebook E10p 2.0 Background
(2Jmy Pictures 8] letter for antiquarian course

< | >
File name: l Steve MeHugh| ) vl [ see ]

Save 85 tYPE! |word Document v Cancel

ument1 - Microsoft Wo

idit Wiew Inserk  For
LT
BRCEN " REFENN= NN

fj;-[ Mormal = Times Mew

L]

EEiT| Edit  View Insert  Format  Tools  Table
3 . .:
s[5 Cpen.. ctrivo |
l: | Close m
lal save Chr+s
| Save As |.
|ag| Save as Web Page...
m File Search...
Permission 3
Wersions. ..
\ieh Panes Drevis *

savent [ My Documents v @ 2@ X Tools -
" [~ Documents (M scans B jetter for
L,,é I AlMLogger (Z3My Skype Content #Hletter for
My Recent a0 [E3)My Skype Pictures ) math pro|
Documents || jonrload [E3)My Skype Wallpapers 5y First
— [ Downloads 1y videos W]y Secor
I (C)ECE2011 @11y web Stes W] party nol
Desktop 1) Filelin () Symantec R esearc
I3 My Albums ()Updaters ] resums
\ ] My Daka Saurces (v, briz.arg resimez
=7} )My Dowloads 1] vt First Document Wthe lettes
My Documents | )My eBooks | wtions outline
My Google Gadgets 4 ~fions-encarta
;;j By pusic B)BR_Research Methods - Explanations
_-;! Iy Mokebook. B 10p 2.0 Background
Py Computer |8 by pictures [8)letter for antiquarian course
% L3 N | t]
1 File name:
o o =)
Places Save a5 ype! | word DoclMETE— v Cancel
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4. Press the Backspace key until

there are no letters

5. Type your name and 2 and

press the Enter key

Your work is
saved

Lesson 3: Basic Microsoft Office Word

Savein: | () My Documents v @ 2@ X o

- Taols

=) IE3My Downloads
My Documents | )My eBooks
[EMy Google Gadgets

|5~ Documents IE5)My Scans 8] etter Forl
& L‘E I AIMLogger [C)My Skype Content 8 math proy
My Recent | [)a0 I3 My Skype Pictures B party nol
Documents {7 4onnioad [E33My Skype Wallpapers pesearch
7= I Downlnads 1Py videos B resums
@ IC)ECEZ011 (#py web Sites Bresumez
Desktop IE=2)Filelib IE5)Svmantec 5] the lette
My Albums C)Updaters
My Data Sources (v kriz.org

4 ~icns outline
4 ~fians-encarta
EerC_pesearch Methads - Explanations
810 2.0 Background
5 jstter For antiquatian course
8 etter For 10P

| >

T PiJ My Music
;)-g My Netebook
My Computer | |i3 wy pictures
“—*; <
File name: |
My Network
Flaces Save as bype: | yword Document

v Cancel

Save () My Documents v @ Q@ X i B - Teos~
; [E5~~Documents [0y Scans B jetter for
g { |52 AMLogger [E5)My Skype Content 5 jtter Forl
My Recent | [ San [C5)My Skype Pictures B math pro
Documents e 4o nioad My Skype Wallpapers Wy First |
- I Downloads ™ty videas ]y secor
@ ICECEZO11 (@py web Sites B party nol
Desktap I Filelip ) Symantec R eseard
125 My Albums IS)Updaters Hresume
\ (=5 My Data Sources (v briz.org B resumsz
' [CMy Downloads || ~pmve McHugh B ke M
My Documents | |(2)My eBooks ‘0 ions outline Hthe lettey
IE=33My Google Gadgets il tions-encarta
P;J Ay music BHBRC_Ressarch Methads - Explanations
_-)! I3 My Hotebaook, B10p 2.0 Background
Iy Compuker | |3l pictures Bletter for antiquarian course
= L3 | £
. N-Eéwmk File I Steve Mchugh?] || vl [ s ]
Flaces Save as P! | yord Document v/ Cancel

F. Open a Document

1. Move cursor to open icon and

click =

2. Find your name and click

Press the Enter ke

o My First Document - Microsoft

i File Edit  wiew Insert  Format

JER= RERCT = REN s
O;;n' - Times MNew Romal

Look i () My Documents v @ QKo

My Scans
4 [E2My Skype Content
My Recert | [=)My Skype Pictures

&

Dacuments || 101 skype wrallpapers
.~ Py videos
Ir (11 veb Sites
Desktop | [ Symanter
|)updaters

(2w riz.org
| weve McHughz
My Documents || 2] ~gions outiine

&

7 ~fions-encarta

8] et ter For P

8] atter For MQP

] meth project

4] py First Dacument
[81]ry Second Document
B party notice

8] Research Methads

B resume

5] the letter

[
9)3 [5)Br.C_Research Methods - Explanations
1 819 2.0 Background
My Computer | |3 jetter for antiquarian course
- < [E]
!} File name:! v Open ]
My Metwark ‘ | [ = 1
Places Files of tyPe: |l word Documents ~ Cancel
F |
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Lesson 4:

Advanced Folder Use
Goals:

A. Open the My Documents Folder C. Save a Document in That Folder
B. Create a Folder with Your Name D. Delete Files

A. Open the My Documents Folder

A folder helps you sort your documents

’J You can put many documents in a folder
You can put folders inside of other folders

My Documents is a good place to
save what you write in Microsoft Word __J My Documents

To open this folder v4,8 My Computer

-/ My Network PI
1. open the Start Menu "% ke b

a4 7 g
's Eta” m e Conneck To

Lé Prinkers and Faxes

2. then click on My Documents
d 2003

& ;ili\ i q/} Help and Suppork
I'.) Search
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Lesson 4: Advanced Folder Use

B. Create a Folder with Your Name

You can create a folder with your name

Inside this folder, you can save your work

You can also create more folders inside of your folder

1. Click the File menu

2. Click New

3. Click Folder

i S DT

Wiew  Favorites Tools Help
Mew ]

.? /_ ! Search |{ Folders v

nts

»

— »” - _
;‘/ My Music
Close a7 L

B Publish this Faolder to the
Web

h} Share this Folder

i My OGOMENS: \
= Edit '-.-'ieﬁ Favorites  Thols  Help

m  Shorbout EI‘
ﬁ Briefcase
Lﬂ Eitrnap Image
\Wardpad Document

Close ﬁ Microsoft Streeks and Trips Map

@ Publish this Fol Rich Text Document

~ web [Z] Text Document

2 share this Fold &) wave Sound
] compressed (zipped) Falder

Other Places &
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= .
i A DT E TS

File Edit View Fawaorites Tools  Help

c ) ? ir / ) Search Folders Elv

address [} My Dacuments

3. Type a Folder Name

File and Folder Tasks & 5 My Music
Type yo ur name... @ Rename this Folder ""/
g Move this Foldsr .
D Copy this Folder ’,I
€0 Publish this folder to the
Web

& Share this Folder

...and press the Enter key

C. Save a Document in That Folder

1. Open Microsoft Office Word (Lesson 1, pages 3to 5)

2. Create a document OR open a document you have already started
3. Click the File menu (Lesson 3, page 5)

4. Click Save as (Lesson 3, page 5)

SHVEAE J &

Savein: BMyDocuments | | + 1:? o E'.

% = «—
. 4D @
5. Double-click the folder W i
you made @)

Desktop

My Documents |

-
%9
My Computer
‘__} File name: " bt
:—..J | —
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6. Type a name for your
document...

Lesson 4: Advanced Folder Use

Savein: | ) Cody Rank

Y

©
ty Recent
D ocuments

Desktop

My Documents
—
48
My Computer

9

File name:

Lettler to Rawi

...and press the Enter key

D. Delete Files

If you do not need a document any more, you can delete it

1. Open My Documents

2. Double-click your
folder to open it

i I DDEmEntS

File Edit Wiew Favorites Tools  Help

O Back - ? | ir

Address D fly Docurnents

) search
7 23rC

File and Folder Tasks kS

@D Rename this folder
&y Move this folder
D Copy this Folder

@ Publish this folder ko the
‘Web

{2 Share this folder
() E-mail this Folder's files

:_h/ My Music
,/! My Received Files

Folders E -

&

J My Pickures
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3. Find the document
you want to delete
and click it once

4. Press the delete
key on the keyboard

5. If you are sure you
want to delete this file
click Yes

Lesson 4: Advanced Folder Use

! Search

DBack x » ? P Folders IE'

Address |[) ChDacuments and SettingsiCodyiMy DocumentsiCody Rank

File and Folder Tasks S

7 Make a new folder

& Publish this folder ko the
Weh

! share this Folder

Cupiflin Fllz L=

oy II Are wou sure vou want ko send ‘Letter to Ravi' ko the Recycle Bin?
=/
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Lesson b;
Formatting in Microsoft
Office Word

Goals:

A. Formatting Vocabulary
B. Text

C. Make Text Bold

D. Undo and Redo

E. Put Text in ltalics

Underline Text

Change the Font Type
Make Text Larger or Smaller
Delete Highlighted Text
Type CAPITAL Letters

“mT @M

A. Formatting Vocabulary

G} Steve McHugh - Microsoft Word Undo B8 Redo

I File Edit  Wew Inse Font Size i Italics |ndx Help!.ﬁ.dnb
HRN=A" REE= = RN '?

:f!i Morrnal +* Times Mew Flclrnan * 12 -|

[ L / ah
- Fonthe Bold | Underline
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B. Highlight Text

1. Turn On the computer (Lesson 1, page 2)
2. Log On to the computer (Lesson 1, page 2)
3. Open Microsoft Office Word (Lesson 1, pages 3to 5)

Dy Document - Microsoft Word
! Fle Edt ew Insert  Format  Tools  Table  Window Help  Adobd
N EH RS VB4 BT 94
4_1 Mormal + Times Mew Roman = 12 -| B I U |§ é

N R

4. Type how are you? | am fine

5. To highlight | am fine.

Click to the right of fine. and % nEmEE
hold

Move cursor to the left
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C. Make Text Bold

1. Repeat steps 4 and 5 from
section B above

. . 2 i
Text looks like this ‘ How are you?

2. C||Ck the BOId iCOI’l st Tools Table Window O: 'w; ‘.‘] g:_ r: v
OR hold down ?ﬂ| REENF Y Jl' OR N B :
man -+ 12 | B I U
the Ctrl key and | ===

press the B key

How are you? I

4. Text looks like this =) How are you? | am fine.
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D. Undo and Redo

Undo = Remove Change

1. To remove bold
Click Undo icon
< OR hold down

the Ctrl key and
press the Z key

2 Text looks like this N

Redo = Put Back Change

3. To put back bold
Click Redo icon
< OR hold down

the Ctrl key and
press the Y key

4. Text looks like this )

Lesson 5: Formatting in Microsoft Office Word

-3 ({8 «f|

- B I U|E]=
N

How are you? | am fine.

Windot uelp!' b
7|9 -~ - | # OR

I U [E|==

T

How are you? | am fine.
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Lesson 5: Formatting in Microsoft Office Word

E. Put Text in Italics

1. Undo the previous change

2 Text looks like this =)

3. Repeat steps 4 and 5 from
section B above

Text looks like this T

4. Click the Italics icon

OR hold down the Ctrl key and
press the | key

5. Click to the right of the text

6. Text looks like this )

Table  wWindg) Help Ad
L@ S H - OR
- B I U|E]=
L B A |

How are you? | am fine.

How are you? [IEIuRilaGH

ools  [talics indow
Q‘J’ ‘9 OR

-12 ~| B I U

DRy

a-l i S

How are you? [IETRKTS \1

How are you? | am fine.
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F. Underline Text

1. Undo the previous change

2 Text looks like this =)

3. Repeat steps 4 and 5 from
section B above

Text looks like this T

4. Click the Underline icon

OR hold down the Ctrl key and
press the U key

5. Click to the right of the text

6. Text l0oks like this =

Lesson 5: Formatting in Microsoft Office Word

Table  wWindg) Help Ad
L@ S H - OR
- B I U|E]=
L B A |

How are you? | am fine.

How are you? [IEIuRilaGH

ble  Window Help  Adob

3@ F| 9 -~

.| & z u=|=3 OR

AN

|

How are you? ‘ 1

How are you? | am fine.
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G. Change the Font Type

Table  Windd Help  Ad

1. Undo the previous change A @m F - OR

- B 1 U E]|=
I B DRI

2 Text looks like this M > How are you? | am fine.

3. Repeat steps 4 and 5 from
section B above

Text looks like this T How are you? (NI

4. Click the down arrow next to

the Font Type Insert  Formak  Tools  Tabh
AN= NN N EE

1z |

e Times Mew Roman

5. Hold the scroll bar with the
cursor

H Colonna MT
B Comic Sans A5

T Cooper Black

T COPPERPLATE G

Move the scroll bar up and

down until you find a Font % COPPERPLATE (5
Type B Courier New

T Carly M1

T Detloantbion Bhoies AT

T Elephant

T ENGRAVERS MT
% Eras Bold ITC
T Eras Demi ITC

S




Computer Class Lesson 5: Formatting in Microsoft Office Word

L= = R i = = - B L - R TS A

+
=

. =
6. Move cursor to Courier New i Colonna MT Al
and click W Comic Sans MS
T Cooper Black

Courier New is one Font Type

T ENGRAVERS MT

% Eras Bold ITC
T Eras Demi ITC v
I

7. Click to the right of the text

How are you? LIS A TR I

8. Text looks like this - How are you? I am fine.
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H. Make Text Larger or smaller

Table  wWindg) Help Ad

1. Undo the previous change @ F - OR

- B I U|E]=
[ I S

2 Text looks like this M > How are you? | am fine.

3. Repeat steps 4 and 5 from
section B above

Text looks like this s How are you? [ERETT

4. Click the Font Size number crosoft Wnrd
= Font Size s 1abk

327 Dg

imes Mew Roman  ~ 12+ |

'1---|---I)_'.:|..

5. Type in a smaller number

8 is smaller than 12

6. Click to the right of the text

How are you?

. . H ? 1 am fine.
7. Text looks like this - oW are youtamt
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Table  wWindg) Help  Ad

8. Undo the previous change s @mF|H-m- OR

- B 7 U E]|=
L B A |

9. Text looks like this ™ > How are you? | am fie.

10. Repeat steps 4 and 5 from
section B above

Text looks like this HESEp  How are you? KT

You can also use the scroll bar

11. Click the arrow next to the
Font Size number

Use the scroll bar to find a
larger number

12. Click on 20 e
20 is larger than 12 %
;g M [ are yo

13. Click to the right of the text

i3

How are you? | IEIRL fine.

14. Text looks like this ™= o, are you? | am fine.

10
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|. Delete Highlighted Text

Table  wWindg) Help Ad

1. Undo the previous change @ F - OR

- B I U|E]=
[ I S

2 Text looks like this M > How are you? | am fine.

3. Repeat steps 4 and 5 from
section B above

Text looks like this s How are you? [ERETE

4. Press the Delete key
OR Press the Backspace key
to remove | am fine.

Text looks like this HENEp  How are you?

11
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H. Type CAPITAL Letters

1. Press the Enter key

2. Hold the Shift key
and type | am fine

How are you?
Text looks like this = | AM FINE

3. Press the Enter key

Caps Lock

4. Press the Caps Lock key

5. Type Caps Lock is like Shift
How are you?

Text looks like this T | AM FINE
CAPS LOCK IS LIKE SHIFT

Caps Lock

6. Press the Caps Lock key

7. Type Caps Lock is off How are you?
| AM FINE
Text looks like this = CAPS LOCK IS LIKE SHIFT

Caps Lock is off

12
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Lesson 6:
Advanced Formatting and
Printing

A. More Formatting Vocabulary D. Use Line Alignment
B. Learn to Use Cut, Paste, and Copy E. Learn to Check Spelling
C. Use Line Spacing F. Learn to Print

A. More Formatting Vocabulary

Insert Cut Tools bl winc Paste adobe PDF  Acrobat ¢

il VEZ TR i cu-@J:J@

Line i
Alignment = Spacing

B. Learn to Use Cut, Paste, and Copy

1. Open My Documents
2. Double Click on the document with Your Name on it
3. Type this sentence:

The quick the brown fox jumps over the lazy dog.



Computer Class

4. (glle]alllelsli the whole sentence (Lesson 5, page 2)

Lesson 6: Advanced Formatting and Printing

T =

o T [ — = 5= T— s —

he quick brown fox jumps over the lazy dog

e A T

I T T T B

-

[ T

5. Click the Cut icon

OR hold down

*\ the Ctrl key and
press the X key

)

This stores the sentence

6. Press the Enter key 4 times

7. Click the Paste icon

OR hold down the

‘\ Ctrl key and press
. the V key

This Pastes the sentence to where the blinking cursor is

8. Text looks like this )

Cut Tools  Tabl
4% ™4 o OR

sMew Roman - 12 -

N

e winc Paste a

L a5 - o - OR

The quick brown fox jumps over the lazy dog.l
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You can also keep the original sentence
9. |allelalife]glt the whole sentence again

P = e
I

he quick brown fox jumps over the lazy dog

10. Click the Copy icon

[ools e Window

OR hold down the iug a3 7 OR

‘\ Ctrl key and press | .1z «|B 7 1
the C key &

11. Click where the sentence was in the beginning (top of the page)

P Fle Edt Wew [nsert Format  Iools Table  Window
HRN=A" BEWENF= RN W N A

A4 Mormal v TimesMNewRoman » 12 ~ | B I 1

12. Click the Paste icon _

shle  winc Paste a

OR hold down the | =<5 - = - OR
‘\ Ctrl key and press |.| B z u [E]=

the V key e

13. Text looks like this =)

The quick brown fox jutnps over the lazy dog.l

The quick brown fox jumps over the lazy dog
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C. Use Line Spacing
1. TR the first line

= TIMES TIEw ROMET = T

N T

he quick brown fox jumps over the lazy dog

The quick brown fox jumps over the lazy dog.

2. Click the Copy icon

B 3\ \  ORhold down the
4 ' Ctrl key and press
the C key

3. Paste the sentence several e winc Paste

times to fill in the space WP EERCE

4. Text looks like this E@=—=p

The quick brown fox jumps over the lazy dog.
The quick brown fox jumps over the lazy dog.
The quick brown fox jumps over the lazy dog.
The quick brown fox jumps over the lazy dog.l
The quick brown fox jumps over the lazy dog.

5. Highlight all the sentences

FTIES T FOmET = L

A T T

6. Text looks like this -
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7. Click the arrow next to the
Line Spacing icon

8. Click on 2.0

The sentences are double spaced

All the lines will now have an extra line between them

The quick brown fox jumps over the lazv dog.

The quick brown fox jumps over the lazv dog.
The quick brown fox jumps over the lazv dog.
The quick brown fox jumps over the lazv dog.
The quick brown fox jumps over the lazv dog.

The quick brown fox jumps over the lazv dog.
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D. Use Line Alignment

Line
Alignment

1. [gllelglifelglt the entire page again:
R R R SRR RO S

ps over the lazy

ps over the laz;

ps over the lazy do
The quick brown fox jumps over the lazv dog
The quick brown fox jumps over the lazv dog

The quick brown fox jumps over the lazv dog

Mindow Help §Adobe PDF  Acroba
2. Click the Center alignment icon LA 0o R R

3 7 U [E]= =
EEEEE I R

S

- v
| ' ' ' '
ineact  Pormat ook Tahle Windw (b Adoba PR Acobat Comments
oA Pk ey A g ARNEB O o -l s Bisl
............ -2 Alm r.u glﬂg.l:__:l. 1= iz g o |J'°f'd¥'l§'--.'a-l-
ST & ! ' : . ) . F] . i * A g

3. Text looks like this E=—==p
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Window  Help  Adobe Right ba

4. Click the Right alignment icon

..'\

Jreat  Fgmat  Jock  Tghle Wondow el Adige POF  Archat Commants
n

3 z il
Tmestionrona - 12 - B 7 U ExEmlE o cceen-v-A-Biacl
e

5. Text looks like this E—=p

i Left Help  Adobe PDF  Acroba

6. Click the Left alignment icon 8 7 Q-o- 8 3 OR

."\

freet Fomst ook Tabls Wndow e Adche PP Accbat Comments
daFokaa po-co 8 inan@laem -6 ol
T How Romany » 12 5 | B f_n__@‘*- e =Y B

RN

7. Text looks like this -
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E. Learn to Check Spelling

If you misspell aword, it will be underlined in red.

1. To correct the word, Right Click
on the word

One of the words in thiz gentdce 15 misspelled.

-"""’

One of the words in this sentg&}ce is misspelled.

sentence
Suggestions
“—— sentenced
for how to N senene
correctly spell Zellaio=2
the word Ignore Al

2. Click on the correct suggestion
Add to Dictionary

AutoCorrect ]
Language 3
"'.:9 Spelling...
ii Look Up...
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F. Learn to Print

File | Edit View Insert Format Tools Table
1 Mew..

... Ctrl+0

L
g
& [

A Close

Ctrl+5

A
2
I
||

Save as Web Page...

B £

1. To Print your document, Fle Search .
click Eile and then click Print :m »

Web Page Preview

Page Setup...
| Print Preyiew

| print... ci+e |
Send To K 3

Properties

1 C:'\Documents and Settings\...\Day 5.doc

2 C:\Documents and Settings\...\Day 1.doc
3 C:'\Documents and Settings\...\Day 6.doc
4 C:\Documents and Settings\...\Day 3.doc

Exit

OR hold down the Ctrl key
and press the P key

Faimms
HrinE

Printer

tame: & snagits ]
Slabis e Find Printer
Snaglt 8 Printer =

2 CI | C k O K ;FMY::F-E: C:\Documents and Settings\All Users\Application DatalT ... [ Print to file
. Comment: [ Manual duplex
Pag ge Copies
Mumber of copies: 1 E
O Current page ect
() Pages: . 11 11 Collate
Enter page numbers and/or page ranges
separated by commas, For example, 1,3,5-12
Print what: | Document LEJ Bk
Print: All pages in range L?-’J Fadesper et Lpage

ol <]

Scale to paper size: | No Scaling

-

Options. .. m Cancel




Computer Class Lesson 7: Using Rosetta Stone

Lesson 7:
Using Rosetta Stone

Goals:

A. Learn How to Use Rosetta Stone Software

A. Learn How to Use Rosetta Stone

1. Put the Rosetta Stone CD in the CD-ROM drive

The Rosetta
Stone

2. Open Rosetta Stone

3. Click on English US

Click Here

BRI G B s

et A R A

4. Click on Level 1

I Click Here

T R AT
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R Ty SRR Y
b E

Lesson

Unit 1

W1 Introductory Nouns and Prepositions

#)2: Verbs: Presant Progressive
: Descriptive Adjectives
04: Cardinal Numbers and Counting 1-
05: Singular and Plural: Nouns and
: Mumbers and Clock Time
HH B 07: Questions and Answers; Personal
: Food, Eating and Drinking: Direct
: Clothing and Dress: Affirmative and
: Who, What, Where, Which;
¢ Unit One Review

=1

5. Click on
01: Introductory Nouns
and Prepositions

RIIPAT

=
L
7

e R e R T

| U S S

=1

AT S Py T

6. Click on
Guided Exercise

Guided Exercise <. |

7. Listen to the 4
spoken choices, then
Click on the correct
picture
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8. It will show a if you are Correct, or an B if you are Wrong

v

9. Try doing more lessons

= Correct
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Other Options in Rosetta Stone

You can select different lesson methods

Listeningl _
and
Reading |

Click on the tabs
for different
lesson methods

Listening
Reading
Speaking

Typing

You can exit alesson or view the
previous menu with this icon

o\

You can change the settings with
this icon

L\,

Click the Speaker to have the computer repeat the word
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Lesson 8:
Basic Internet

Goals:

A. Open a Browser
B. Understand Web Pages
C. Understand a Web Address

D. Understand the Browser Buttons
E. Use Browser Tabs

A. Open a Browser

Open the program, Mozilla Firefox and wait

P

Mozilla Firefox

Mozilla Firefox is a Web Browser, it allows you to view Web Pages

3 LINHER - The UN Refugee Agency - Mozilla Firefox |.|:||" |
Ele  Edk  Wew Hgary Hookmarks  Toos  Help
= - 3 O
2 - @ Q G [0 it

@ Gatting Started ) Latest Headines

unber.cegegi-binftesis)

| Today's date: Monday, 12 February 2007
| Basic faces i T _.f
= ~ s 5
News ; = & 1&‘* .

Protecting rahagans I— = = :
v Adyancad Saarch Options
+ Saarch Tips

b Search SEfworid™

DenarsiPartnars

n up for UNHCR, E-Hews
LI svndicate this site
Latest Contributions

Special avents
How you can halp

Gmick Find Tapios

Browse by Country

&

N A,

Donate Online

TransFerring data From weass,urficr.ong. ..

Top Story: UNHCR chief tells Iragi refugees that
the world is waking up to their plight

High Commissianer Anténio Guterres told refugee lesders on
Friday that the world was awskening to the humanitarian
dizaster facing millians of uprooted Tragis, He pledged to
remain & vocal advocate for those forced bo fles Trag and Far
the host countries that are strugaling to help them,

Other skories

¥ Protection: The heart and soul of the UN refuges sgency

b Top UNHCR offidal revievs operations in Darfurs concemad
abaut sacurity

b UNHCR, concarmed sbout 400 peaple stuck on drifting ship
off Africs

Take our survey and
enter the prize draw

Glabal
Appeal 2007
UNHCR's
stratagios and
programmes
worldwida far
the forthcoming
paar.

Refugees
Magazine
Issue N® 145
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B. Understand Web Pages

A Web Page is a page on the Internet that can have words, pictures
and sound.

Here are two examples of Web Pages:

Google - Mozilla Firefox
Ble Ede  Wew Hgory Gockmarks  Joos  Help

. - @ 2 [ICT ttpstomn cacgs.co thy [=]®] [C:]=

B Getting Started ) Latest Headines

Thailand

Web Images Groupe Mews

| Eistuntes

Google Search || I'm Feeling Lucky Languaze Tesk

Search: @ theweb O pages fiom Thailand

Google co.th affersd in° nasihing

Mdveising Programs - Aboul Google - Go Lo Gosgle.com

SEOOT Gongle

Ble  Ede  Yew Hgory Bookmarks  Jools  Help

<é:1 - - e ﬁ:’ |YI bt i, oo comf |‘| "3 iﬁ]' zonle &)

P Getting Started [ Latest Headines

Get 7l Toolbsr | Make ¥! your home page Roses from $29.99 at ProFlowers - Guarantaed Valertine's Day Delivery e}
HOO' Web | Images | Video | Local | Shopping | mote ~
A_ i Search: | Web Search |
EJ ¥1 Answers: Haw do we maazurs planetz? Find out
My Yehoo! | | MyMail_| Faze Optans 51
Featured i
@ hutos catured | Emorioivment | Spois | Ul ||y el stalus: Sign i Free mail Sign U
@i fr— L 4 . i
inancgtHe Feb 12, 200
@ Games Fashion rocks = Hait | (@) Hessenger [@ Radia |
@ Geotities Find oul which celebs join Christina
& Groups Aquilere on the Grammy's best-dressed | (20 Weather | '?3 tocal  fi Q Heroscopes
ligh. »» Viaw photas i k
@ Hotlobs
B Most outrageous 8 More photos -
B} Maps : : Yaheo! Video
« Grarmmy cubfits suprisingly subdued
@ Movies L Discover millions
S| o vas bast-drassad st NASCAR shaes caught of great videos A
& Music E58) the crammy Avards? cheating at Daytona .
. Wifatch and share videos
@ Personals Who iz Justin Timberlake's Ses Obama discuzs his
& phote duet diva? past pot, cocaine use Rt and review your
il - NV "F Wlu " Tavorite videos
Mo Feature
T Real Estate Upload your own video
@ shapping intheNews | Wond | Lacal | Viden LALELE Lon il
s sports As of 2130:poni SAS » Wateh now
4 Tech « Defense chief rebukes Putin's tough talk
©F Travel - Village may set 1Y mark for snavdzl VahoslSho
« Iran's lzaders aming raqis, U5 says E L
g « Kazhmiri protesters demand remains of exscuted separstist Don't Farget Vale
[E] vellow Pages « Tokyo experiences longest snoviess winter on rscord - @ifts for her -
& v Telemundo™ Sleep key to forming new memories. researchers say + Gadgets < Lingaite .
| - UK to offer Viagra over the counter starting Valentine's Day HENG At ey r Eokomm
More Yahoo! Senvices | - NEA - NCAA Hoops - NCAA Football - MHL - Soccer b More Shopping | Rozes & Fres Godiva 3

Bittp enenen yaF100.comfs /504793
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C. Understand a Web Address

Each Web Page has an address

3 Google - Mozilla Firefox Q‘EJEI
File Edit Wiew History Bookmarks Tools Help
@& -H-@ (€TICI epufwomm. google.co.thy T [Gco &
———— —
( ;0 O le
g Thailand
Web Images Groups Mews more »
Advanced Ssarch
Fraferences
[ Google Search ][ I'm Feeling Lucky Languags Tools

Search: @ theweh O pages from Thailand

Free erail with 2.8GE storage and less spar. Try Gmail today

Google.co.th offered in: aen‘lna

Advertising Programs - About Goagle - Ga to Gaogle.com

@2007 Soogle

Done

The address for this web page is www.google.com

To go to a web page, type the address in the Address Bar...

©J Google - Mozilla Firefox

File Edit Wiew History EBookmarks Tools  Help

@ - Ef} > @ c :E | http:,l',l'ﬂww.google.com,l’ - |'! [ '

Tuhd

...and press the Enter
key

Try going to the following web pages:
www.google.com
www.yahoo.com
www.unhcr.org
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D. Understand the Browser Buttons

There are 5 buttons to help you with web pages

| -

by iy
@  »-C Wi

The first button is called the Back Button

@ - Clicking it goes to the previous webpage

The next button is called the Forward Button

I% = Clicking it goes to the next webpage.

The next button is called the Reload Button

This is used to open a page again if there is some problem with
loading the page or there is an update to the page that you want to
see.

The next button is called the Stop Button

@ If a page is taking too long, this button will stop trying to get to it

The last button is called the Home Button
ﬁ} This button goes to the Home Page.

Practice Using These Buttons



Computer Class Lesson 8: Basic Internet

E. Use Browser Tabs

You may want to open more than one web page at the same time

You can do this using Tabs

3 UNHCR - Protecting Refugees - Mozilla Firefox
File Edit Wew History EBookmarks Tools  Help

- @J ﬁ |@ http: fjunan, unhcr orgfprotect) 3c0762ea4 . hitml

[ (i) UNHCR - Protecting Refugees

PNLINHCR - Protecting Refugess |

W/ Refugee - Wikipedia, the free encyclo...

'rd-,: date: Monday, 12 February 2007 gﬁr‘;.qpuuhn
ANNIVERSARY

Restri

e

1. To open a new tab, hold down
the Ctrl key and press the T key

2. You should see a new tab

&2 Mozilla Firefox
File Edt Wiew History Bookmarks Tools Help

M [ I
14
@ Getting Started [ Latest Headlines

G aoogie L wntited 1)
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3. Type in anew address in the address bar and press the Enter key

©J Google - Mozilla Firefox

File Edit Wiew History  Bookmarks

@ ¢

Tools  Help

hkbp: /e, google, comy

——

€3 UNHCR - Protecting Refugees - Mozilla Firefox

File Edit Wiew History Bookmarks Tools Help

@ - - @ ﬁ_l‘ |@ hikkpef s, unhicr orgprokect [ 3c07628a4, html |‘| D] E

’ etting Started E} Latest Headlines

Google "’LP W/ Refugee - Wikipedia, the free encyelo... | 1) UNHCR - Protecting Refugees Q |

4. Then click on
the different tabs

Home Site directory Contact us About this websit [ ¥s

() Protecting Refugees

e — Today's date: Monday, 12 February 2007 (Search UNACRIONN]

‘SO"ANNIVERSARY

EEFEE N

5. Click the & on

H File Edt ‘Wew History Bookmarks Tools Help
the tab to close it -
@ - - @ /u} ‘@y hittp: S unber org/protect 3c0762ea4, hitml “" D] E
’ Getting Started E,‘ Latest Headlines \
Google | W Refugee - Wikipedia, the free encyclo... | [ {fit) UNHCR - Protecting Refugees h ]_

6. Practice using tabs by adding and closing them.
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Lesson 9:
Search Engines

Goals:

A. Use Google C. Use the Search Bar
B. Use Wikipedia

A. Use Google

1. Open Mozilla Firefox ﬁ

Mozilla Firefox
2. Go to www.google.com

©) Goople - Mozilla Firefox

Eile  Edit  View History Bookmatks  Tools  Help
e
(\;‘E - Ef} - @J c ".’I"h | http: /v, google.com) |'! B L]

Google is a Web Page where you can FIND information

3 Google - Mozilla Firefox E”Efgl
File Edit Wiew Hstory Bookmarks Tools Help
E&-»-@& (0 Gl npegsmmom.googe.co.thi [ &) [Glx]e &)
( ;0 O le
8 Thailand

Web Images Groups News maore »

Adwanced Search

[ Google Search ][ I'm Feeling Lucky Language Tools
Search: @ the wet O pages from Thailand

Free ema | with 2 BGE starage and less spam. Try Gmail today

Google.co.th offered in: anlna

Advertising Programs - About Google - Go to Google.com

G2007 Google
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Lesson 9: Search Engines

This type of webpage is called a SEARCH ENGINE.

You can type topics and find web pages about that topic

3. Type Thailand in the search bar...

Goog

Web Menws

Images  Groups

le

Thailand

IMare »

Thailand

Gu:u:ugle =earch ][ I'm Feeling Luu:ky

3 Thailand - Google Search - Mozilla Firefox

Lle Lok Wew Mgtory  [ookmarks  Jook el

@ - - @ Q ] by ge ) G Hbseta= = ] Gl
Web Images Croups Mews maore »
. ~ . = Adeancad Seaen
GO ng' Thailand [(Search | rnacs
Soarch & theweb O pages frorn Thailand
Web Husults 1- 10 of aboul 175,000,000 for Thailand [defindion] 0.1 seconds)
Flights To Thalland Sponzored Link Sponsored Links
weweer Fare Pl Corngiane All Magor Travel Siles 48 Onee For Chisaper Fares m Assl Leain Basics and More
el Thatland Dok oy mothod s uaratond
outh of Thalland Is Rocked by 26 Bombs - - 40 minutes sgo s pimsleursoprosch com
nd My Ciffer 10 Duy Shin Aszets Fros - Dloombearg - 23 minutes age o
Thailand ied up wilh igh drug grices: maisier - Reulers - 3 ours Flights To Thalland
Thalland - Wikipedia, tha frae encyclopadia
Fyperhriked encyclopredia arche coms fhe counlry's b Erarte Tl cam
geugraphy aconony, demographics, Ianguage and cult
reapeliin ookl Thiailand - 143k . AGLOCO™ Cificial Site
. Wt would ke bo ot The
ToursmThailend Org - The Official Website for Tounsm in Thailand ... '-1:";},'.—. ::I'Inl’ ki ,;';mhm_
P e information for visitors 1o the klngdom nf'l1m||1||d
unsrrthailand onyl - B7k - 17 Fob 200 Results
Thailand.cormn  Thailand Exporl, Thailand Exparier, Thailand .2 Hatels, Transfers, Spa, Sightsssing
Thailand.com : Thailand Expoll. ailand Cxporter, Thailand Supplier, Thai Manufacturer, Selctod Tour p;":k."‘;..; for Yo
H2H, E-Markel P T o, Hobel Thailand, Eeommerce, ... wurw, PazsionAsia,com
v thalland.com/ Similar
. . Crating Thailand
Thalland Travel on | Lanely Planet Destination Guide ﬂﬂm dating on
Cornprebensine facts wnd acace for lemehng song with background erategief The cultun . Schrifje nu gratis in.
and history of the country. sniLowvelinks, carr
.......... Tonelyplanet combwldguidedestmalonsassaitiaila
Siam Adventure Divers
ClA - The World Factbool - Thailand milans & Burma Iveaboand safans
Features map and brief descriptions of the gacgraphy, peopla, govemment, economy, hing iz Living
, mulibary and [ pores Samisverlurdvers o
htips: e cia JC teiafpublications/fa ctboakigeosih html - 111k -
[y - B vor Dissbied | |

-

5. Try Searching for other topics
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B. Use Wikipedia

1. Go to www.wikipedia.org

A Wikkpailla - Mar|lls Flielan
Ble BB Pew Fepey  Bockearks ook Relp
- i £t W i mipmta vt =] ] =

WIKIPEDIA

English Deutsch

Thai Fowa Encyciopede D fom Eimyiulogndeding
BBkl O il Sl D0 A
Francais Folaki
Laocyiopsaisy Ehew Vil ancyhinpsd
A s pmciad ey DO b
H& MNederlands
AU—THER Diar vty aecyec ot
e P I e smbabas
LETIET T Porugués
L Mot kg & neciopdobe v
i (- wiid I e s
Svenska Espafial
Dian fovw ncpk inpedin La everlopadhy b
1 [ gl AT D00 gy

amdch  puths  rechorcher + ik = BB = Sosien  icerc © bt otk = bestw = rese v A bk

Enghsh = [ »

T L P A P v cvoc A 0 T T

B - 3« Pycowad - Dsutsch = Enghch - Espatol = Frangars « Bahians « Medaands » Polola » Pomugués = Suomi - Svercka

Wikipedia is a Web Page where you can search for Information

It is Like Google, but only searches inside Wikipedia

fle Ede e Hgey  Gukearls ool e
- = e g

2. Click on English p—
\ WIKIPEDIA

A \ Frane ais ;
Daniyciogbie Hys f e L ﬁ_‘a Wik areiybiopada
L

[T Bp— *I ; ‘#" {Iﬁ

PR '3

& " D fomms Etyhiogodeder

BT O diid 40 D= At

Skt Dol e

P

a
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3. Type Ping Pong in the search bar...

Lesson 9: Search Engines

B [t e Mgy  [ooimwls  Took  Hep
g - - -’I‘ W http: e rkpeca orgivayMan_Pags

Welcome to Wikipedia,
e Fae enrcloped Bl swyore can sdd
n1A 1,47 7301 weicims in Bngiksh
The Foay Dmrvlepucis
P

® Commurty poris

& Feshand Lovtent

ar Sapes of Cruefy 1z 2 panes of four pirded
pubkshad by Wi cgueth i 1751, Tha
peints depict the progression of the Gcticnal Tom Mem,
from o cruel chid bo hes ulimade fate: The igrarmany of

* am Fegrning

h & child i the Fiesk stoge of

crely, be progresses 1o bestng s hone s aman n

nevtable fate of 1hate who giad down the paih Ners has Tallowed: b
bady #8 1aken tom [he gatis o] by wurgecnn in the

wn i The sl of crusdy. The prnis v inberded on &
formn o mviruction: Hogadh was dosmayed by the muting scls of
TRy K winasaad on the FlitE of Lir s On Chasg PApS, 1h
prrts ware destined for tha ireer classss. Tha sanes shows s rosghness
of puciiion and & brasily thai o urempaoed by 1 oo uches
commen n Hogardh's sther works, but which b fel was necessary 1o
FmprRe bl Mk Gage oA The irindad aude 1
Bl iy e wialth of el and sublle raferinges that Hoqardh had made
W3 radamnh. (amada...)

¥ 8nd my

= pe o=

& Swumcoese sconmd A

[EEre

* ANpetats

§ - Fwaatesd ¢ orbend- A2 Nt

court gives S panbences 10
dn WEAOEIBES foF hiat
irvvobprreant in the 2603 hanked -

WA Gl 8

pcturec) eflcts much of the
e s, bk B BEat ety v

prapie
o Gambangiily Be i dmeb s daw il 55

wannat of 1he pres
st in irvemedhaiely aberwards, ife k 3
tees that the alections s “blatantly talsdied”
s in the v gty sail e agrees 1o shat dawn

the ¥ ncharge for fusl ax w

b

...and press the Enter key

4. Read the ARTICLE on Ping Pong

Fle Edt  View History
& -

L1 Customize Links:

The Free Encyclopedia

navigalion

= Msin page

= Community prtal
u Festured content
= Current events
= Recent changes
= Random aHicle
= sbout iwikinedia
= Contact us

= ke & donstion
= Help

search

100k
Wit links here
Related changes
Upload file
Special pages
Prirtable version
Permanent link:
Cite this article

in cther languages
u

Bookmarks  Tooks  telp

{3 W himiften wikpedia orgiwiiPing_Pana =[] [w-

&)

2 Signin/create account

article | | discussion edit this page | | history

Vourcentinued denations heen Wikipedia mrming:

Table tennis

From Wikipedia, the free encyclopedia
(Redirected from Ping Pong)

This article is about the sport. For the video game, see Roclistar Games Fresents Table Tennis
“Ping Pong" radiracts hera. For the Japanese film, see Ping Pong (film).

Table tennis (also colloquially and comrmanly known as ping pong, a trademark in the LS.
of Parker Brothers) is a sport where two or four players hit a ball back and forth 10 each other
with paddles. The game takes place on a table divided by a net. Players must allow a ball
played towards them only one bounce on their side of the table and must retum it so that it
bounces on the opponent's side. Play is fast and demands quick reactions. A skilled player
can impart spin to the ball, which makes its bounce and its reaction on the opponent's hat
difficult to predict or return with confidence

Table tennis is very popular in East Asia [l and is the most popular sport in the world in terms

of player numbers ! as well as one of the newest of the major sports B!

= $E1E3E (Ping Pang Qiu) is the official name for the sport in the mainland China, Taiwan,
and Hong Kong,

= %53 (Takkyu) is the official name for the sport in Japan as well as Taian{zuo-chiou).

= Ef3 (Tak-ku) is the name for the sport in Korea Jan-Crve Waldner

Contents [hice]
1 General description
2 Histary
3 Equipment
31 The ball
3.2The tahle
3.3 The racket
3.4 Different types of rubber sheets

{3

5. Try searching for your own topics
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C. Use the Search Bar

Firefox has a Search Bar to use Web Pages like Google, Wikipedia
more easily

©) Google - Mozilla Firefox

File Edit Miew History EBookmarks Tools  Help

{:ﬁ - - @ G}‘ | hktpsf feas, google, co.thf

Bookmarks  Tools  Help \q
ﬁ_I‘ | httpe v, google.co. thy | hi | Wq ' 'w |H\]

2. Click on a search engine

¥ Goopgle - Mozilla Firefox

Ble Edt Yew Hgtory Hookmerds ook Help
'\2.'; - - {‘” /:'_' |'|:| hktp: [T, google.co. thy

) Customize Links

(;008[6/

Thailand

3. Type in atopic...

...and press the Enter key

4. View Results



Computer Class Lesson 10: Sign up for an E-mail Account

Lesson 10:
Sign up for an E-mall
Account

Goals:

A. Learn Vocabulary
B. Learn to Set Up an E-mail Account
C. Log In to Your E-mail Account

A. Learn Vocabulary

E-mail E-mail stands for Electronic Mail. This is a message
sent by one computer to another computer.

You can put many things in an E-mail:

Words How are you?
Pictures ﬂ
Links http://www.unhcr.org
Documents Iﬂ—l
Log in To get access to a computer or website you log in
Username This is a name with letters and/or numbers which you

use with a Password to log in. A username is also
called alogin name

Password This is a set of letters and/or numbers which you use
with a Username to log in. Do not tell other people
your password. Keep it Secret. Keep it Safe.


http://www.unhcr.org/

Computer Class Lesson 10: Sign up for an E-mail Account

B. Learn to Set Up an E-mail Account

1. Open Mozilla Firefox g

Mozilla Firefox

r

) Google - Mozilla Firefox
2. Enter the address File Edit Wiew History Bookmarks Tools  Help

www.gmail.com P
9 <E| - - @ 'ﬂ} v, gmail, com|

B L e gy st fe e

3. C”Ck On @ - A e o g emprermeas ten s @ = | Gl

. . Gl wosmstoons
Sign up for Gmail :
A Google approach to emall

el i . dop il o il I 0 T led Thal sl 5% ba i atols, dlicient sl wnakdl Al b wveh R, Ml
o, Gms S e Gl i your

Sign up for Gmail L Gorgle Acsount

e A 1 el W ) SRR E O R, ) A ) | LA O PR e
Loty of wpoie Paremani
Gmail  Mew features! S T it vl e e e e e e 1 Remamber e m
T s by Gl ; [Egpe]

b b Chit with Hhe gebaple Tou Sheady emad Vou £ oven s o chibe o yose Gmasl

ssceerd Lam mive R p—
A Ml accem
”"l Fpd Gmad on Fo mabuds phoms B ORI e pROTa S berenad 1 i mall.oem s s
- = Sign up for Gmail
e wlidnet o v amginrarn Bow’) Mg Gl B gtz
Sk s Grrad e imaren o bovw 5 & shals i wb] R IR it
CUOE Croore - Priowy Poiecy - Exegrm Paboins - Teemn of Uny
Do —gge e @ I T indml

4. You will see the Sign up page

[ B/
Pe A Yew HMgoy Peomuis Joos bee o
@ - - il . 1 Tebetce 37| B Gl .
-
.
M - II Create a Google Account - Gmall
- Change Languags:  English -
Create an Account
Your ssrvces I you alresdy have @ Google Account, you
Get started with Gmail
Fiast name:
Last mame:
Desivad Login Nan gt con
[Lcheck svalstaty
— =t k-
tore —————l R




Computer Class

5. Type your First Name
in the first box

6. Type your Surname
in the second box

7. Type a username into
the third box and click
check availability!

If the name is not
available, try a different
name

8. Type a password
with at least 6 letters
and/or numbers into
the fourth box

Lesson 10: Sign up for an E-mail Account

Get started with Gmail

-—

@agmail.com

First name:

Last name:

Desired Login Name:
Examples: Jamith, John Smith

check. availabilityl

Get started with Gmail

First name:

Last name:

-

Desired Login Name: @agmail.com

Examples: JSmith, John. Smith

check. availabilityl

Get started with Gmail

First name:
Last name:

Desired Login Name: omail.com

Examples: JSmith, Jnhnm

heck. availabiliyl

Choose a password: |Password strength:

inirmum of B characters in length®

Re-enter password:

Rerermber me on this computer.

Creating a Google Account will enable Search History, Search
Histary is a feature that will provide you with a more personalized
experience on Foogle that includes more relevant search results
and recommendations. Learn More

Enable Search Histary.
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The password will look
I|ke *kkkkkk

If the Password
strength is Weak or
Fair, consider changing

9. Type the same
password again into
the fifth box

10. Click on each of
these checks so that
the boxes are blank

Lesson 10: Sign up for an E-mail Account

ril: Password strength:  Strong

Finimurn of & characters in length.
rd: /

Choose a password: Passwaord strenogth:
Wlinimum of 6 characters in length.

Re-enter password:

Rermermber me on this computer.

Creating a Google Account will enable Search Histary. Search
History iz a feature that will provide you with a more persanalized
experience on Google that includes mare relevant search results
and recormrmendations. Learn Mare

Enable Search History.

Choose a password: Pazzword strength:
Minimurm of B characters in length.

Re-enter passworid:

Remember me on this computer.

Creating & Google Account will enable Search History, Search
History is a feature that will provide you with a more personalized
experience on Google that includes maore relevant search results
and recommendations. Learn Mare

Enable Search Histary.

Femember me an this computer. J L] Rerermber me on this computer.
Creating a Google Account will enable Creating a Google Account will enable
Histary is a feature that will provide you History is a feature that will provide you
experience on Google that includes mo experience on Google that includes mog
and recammendations. Learn Maore and recommendations. Learn More
Enable Search Histary. [] Enable Search Histaory,

11. Click on Choose a
qguestion ...

Security Question: Choose a questian .. v

If you forget your password we will ask for the answer to your
security guestion. Learn More

Answer:
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12. Click on Write my
own question

\

13. Type What is your
favorite hobby? in the
next box

14. Think of your
favorite hobby and
type it in the box

EX. ping pong,
swimming, physics

15. If you have another
e-mail address, type it
in this box

You can skip this step

16. Click this box and
select Thailand

17. Type the letters into
the box

Ex. type mandicar

Lesson 10: Sign up for an E-mail Account

: Choose & questian ... V|
Choosa & quastion .. &
YWhat is wour primary frequent flyer number
YWhat iz wour library card number

What was your first phane number

‘Whatwas your firstteacher's name

lAdhta iy own quastion

Thic addrocs ic neod tn onthonticote vonr accnim

GQuestion: Write iy own question b

What is your favarite hobby?

If you forget your password we will ask for the answer to your
security question. Learn Mare

Security Question: YWyrite my awn question v |

Wwhat is wour favorite hoblby? |

If you forget your password we will ask for the answer to your
security question. Learn Mare

A“V |

Secondary email:

Thiz address is used to authenticate your account should you ever
encounter problerns or forget your password. If you do not have
another email address, you may leave this field blank. Learn bdore

Location: | Thailand (ssewwndngine -

Secondary email: |

This address is used to authenticate your account should you ever
encounter problems or forget your passward. If you do not have
another email address, you may leave this field blank. Learn More

LT/)Thailand [srgetaninglng) ~

Word Verification: Twpe the characters you see in the picture below.

7
|

Letters are not case-sensitive
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18. Your teacher will
explain the Terms of
Service

19. Click on | accept.
Create my account.

\

Lesson 10: Sign up for an E-mail Account

Terms of Service:

Senice below.

Please check the Google Account information youe entered above
(feel free to change anything you like), and review the Terms of

Printable “ersion

other Google services

and conditions

.E}oogle Terms of Service for Your FPersonal Use A

Welcome! By using Google's search engine or
["Google Services™),

you agree to be bound by the followihg terms
[the "Terms of Serwvice™). L= W

By clicking on T accept' below you are agreeing to the Terms of
Senice above and both the Prograrm Paolicy and the Privacy Policy.

—_—t

| accept Create my account.

]

20. Congratulations! You have created a Gmail account.

3 Intraduction to Gmall - Mezilla Firafox
e [de Wew Mafory [ockmaks Todk el

Introduction to Gmall

Gmail

Congratulations!
Youlm successfuly signed up for Grail Hara are the

Gmails search to find what you

Esch em in your Inbox iz mon

nede and all the rephes 1o il
Wher & NEw MESEAQe anives,
convarsation mivs 1o the Top

o A2 (10 bt gt commielotre Hd | i G-

Archive, don't delete

With mare than 2,500 magabytes of frea
storage. you pever nied to delete another
amail. Just archive everything and use

Enjoy the conversation

s dn artine conirsation, cantaining the ceiginal

I'm ready - show me my account

we things you really sheuld know bafore you get started

‘Great search, less filing

Maver fila anather message or create anaiher flder
g Gmails builtin Google search to quickly

findd {he emal you need

" rabinggme.
) rioed - agme.,

(
-

(T

# than an email vimm

the whole
of your inba

— BT Pom 1
=P e T e

| L8 mmmn ey
Sunday is Movie Night! [uaes 2]
Ciry Masshall PSS
Mtk P toma 3% &
Flskin | hirms THID st 115 30, bt w b probably ol | [

C. Log In to Your E-mail Account

1. Enter the address
www.gmail.com

r

©J Google - Mozilla Firefox
Bookmarks

File Edit  Wiew  Hiskory Tools

Help

P )
[ &

€5 @

vy, gmail, com|




Computer Class Lesson 10: Sign up for an E-mail Account

B ewven fun. After

Sign in to Groail with your
Google Account
Username: |

F'assword:| |

2. Type yOUI’ username [ Remember me on this

into the first box

il

| cannot access my account

Sian up for Gmail

E fun. At
Bven fun. e Sign in to Gmail with your

3. Type your password Google Account
into the second box Usemame| |

Passwond: |

4, C||Ck on S|gn |n Remermber me on this

computer.

| cannot access my accourt

il

arn

Sian up for Gmail

B fun. Aft
Bven un. Ater Sign in to Gmail with your

Google Account

If you have a prObIem’ Username:|brc.refugee |
click on | cannot Password:| |
access my account Usemarme and password

do not match. (ou
pravided brc.refuges)

[] Remember me on this
computer.

arn | cannot access my account

il

(" Do you wank Firefox bo remember this password?

[Eemember ] [Neger for This Sike | || Mok Mow |
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6. You will see the Inbox

The Inbox shows the e-mails you recent

3 Gmail - fnbex {3) - Mozilla Firefox

Lesson 10: Sign up for an E-mail Account

ly received

B B s Hgoy  pocknads  fook  ped
&-»-@uam wonon | =] e | (I3
Googe Gl Calerge ooy (908 Soreegvests oo Mmesnacers i caefimpeedigunailenen | Seligs | Help | Sign oul
i [Seach the Web |
Gmail (S ) (SHE I Was ) e
Compose Mall Offcial Googh Bing « You newsr know what youll nead to know ag e
ko i3 [ Asctuve | [ AegeriSpem | [Bekete | | More actions. ~ | Befreh 1-343
c‘"'—"“;’ Salact; AN, Nons, Resd, Usenad, Staerad, Unatamsd
hats
q"‘; i [ BRC Teacher Congramdatlans! -~ vt o mtting up yoeur g | 456 pm
oo []  Gmail Team Ganail is different. Herw's what yon nesd o know, 500 357 pm
O Gmail Team 11s wasy to switch 1o Ganaill - [ o b (it Civeal o 357 pm
Contacts
* Quick Contacts
narch, a tr | Chschive | [ Fpot Spam | [Dekete ] | store actions - 1-30f3
® BRC Refugee Selact; AN, Nans, Riewd, Ureead, Staered, Unatarred
Q-)J Snd mssages fiom your pihes emad addwsses using you Gmal sccounl Luam iore
Sl el Yeu arg cuinenly using 0 MB %) of your 2021 ME.
‘Luam mare s i, bk | sl mitd o T, Lemnaras
Addooincd Sl
w Labels
Esle lahals
- Inete & Siend
Gava Genail 1o
roorrroorva TS . 0|
0 Tor Dosabled

B (8 e Hpey Gelsaks  leh fe

e - b 11 1o S e o e ARACEALAI 4 T T AT gl g T LT 8 | e
el L T e pepe——— P —————
i i Gmail () (it B
7. Click on Sign out to
Compens Ball fEmad Wiprh gty Trinfuom - wens pusfpage Com . | ully e ited Soiutem e Tl Burensi Lisd Cusihe shan
Log out of your === o 1 2ur
Swetwci AR Mare, Bead, Urrrid, Staned, Usitared.
aCCO u nt Veimall Taam ol by Essuml. Mann's whial o maed bs DR, AT piw
Gamall Taam [ ——_ AT
Cvuers | [Fopes i | (e | soow sctiomas - T
Select AR Parw, Head, Utrnad Stamed, Usifired
o o o Ol i g Lt e
&
Wom sr oo ey ividng 8 MB 0 of iss 20 MEL
Tontchyut sy G v bl ol st | s YA O b T, Ly
AU ey v o Dere f ine - Prmiy Py - e Panes - ool tae
SMiste lens
Lty
W ivie 3 and
oy Geencyd 1
.
| T

8. Click on to close the browser
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Lesson 11;
Use an E-mail Account

Goals:

A. Read E-mail D. Delete E-mails, Create Labels, and Archive E-mails
B. Reply to an E-mail E. Compose a New E-mail and Add Attachments
C. Add Contacts

A. Read E-mall

1. Open Mozilla Firefox g

Mozilla Firefoux

) Google - Mozilla Firefox
2. Enter the address File Edit ‘iew History Eookmarks Tools  Help
www.gmail.com p
gmail.co @ - - I\@_'j E v, grail,com|

3. Log in to your e-mail Account (Lesson 10, page 7)

4. Click on the last e-mail to read it

Official Google Blog - You never know what you'll need to know - 2 days ago Wigh Clip
[_Archive | [ ReportSpam | [ Delete | | More actions... + | Reftesh 1-30f3
Select: All, Mone, Read, Unread, Starred, Unstarred

] BRC Teacher Congratulations! - Congratulations on setting up your gmail account! In today's class you willl  4:56 pm

[ Gmail T = irdifferent—Here s wirmtyrrmeedtodorows—t bebmtemseinand chopoite custo 3:57 pm
M %ﬁ) Gmail! - Did you know that Grnail was voted #2 in PC Warld's Top 100 1 3:57 pm



Computer Class Lesson 11: Use an E-mail Account

5. The Inbox is replaced by the e-mail, as shown below

Goole Gmail Calendar Photos Docs & Spreadshests Groups all my services » bre.refus

.
GM ” Search Mail | [ Search the yygp | Shewsearch options
Create a filter

Compose Mail Euxport to Italy - www. gdopower.biz - Gdopower is your sales agent to sell in ltalian supermarket chains
Inbdy « Backto Inbox [ Archive | [ Repot Spam More actions. .. v
Starred
Chats &2 It's easy to switch to Gmail! |nbox
Sent Mail Gmail Team <mail-noreply@google.com= to me 3:57 pm (1 hour aga) Reply
. Drafts
6 CI I C k 0 n I n b O X O r All Mail Did you know that Gmail was voted #2 in PC World's Top 100 products of 2005, right after Firefox? Why
b Spam wouldn't you want to switch? Well, because it can be a pain to switch to a new email address. We know,
B a_C k tO I n b O X Trash But, it doesn't have to be. We want to make it easier for you. So, we've created a new switching quide to
Contacts rnake the transition easier. The guide covers how to:

TO g O b ac k to th e I n b O X - Cuick Cantacts « Import your contacts inta Grmail
- & Announce your new address
Search, add, or invite & Remind friends that you'e changed addresses
® BRC Refugee + Still use your old address to send mail
Set status here v There's even personalized help for switching from the email senice you no longer care to use. But if you're
not ready now, we understand. Play around with Gmail for awhile. Send and receive some messages. We

q‘;"} think you'll like it {you might miss all that spam, though). And, when you're ready, the switching guide is in
Search your chats our Help Center
Learn more Change is good. It can be easy too.

Addcorntact  Show al Thanks,

el The Gmail Team
Edit labels

w |rvite a friend Reply Forward € Invite Gmail ta chat

Giwe Grail to:

B. Reply to an E-mail

1. Click on the e-mail from your teacher to read it

Export ta laly - www. gdopower. biz - Gdopower is your sales agent to sell in ltalian supermarket chains Sponzored Link
[ Archive | [ RepotSpam | [ Delete | | Mare actions... /| Refrash 1-30f3

P

Select: All, Mone
BRC Teacher
[0 Gmai
[0 Gmail Team

| ezl Ll ]
T

4:56 pm
- 5, custo 357 pm
switch to Gmaill - Did you know that Grall was voted #2 in PCWorld's Top 100 proc - 387 pm

Congratulations! - Congratulations on setting up your gmail account! In today's class you will |

eal
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2. The reply window
opens below the
message

The text of the original
e-mail is copied at the
bottom of the text box

3. To reply to the e-mail,
click on the Reply Icon
on the top right of the
e-mail,

OR click on the Reply
Link and the bottom of
the e-mail

Reply

Lesson 11: Use an E-mail Account

TOT STIOONY O ERCTIED [ TTEVE JTT U W QT OETE ST T W pTO IO E O T JCrE: O TITATTY OTITET
google services and there are no annoying graphical advertisements

oY oN

Reply Fanward S Invite BRC ta chat
[ Send | [ SaveMow | [ Discard | Draft autosaved at 5:29 pm @

Mow reply to this e-mail.

BRC Teacher

To: BRC Teacher <brc.teachen@gmail.coms

Add Ce | Add Bec | Edit Subject | Attach a file
B Z U F1I- Tghe =iz =

Check spelling

/ N

In today's class you will leam how to reply to this e-mail, add contacts, manage e-mails, and write a
new e-mail with attachments.

=z
\

6?2#’25#’0?, BRC Teacher <brc.teacher@gmail.com> wraote:
Congratulations on setting up your gmail account!

You should be excited to have an account with gmail because it will provide you with access to many
other google services and there are no annoying graphical adverisements.

Mows reply to this e-mail.

\fRC Teacher j

[ Send | [ SaveMow | [ Discard | Draft autosaved at 5:29 pm

Contact /Address Importer - www. contactimporter.info - hotmail, yahoo, Outlook and some more importers in PHP

« Back to Inbox [ Archive ] [ Report Spam ] [ Delete ] More actions... w

Congratulations! Inbo:x

BRC Teacher <brec.teacher@gmail.com> to me 4:56 pm (19 minutes ago)

Congratulations on setting up your gmail account!

Intoday's class you will learn how to reply to this e-mail, add contacts, manage e-mails, and white a new
e-mail with attachments.

You should be excited to have an account with gmail because it will provide you with acce,
google senices and there are no annoying graphical advertisernents.

to many other

Mow reply to this e-mail

BRC Teacher

Reply ~» Forward G2 |mite BRC to chat
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4. The first box shows
the e-mail address that
the message will be
sent to

The e-mail address of
the person who sent
you an e-mail will
always already be
added to this box

5. The area above the
text from the original
message is where you
should type your reply

Lesson 11: Use an E-mail Account

T OO ST OE ERTTIED (0 TTavE AT d eI W QT OETa I sE T WITT FTO IO E O W T dC T T TTTETTy OTITET
google sewvices and there are no annoying graphical advertisements

Mow reply to this e-mail.

Reply Forward &2 |nvite BRC to chat
[ Send | [ SaveMow | [ Discard | Draft autosaved at 5:29 pm @

To:|BRC Teacher <brc.teacher@gmail com: \

Add Ce | Add Bee | Edit Subject | Attach a file

BJZ U F1Ir gy he si=siEi=6k === L :FPlaintext Checkspelling v
|

On 242507, BRC Teacher <brc.teachen@gmail coms= wrote:
Congratulations on setting up your grmail account!

In today's class you will learn how to reply to this e-mail, add contacts, manage e-mails, and write a
new e-mail with attachments.

You ghould be excited to have an account with gmail because it will provide you with access to many
other google services and there are no annoying graphical advertisements

Mow reply to this e-mail.

BRC Teacher

[ sSend | [ SaveMow | [ Discard | Draft autosaved at 5:29 pm

T OO ST OE ERTTIED (0 TTavE AT d eI W QT OETa I sE T WITT FTO IO E O W T dC T T TTTETTy OTITET
google sewvices and there are no annoying graphical advertisements

Mow reply to this e-mail.

Reply Forward &2 |nvite BRC to chat
[ Send | [ SaveMow | [ Discard | Draft autosaved at 5:29 pm @

To:|BRC Teacher <brc.teacher@gmail com:

Add Ce | Add Bee | Edit Subject | Attach a file

BJZ U F1Ir gy he si=siEi=6k === L :FPlaintext Checkspelling v

| ~——

On 242507, BRC Teacher <brc.teachen@gmail coms= wrote:
Congratulations on setting up your grmail account!

In today's class you will learn how to reply to this e-mail, add contacts, manage e-mails, and write a
new e-mail with attachments.

You ghould be excited to have an account with gmail because it will provide you with access to many
other google services and there are no annoying graphical advertisements

Mow reply to this e-mail.

BRC Teacher

[ sSend | [ SaveMow | [ Discard | Draft autosaved at 5:29 pm




Computer Class

6. Type areply to your
teacher.

For example, type:

Teacher,

Hello, how are you?
Thank you for the
message.

BRC Student

7. Click on the Send
Icon at the top or
bottom of the reply
window to send the e-
mail to your teacher

Send

Lesson 11: Use an E-mail Account

Reply Forward S Invite BRC to chat
[ Send || | [ Discard | Draft autosaved at 6:34 pm

Save Now

To:BRC Teacher <brc teachen@omail.com=

Add Cc | Add Bec | Edit Subject | Attach a file
B Z U F1I- Iy re= i=i= EE kk

= I, «Plaintext

Check spelling «

f@cher,

Hello, how are you? Thank you for the message.

\@C Student

On 2/25/07, BRC Teacher <brc.teachen@gmail.com= wrote
Congratulations on setting up your gmail account!

In today's class you will learn how to reply to this e-mail, add contacts, manage e-mails, and write a
new e-rmail with attachments.

You should be excited to have an account with gmail because it will provide you with access to many
other google services and there are no annoying graphical advertisements

Mow reply to this e-mail.

[ Send | [ SaveMow | [ Dicad | Draft autosaved at 6:34 pm

-

Farward S Imvite BRC ta chat
| [ Discard | Draft autosaved at 6:34 pm

Save Now

To:[BRC Teach®wghre teachen@gmail.com:=

Add Cc | Add Bec | Edit 2

SaveMow | [ Discad | Draft autosaved at 6:34 pm

B I U F-1I~ Ti ’];p ETL « Plain text  Check spelling w
Teacher, *
Hello, how are you? Thank you for the message.
R St Click to
ORC Studert Send
On 2/25/07, BRC Teacher <brc.teachen@gmail.com=

Congratulations on getting up your gmail accou

In today's class you will [zarn how to re 0 this e-mail, add contacts, manage e-mails, and write a

new e-mail with attachments

ou should be excited to haye#&n account with gmail because it will provide you with access to many

other google services ange#Miere are no annoying graphical advertisements.

Mow reply to this

v

8. Your reply has been sent to your teacher.
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C. Add Contacts

1. Scroll back up to the
e-mal I frO m yO ur Congratulations! |nbox
teac h er BRC Teacher to me 4:56 pm (1% hours ago) Reply

Congratulations on setting up your grail account!

CI I C k th e ArrOW IC O n In today's class you will learn how to reply to this e-mail, add contacts, manage e-mails, and geffte a new

e-mail with attachments.

n eXt tO th e Rep Iy ICO n You should be excited to have an account with gmail because it will provide you with access to many other

google serices and there are no annoying graphical advertisements.
EEF"'_'." Mo reply to this e-rmail

BRC Teacher

Reply Forward G2 Invite BRC to chat

B prm (1% hours ago) Reply

2. C“Ck on Add BRC tO Reply to all
ContaCtS ||St FDlrwarcI

Ehage

g you

hessage text garbled?

3. Your teacher has been added to your Contacts list

Google Gmail Calendar Photos Docs & Spreadsheets  Groups  all my services » bre.refu

L]
Glﬂ I I Search Mail | [ Search the wep | Shewseatch sptions
Create a filter

The sender has heen added to your contacts list.

Compose Mail CHM. com Recently Published/Updated - Basically abysmal, Stone gets gold at Razzies - 4 hours ago

Inbox (1 « Back to Sent Mail | More actions... v

Starred 7%

Chats &2 Congratulations! |nbox

Sent Mail BRC Teacher to me 4:56 pm (1% hours ago) Reply
Drafts Congratulations on setting up your gmail account!

Al hail

Sparn Intoday's class you will learn how to reply to this e-mail, add contacts, manage e-mails, and write a new
Trash e-mail with attachments.

Contacts ‘fou should be excited to have an account with gmail because it will provide you with access to many other

. google services and there are no annoying graphical advertisements.
¥ Quick Contacts

Search, add, ar invite Mow reply to this e-mail.

® BRC Refugee BRC Teache
Set status here

@K

Search your chats

peply — Forward S Invite BRC to chat

@ BRC Refugee to BRC 6:40 pra [0 minutes ago) Reply
BRC Teacher Teacher,
Hella, how are you? Thank you for the message.

¥ Labels BRC Student

Edit labels - Show quoted text -
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Lesson 11: Use an E-mail Account

You can also add a Contact that did not send you an e-mail

4. Open your Contacts
list by clicking Contacts

5. At the top of the
Contacts list window,
click Create Contact

6. In the new window,
type the name of the
contact and type the e-
mail address you’ll use
to send them e-mails

You can also add other
information about them

[ TFIT

Compose Mail Share Qutlook folders - ww work
Inbox (1) [(Archive | [ RepotSpam | [ Deld
Starred W Select: All, Mane, Read, Unread, §
Chats &

[0 BRC, me(3)
[0 Gmail Team
[ Gmail Team

Sent Mail

w Cuick Contacts

Search, add, or invite | Archive | [ Report Spam | [ Deld

& 00C Defin Celect: Al Blowms Oond | laenad g
[ Search Mail | [ Search the Wyep | Shewsearch aptions

Create a filter

r— — R e g PS————
Frequently Mailed All Contacts Groups 1af1

. Show in Quick
Name Details Contacts?
F BRC Teacher brc.teacher@gmail.com Auto

Select: All, Mone
Add contact to... v

Wisit settings to save time with keyboard shortcuts!

You are currently using 0 MB (0%) of your 2821 MB.
Gmail view: standard with chat | standard without chat | basic HTWL Learn mare

Add Contact /
Name: | /
Primary Email:

Notes: |
Picture: O My pick © Their pick
Leam more
fou haven't This person
picked a hasn't picked a
picture picture

upload picture

add maore contact info
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7. Click the Save Icon

8. The contact is now
saved in your account

9. Click Inbox to go
back to the Inbox

Lesson 11: Use an E-mail Account

Add Contact

Marne: |
Primary Email: |
Notes: |

Picture: O My pick © Their pick

Learn more
You haven't This person
picked a hasn't picked a
picture picture

upload picture

add maore contact info

The contact was successfully added.

« Back to Contacts Import - Export

Steve McHugh

stewve mehugh@gmail.com

edit contact inforrnation

Recent conversations | hore actions.. « | Refresh

Select: All, Mone, Read, Unread, Starred, Unstarred

Mo messages from Steve McHugh. Send Steve McHugh 2 messagsl

ETA

Gm il

Compose Mail

« Back to Contacts Com|

S

Sent hail ot

Drafts
All Mail -
Spam
Trash
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Lesson 11: Use an E-mail Account

D. Delete E-malls, Create Labels, and
Archive E-malls

1. To perform an action
on an e-mail you need
to select it

Click on the box next to
the e-mail

A check will appear

The e-mail is selected

2. To delete the
selected e-mails, click
the Delete Icon

Delete |

4. To apply a label to
the selected e-mails,
click on the arrow next
to More actions...

Contact /Address lmporter - www.contactimparter.info - hotrail, yahoo, Ou Sponsored Link

[[Archive | [ ReportSpam | [ Delete | | More actions. ..
Select: All, Mone, Read, Unread, Starred, Unstarred

BRC, me (3)
Gmail Team

v | Refresh 1-3of3

Congratulations! - Teacher, Hello, how are you? Tha Feb 25
Gmail is different. Here's what you need to kno-  Feb 25

Gmail Team It's easy to switch to Gmaill - Did you know that G Feb 25

[ Archive ] [ Report 5pam ] [ Delete ] Maore actions. .. £ 1-30f3

Select: All, Mone, Read, Unread, Starred, Unstarred

Contact /Addrese Importer - wwaw.contactimparter.info - hotmail, yahoo, Ou - Sponsared Link

e,

) MWare actions. .
—

Select: All, Mone, Read, Unrg

[  BRC,me (3

Gmail Team

Gmail Team

v | Refresh 1-30f3
| Starred, Unstarred
Congratulations! - Teacher, Hello, how are you? Tha Feb 25
Gmail is different. Here's what you need to kno-  Feb 25

It's easy to switch to Gmaill - Did you know that G Feb 25

[_Archive | [ ReportSpam | [ Delete | | More actions v 1-3of3

Select: All, Mone, Read, Unread, Starred, Unstarred
Learn more

hfo - hot yahoo, Oy

+ | Refresh

Contact /Address Importer - wwaw.contactimparter.info - hotmail, yahoo, Ou - Sponsared Link

[ Archive ] [ Report Spam ] [ Delete ] Maore actions.. | 1-30f3

Select: All, Mone, Read, Unread, Starred, Unstarred
[  BRC,me(3) Congratulagjdns! - Teacher, Hello, how are you? Tha  Feb 25
Gmail Team Gmail jp/different. Here's what you need to knoo Feb 25

vl Grmail Team It's gffsy to switch to Gmaill - Did you know that G Feb 25

[_Archive | [ ReportSpam | [ Delete | | More actions v 1-3of3
Select: All, Mone, Read, Unread, Starred, Unstarred
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5. Click New Label...

6. Type Gmail and
press the Enter key

7.You applied the
Gmail label to the
e-mails from Gmail

8. Click the Archive
Ilcon

| Archive |

Lesson 11: Use an E-mail Account

E] |§h-'1|:|re actions... i+ | e
tapre More actions,
Mark as read

Mark as unread
Add star

che

ere

=

12T

' The page at http:/fmail google.com says: rg| [

[ Please enter a new label name:

Gmail )

[ [ OF ] [ Cancel

1 = = D T B A S W BB 1 AE 1R

2 conversations have heen labeled "Gmail”. Learn more Undo

Contact fAddress Importer - wwaw. contactimporter.infa - hotmail, yahoo, Ou - Spon

[ Archive | [ Repot Spam | [ Delete | |Mgre actions. . w | Refresh
Select: All, Mone, Read, Unread, Starred, Unstarred
F] BRC, me (3) Congratulations! - Teacher, Hello, ho
Gmail Team g cmail mail is different. Here's wh

Gmail Team “  cmail s easy to switch to Gmaill - D

Contact /Address Importer - wwaw.contactimparter.info - hotmail, yahoo, Ou - Sponsared Link = > Customize

Archive [ Delete | | More actions. . ~ | Refrash 1-30f3

Mone, Read, Unread, Starred, Unstarred

Feport 5pam

[F Congratulations! - Teacher, Hello, how are you? Tha  Feb 25
Gmail is different. Here's what you need to know  Feb 25
ivi It's easy to switch to Gmaill - Did you know that G Feb 25

[ Archive ] [ Report Spam ] [ Delete ] Maore actions... v 1-30f3

Select: All, Mone, Read, Unread, Starred, Unstarred

10
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9. You moved the
e-mails to the Gmail
archive

10. To create other
labels, click Edit labels
on the bottom left of the
page

IF N
|
[

Lesson 11: Use an E-mail Account

2 conversations have heen archived. Learn more Undo

Contact /Address Importer - www. contactimporter.info - hotrail, yahoo, Ou

[ Archive ] [ Report Spamn ] [ Delete ] More actions. .. + | Refresh

Select: All, Mone, Read, Unread, Starred, Unstarred
[0 BRC, me®

Congratulations! - Teacher, Hellg

[ Archive ] [ Report Spam ] [ Delete ] More actions. . w

Select: All, Mone, Read, Unread, Starred, Unstarred

Trazh

Contacts

w Cluick Contacts
Search, add, or invite

® BRC Refugee
Set status here w

BRC Teacher
A contact Showy all

[ Archive | | Report Spam
Select: All, Mone, Read, L

Get new mail notific

You are cu

Gmail views: standard

w Labels

Gmail (1) ER007 Google - Term

Edit labels

11. Type a name for the label, such as Computer Class

Settings

General Accounts Labels Filters Forwarding and POP  Chat Web Clips

Gmail
(2 conversations)

Computer Class

Note: Hemoving a label will not delete the messages with that [abel.

renarme rermove

11
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12. You created a new
label

All your labels are
listed in this window

13. Click on Inbox to
return to your Inbox

14. Click on the box
next to the e-mail from
your teacher to select it

15. To apply a label to
the selected e-mails,
click on the arrow next
to More actions...

Lesson 11: Use an E-mail Account

The label "Computer Class™ was created.

Settings

General Accounts Labels Filters Forwarding and PO

Computer Class
[0 conversations)

Gmail
(2 conversations)

Create a new label:

Note: Removing a label will not delete the mes

Compose Mail Settings
General

Chats : Comput

- (0 convers

Sent Mall

Drafts Gmail

All Mail (2 converd

Spam

Trash Create g

Contacts

Contact AAddress Imporder - www contactimporter.info - hotmail, yaho

[ Archive ] [ Report Spam ] [ Dielete ] bare actions... ~ | Re

af. All, Mone, Read, Unread, Starred, Unstarred
BRC, me (3)

Congratulations! - Teache

Contact AAddress Imporer - www. contactimporter.info - hotmail, yaho

[ Archive ] [ Report Spam ] [ Delete ] More actions. ..
Select: All, Mone, Read, Unread, Starred, Unstarred

vl BRC, me (3

Congratulatns! - Teache

12
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16. Click on the

Computer Class label

17. You applied the

Computer Class label to
the e-mail from your

teacher

18. Click on the Archive

Icon to archive the
e-mail from your
teacher

19. Click Gmall

The number shows how
many unread e-mails

are in this archive

Lesson 11: Use an E-mail Account

| More actions. . v

pre Mlore actions. .
tark as unread

Mew label...

The conversation has been labeled "Computer Class™. Learn more Undo

Contact fAddress Imparter - www. contactimporter.info - hotrmail, yahoo, Outl Sponsore

[ Archive | [ Report Spam | [ Delete | | More actions... + | Refresh
Select: All, Mone, Read, Unread, Starred, Unstarred
BRC, me (3

Computer Class Jongratulations! - Teacher, H

The conversation has been labeled "Computer Class™. Learn more Undo

Caontact /Address Imparter - www contactimporter.info - hotmail, yahoo, Outl Sponsore

[_Report Spam | [ Delete | | Mare actions... ~ | Refresh

ne, Read, Unread, Starred, Unstarred

Computer Class Congratulations! - Teacher, H

BEFLC Teacher
Add cortact Shioyg

¥ Labels
[aTvuly

Edit labels

w leweito o friceel

20. This window shows all the e-mails in the Gmail archive

The totley Foaol - Holiday Tipping in a Mutshell

Weh Clip | <) || | Customize

[ Remove label "Gmail" ] [ Feport Spam ] [ Delete ] Mare actions. . | Refresh 1-20f2

Select: All, Mone, Read, Unread, Starred, Unstarred

1 Gmail Team
[0 Gmail Team

Gmail is different. Here's what you need to know Feb 25
It's easy to switch to Graill - Did you know that Grm:  Feb 25

[ Remaove label "Gmail' ] [ Feport Spam ] [ Delete ] More actions. .. i 1-20f2

Select: All, Mone, Read, Unread, Starred, Unstarred

13
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Lesson 11: Use an E-mail Account

E. Compose a New E-mail and Add

Attachments

1. Click on Compose
Mail

Compose = Write

2. Type the e-mail
address of the person
you want to write an
e-mail to, such as

steve.mchugh@gmail.com

3. Type a Subject that
describes in a few
words what you will
write about, such as

| use Gmail now

Coogle Gmail Calendar Photos [

Gmail =

Compose Mail

Th
Inbox E
Starred TF

[ Send ||

M~—

Add Ce | Add Bee

Save Now | [ Discard |

Subject:
ﬂAttach afile
BZIU F1I- Tgyhee Ei=iEEE == = L «Plaintexdt Checkspelling v
[ Send ] [ Save Mow ] [ Digcard ]
[ Send || Save Now | [ Discard | @
To:|steve mchughi@gmail com
Add Ce | Add Bee
Subject: |
A7 Atach a file
B I O F1I- Ty T I—iIiErE == =T «FPlaintext Checkspelling w

[ Send ] [ Save Mow ] [ Digoard ]

14
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4. To send a file with
the e-mail, click Attach
a file

5. Click the Browse
Icon

| Browse... |

6. Find a file and click
Open

Lesson 11: Use an E-mail Account

(

Send | | Save Mow ] [ Discard |

T

o

*|steve. mchugh@gmail com

AddCe|AddBee

Subject:|| use Gmail now,

ﬁAttach a ﬁ\e
BZI U F1Tr Ty hee =i=iEE

Z. «Plaintext Checkspelling w

Save Now | [ Discard |

[ Send ||

(

Send ] [ Save Mow ] [ Digcard ]

To:|steve mechugh@gmail com

/

Add Ce | Add Bee

Subject:|| yse Grail now

& (| Browse... lr ove

Attach another file
B I U FT- Ehe =}

111
o
m
-

[l

[ a]

-

Ul

]

= L «Plaintext Checkspelling w

[ Send ] [ Save Mow ] [ Digcard ]

File Upload

Look in: | (53 My Documents - ‘ Q ¥ e @
Y -E Isaac
4 23 88 \etter for antiquarian course
My Recent lﬂ_]\etter For IQP T
Documents B jetter For MQP Atest.odb
e B math project #the letter
|_ E_]My First Document: Thumbs
Desktop My Project.erp
lﬂ_]My Second Document
lﬂ_jparty nokice
Iﬂ pre_post_conference
(|
My Documents Iﬂ_]Resear:h Methods
v esume
~ lﬂ_]rasumez
" B Schedule 06-08
- B schedule 07-08
My Computer
>
- File name: ‘ Steve McHugh hd | [ Open ]
iy Wetwark. Files of type: ‘A\I Files w | [ Cancel ]

15
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7. Type a message to
your friend

Lesson 11: Use an E-mail Account

[ Send | [ GSaveMow | [ Discard | Draft autosaved at 2:18 pm 1E]

To:|steve. mchugh@gmail.com

Add Cc | Add Bec
Subject: || use Gmall now

ﬁ Steve McHugh. doc (application/maword) 24kb
Attach another file

B 7 U0 F1I- Ty T SIS EEM EE =T s Plaintext Checkspelling »
@teve,

How are you? | am fine. | attached the Waord document from class

BRE Refugee \
.

[ Send ][  SaveMow | [ Discad | Draft autasaved at 2:19 pm

8. You can format the text like in Microsoft Office Word

add o, Jtalics | £ Font Size _ | Left Right

B 7 U F-1T T =

Bold Underline

Font Type

= Eﬁlaintext Check spelling «
Line /

Alignment CE™e’  Spell Check

9. Click on the Send
Icon

Send

( [ Send

SaveNow | [ Diecard | Draft autasaved at 2:19 pm LE]

To:|steMymchughi@gmail. cam

Add Cc | AdMBcc
Subject: || uze Grail no

ﬂ Steve McHug

oo (applicationresword) 24kb
Attach anather file

B JZ U F-1Ir Ty TeaN\}

Steve,

Howe are you? | arm fine. | attached the d document from class.

BRC Refuges

SaveNow | [ Discard | Draft autasaved at 2:19 pm

10. Your message has now been Sent

16



Computer Class Lesson 12: Chatting Online

Lesson 12:
Chatting Online

Goals:

A. Make an account C. Add friends to buddy list
B. Signin D. Chat

A. Make an account

20
Pt

. . y

1. Open Windows Live Messenger -
Windows Live

Messenger

Windows Live Messenger is a program that let’s you chat with people

%, Windows Live Messenger

This is the login
window

Before you can .
log in, you need a |
username and Password:
password st Orlne -

Windows Live ID
= username
They are the same

2. Click Sign up
for a Windows
Live ID

[] remember me

[ remember my password

[ Sign me in automatically

Sigriin

Forgot wour password?

Service status /

Sign up for a Wwindows Live IOV

3 “Windows Live 1D




Computer Class

3. Click Sign Up

4. In the first box,
type a username
you want to use

Press the Enter
key

Try to use one
that nobody else
has

Lesson 12: Chatting Online

) Get Windows Live - Mozilla Firefox

File  Edit  Wew History Bookmarks Tools  Help

& - - @ ﬁ ||:| http:ffget.live.comfgetliveloverview

5 Latest Headlines [ | Bangkok Post W/ Wikipedia W/ 3fisisia

% Windows Live™ Services

Sign up. Sign in. Start something.
our Windows Live ID is your ticket to experiencing the new set of services that brings your arf
access updated versions of Windows Live Mail, Messenger, Spaces and more,

Already experiencing Live?

If you already have an MSH Hotmail, MSH Messenger, or Microsoft Passport account, you've al
no changes necessary! Simply sign in now with your current account information to start living

Want to know more?
Just click here to discover all that Windows Live has to offer.

Sign up for Windows Live
* Fogpuirwd Faelds

Create a Windows Live 1D

*Windowr Live 101 a

hakrmadl, com b

Choose your password

*Typa patiward:

Pagpword strangth [ ]

"Ratypes pasiward:

If the name you chose is already taken, just try again

Keep trying until you see this green check

FWindows Live ID: ||:.n:|_|ger

@ brouser@hotrnail.com is available,

|@ | hotrnail, com e

[ Check availability ]

Now you get to choose a password.

Keep your password a secret, but don’t forget it!
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5. Enter a password

Lesson 12: Chatting Online

into the second box and the third box

Choose your password

Password strength:

*Retype password: |********

//
v/

*Tupe password: |********

/

/

[Strong

/

4

If you make a mistake, just try again

6. In the next
section, type your
e-mail address.

You can use the
one you created
in lesson 10.

7. In the two
boxes after that,
Create a question
and secret
answer.

In case you forget
your password, it
will ask this
guestion.

In the next section, \

8. Type your first
name in the first
box

9. Type your
surname in the
second box

Enter password reset information

/

E-rmail addrass: hﬂ:wp|@\?l.hgch_mm

*Question: | past childhood friend

*Secrat answer: [Shaue

Enter password reset information

E-rmail addrass: hﬂ:wp|@\?l.hgch_mm

\* *Question: | pest childhood friend

*Secrat answer: [Shaue

you will answer questions about yourself

H—*First name: |Cody
H—.*Last marne

*Gender:

P Rank

P i~
‘2 Male 'l-} Fermale

*Birth year: 1990

*Country/Region: | United States

*State: | gelect one

*ZIP code:
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10. Next, click
Male if you are a
boy. Click Female
if you are a girl.

11. In the next
box, type the year
you were born.

12. Click the next
box and change
United States to
Thailand

13. Click the next
box and select
Bangkok
Metropolis

14. Type 10400
into the next box

15. In the next
part, type the big
letters and
numbers into the
box underneath

The picture says
C3JW6HD6. Click
in the small box
and type it

When you are finished, click the
button | Accept at the bottom.

Lesson 12: Chatting Online

*First name: (Cody

*Last name: |Rank

)-—*Gend-':r: ¢

&) male

ﬁ- *Birth year: 1990

*Country/Region: | United States

'IF? Famale

*Tupe characters: |[oc3IwWaHDG

*State: | Select one "
*ZIP code:
*Country/Regiont | Thailand "
*Province: Bangkok Metropalis o
*Paosztal Code: 10400
Type the characters you see in this picture
Picture:
; 2
( C3ip 0 D6
~
*Type characters: || » |
Type the characters you see in this picture
Picture:
(c3ipr oD
~

| Iaccept | | Cancel |
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When you see this screen, you now have an account!

If there is a mistake, ask a teacher to help you change it.

Congratulations!

Congratulations on getting your Windows Live IDII
Maow that you've got your Wwindows Live 1D, get ready to experience the new set of services that brings yvour online warld
together,

B. Sign in.

1. Close the internet browser. |'}(|

Now you can connect. This is called Signing in

Windowss Live r'.-":lE'EEIL'r"ll_;l_l_"I
2. Look at Windows Live
Messenger again.

Click in the first box and
type the username you
chose in Part B.

Remember that it probably
ends with @hotmail.com,
like some e-mail addresses

E-mail address:

| breuser@hotmail com 'Y %

Password:
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In the next box, type your
password from part B
It will look like this:

*kkkk

DO NOT check the boxes.

Now click Sign in

Signing in. .

33

Lesson 12: Chatting Online

E-mail address:

brocuseri@hbokmail, conn -

Fassword:

********l

Staktus: Online -

|| Remember me

[ | Remember my password

|| Sign me in automatically

Signin

C. Add friends to your contact list

You will see something like
this.

It is alist of your friends
that are also signed in.

It is empty now. You have
to tell it who your friends
are.

1. Click the add contact
button.

=

e Windows Live Messenger

Cody (Online) -

<Enter a personal message= -

= B & & 4

| 4

i Learn more about the Cuskamer Experience
Imnprovement Progran,

( \

Your conkack lisk does not have anyone
8. onit. Click the add button above ko
start creating wour list,
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Lesson 12: Chatting Online

Your friend’s computer will ask them if they are really your friend.

2. If you are asked, say yes or OK only if it is someone you know.

If your friend is signed in, there will be a

green icon next to their name.

If they are NOT signed in, there will be a

next to their name.

D. Chat.

Online{1}

."_}, F.avi

Offline{1}

* ) ;
. s Rawi

If your friend is signed in, you can send them a message.

1. Double-click the name of a friend who is signed in.

2. You can type a message for
them in the bottom box.

Press the Enter key to send your
message.

_5:_ Ravi
<peatlmasterd@hotmail, com>

a‘_}: -ﬂ'ls éﬁ J\% Ba l‘ﬁ a‘_’@

& MNever give out your password or credit card
number in an instant message conversation.

Hi, Rawil

Your friend can also send you messages. Your conversation will
appear in the top part of the window. Have fun!



Appendix F: Teacher’s Guides

The following appendix contains the teacher’s guides for the twelve lessons of the
computer literacy course. These are meant to assist the teacher in preparing for the lessons.
They also provide room for notes at the end of each lesson so that the teacher can record useful
information for future classes.
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Teacher’s Guide for Computer Class at the Bangkok Refugee Learning Center
Introduction

Teacher’s Guide Introduction
This is a guide for the Computer Skills class at the BRC. You can use this guide to go
through the 12 lessons with the students throughout the 9-week program. Some of these lessons
may take longer than one class and some may finish earlier depending on the students. For each
of these lessons there are a set of student handouts and a teacher’s guide document. These
handouts should be available on a CD and in the teacher’s section of the online resource guide
(http://users.wpi.edu/~brlc)

Structure:

The class is designed for one or two students on each computer. Each class should begin
with a review of all the material in the previous class. At the beginning of each lesson is a list of
the goals that should be covered with that lesson. When the lesson is finished, you need to make
sure that the students have completed all of the goals and understand everything that is necessary
to understand. At the end of most of the lessons there is assigned work for the student to do
outside of class. Some of these require a computer and may not be possible if the student cannot
access computers outside of class. If this is the case, you may spend a class time on these
assignments.

Overall Course Goals:

By the end of the course, the students should be able to do the following:
e Turn a computer on and off

Log in to Windows

Type correctly

Use Microsoft Word

Use Rosetta Stone (English Learning Software)

Use Mozilla Firefox

Search for information on the Internet

Use E-mail

Chat using Microsoft Live Messenger

The lessons are:

Lesson 1: Basic Use

Lesson 2: Typing Practice

Lesson 3: Basic Microsoft Word

Lesson 4: Advanced Folder Use

Lesson 5: Formatting in Microsoft Office Word
Lesson 6: Advanced Formatting and Printing
Lesson 7: Using Rosetta Stone

Lesson 8: Basic Internet

Lesson 9: Search Engines

Lesson 10: Sign up for an e-mail account
Lesson 11: Use an e-mail account

Lesson 12: Chatting Online
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Online Resource Guide

There is an Online Resource Guide for the BRC located at http://users.wpi.edu/~brlc. It
should be set as the homepage for all the computers in the Learning Center, but it is here for
reference in case the URL gets lost. This guide will help to give the students resources for
learning more about various subjects including computers, history of their home countries and
history of countries of potential resettlement. There is also a teacher's section that has all of the
handouts available for download in case they are lost.

Changes to the Lessons

These lessons have not yet been fully tested and were designed with revision in mind.
Please make changes to the lessons as they are being taught because there are many unforeseen
problems with a class that has not yet been tested. The original Word files for the handouts
should be available at the BRC. They should also be available for download at the Online
Resource Guide, but they are large files so downloading them will take a while. At the end of
each of the teacher’s guide handouts, there is a section for assessment. Please take the time to
fill out how long it took you to teach the Lesson (one hour, two hours, how many weeks, etc.)
and any notes you feel are important for that class. This could be whether some content was
particularly difficult to teach or perhaps some content that you added because you felt it was
necessary for understanding. Keep these stored somewhere in the BRC as records of the taught
class. Please feel free to change anything in the course that you feel would make it better.
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Lesson 1: Basic Use

Goals:
A. Learn Vocabulary D. Open/ Start a Program
B. Turn a Computer On E. Turna Computer Off

C. Log In to a Computer

Instructional Materials:
e Student Handouts for Lesson 1
e Computers
e Software
o0 Microsoft Word
o GoMouse

Class Preparation:
e Make sure all the computers are off to start the class
e Have students sit either one or two to a computer
e Keep one copy of the Lesson packet for yourself so you can point to specific parts during
the class

e Hand out the Lesson 1 Packet to each student or pair of students

e Tell the students, “This is the computer class. Today we will learn some vocabulary, then
turn a computer on and log in. After we will open a program and then learn how to turn
off the computer.”

e Explain that computers are expensive and that when using a computer, the students
should be very careful.

e Ask the students how much they know about computers, if this material is too basic for
them, then maybe they should skip this class and come back next week.

Lesson Content:
A. Vocabulary
e When going over each word, point to the picture on the handout and point to the
physical computer part.
e Say the word and have the students repeat it as a class.
e For “typing” and “click” show the students by performing these actions on the
computer parts
e If you want to add some other words (double-click, right-click, etc.) Then you can do
that
B. Turn a Computer On
C. Log In to Windows
e Some students will have trouble using a mouse for the first time, others will be fine
e Help out the students individually who are having trouble, identify these for the
assignment at the end of class
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e |f there is more than one student at a computer, shut down the computer and have the
other student turn it on and log in
e Students may have difficulty typing the password because they cannot see the words
as they type them
D. Open a Program
e Using the mouse to navigate the start menu for the first time may be difficult
o If they have too much trouble using the mouse, skip to the Homework
Assignment for them
0 Show students that they only need to click on "Start" and "Microsoft Word." The
other parts of the menu they just need to put their mouse over and wait.
e Students should practice opening and closing other programs several times
E. Turn off the Computer
e If there is more than one student at a computer make sure every student gets to turn
the computer off

Conclusion:
e At the end of the class ask the students to say the different parts of the computer
without looking at their handout
e |f there is time, ask the students to open the program GoMouse and try to complete
that game

Homework Assignments:
e Have the students that had trouble with the mouse go through the GoMouse game
before the beginning of the next class

Assessment:

Name of Teacher:
Time for Lesson:

Notes on Lesson:
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Lesson 2: Typing Practice
Goals:

A. A. Create an Account
B. Use the Mavis Beacon Software

Instructional Materials:
e Student Handouts for Lesson 2
e Computers
e Software
0 Mavis Beacon

Class Preparation:
e Go through some of the Lessons in Mavis Beacon before teaching this class
e This class is just to get the students introduced to the typing program. By the end of this
class the important thing is to get the students comfortable with using the program
because from now on they will be doing the lessons on their own

Intro:
e Hand out the Lesson 2 packet to the students

e Tell the students, “Today we will be learning how to type correctly. We will use a
program called Mavis Beacon to do this.”

Lesson Content:
e The sign-up process will provide each student with an account that is different depending
on the student. The account will:
o0 Changes lesson content based on age range
0 Remembers what typing lesson the student is on
o If you feel this is important you can make the students register accounts, but if
that happens make sure the students know that their account is only on the
computer where they registered it.
e Make sure both of the students register an account
e Once you finish going over how to use Mavis Beacon, split up the rest of the time and
give each student that much time to go through lessons

Conclusion:
e Tell the students to write down which computer they were at and to use that computer
from now on when they use the typing program
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Homework Assignments:
e Ask the students to use Mavis Beacon for at least 2 hours before the next class and have
them report which lessons they finished at the next class.

Assessment:

Name of Teacher:
Time for Lesson:

Notes on Lesson:
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Lesson 3: Basic Microsoft Office Word

Goals:
A. Create a Document D. Save a Document
B. Type in a Document E. Save As... a Document
C. Erase Words and Numbers F. Open a Document

Instructional Materials:
e Student Handouts for Lesson 3
e Computers
e Software:
o Microsoft Word

Class Preparation:
e Make sure that you are familiar with all of the topics in this lesson.
o The only potentially confusing part of this lesson is the difference between “Save”
and “Save As...”
e Go through the different computers and delete everything from the My Documents folder
that does not need to be there. Since they will be saving there, it will be confusing if they
see a cluttered folder

Intro:
e Hand out the Lesson 3 Packet to Students
e Tell the class, “Today we will learn about Microsoft Word. You can use this program to
write letters. We will spend a few days on this program and then you will write a letter to
your parents.”
e Ask the students if they have used

Lesson Content:
A. Create a Document
e There is nothing new here, to create a document they just have to open Microsoft
Word, which they did in Lesson 1
B. Type in a Document
e They should have already learned the basics of typing, so this part should mainly be a
review.
e This may be the first place where they have to type in sentences
C. Erase Words and Numbers
e Make sure each student understands the difference between Backspace and Delete
keys. If you have to
D. Save a Document
e Explain that when students Save a document, it will be stored on the computer after
the computer even after the computer is turned off
e Explain that the file they Save can be found in the same place that they left it, but it
must be the same computer
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E. Save As...
e Explain that they can change the name of the file or save it as a new document with
Save as...

e They may not understand this right away, but demonstrating how it works in the
Lesson will help

F. Open a Document
e Explain that this is how students access documents that they have saved

Conclusion:
e Ask students to demonstrate the difference between backspace and delete
e Ask students the difference between Save and Save as...
e Have students show you how to Save a file without helping them

Homework Assignments:
Have the students continue with typing lessons for the next week.

Assessment:

Name of Teacher:
Time for Lesson:

Notes on Lesson:
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Lesson 4: Advanced Folder Use

Goals:
A. Open the My Documents Folder C. Save a Document in That Folder
B. Create a Folder with Your Name D. Delete Files

Instructional Materials:
e Student Handouts for Lesson 4
e Computers
e Software:
o0 Microsoft Word

Class Preparation:
e Clear out the My Documents folder of any unnecessary files
e Here you should decide whether or not you want the students to delete their folders after
they are done. If you want them to have these folders for the future, make sure to tell
them that they should go to the same computer every time
e It may help to bring an actual folder and some papers to class. This way you can put the
papers in the folders to show the students what they are doing on the computer.

e Hand out the Lesson 4 Packet to students
o Tell the class, “Today we will learn how to save files in different folders.”
e This is the point where you can show them the actual folder and papers

Lesson Content:
A. Open the “My Documents” Folder
e Explain that folders help to organize files on a computer. It is like how people
separate papers into real folders when they have many papers
e You can have many levels of folder organization
B. Create a folder with your name
e Explain that this folder will remain on the computer until someone deletes it.
C. Save documents in that folder
e Explain that students go back to this folder to find their saved file
D. Deleting files
e You can explain that the deleted files are sent to the Recycle bin if students are
finding the material easy to understand

Conclusion:
e Have students demonstrate creating a folder
e Have students Open a new Word file and Save it to that folder
e Have students delete the folder after they are finished



Teacher’s Guide for Computer Class at the Bangkok Refugee Learning Center
Lesson 4: Advanced Folder Use

Homework Assignments:
e Have the students continue with the typing program from Lesson 2
Assessment:

Name of Teacher:

Time for Lesson:

Notes on Lesson:
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Lesson 5: Formatting in Microsoft Office Word

Goals:
A. Formatting Vocabulary F. Underline Text
B. [RIeMIRE Text G. Change the Font Type
C. Make Text Bold H. Make Text Larger or Smaller
D. Undo and Redo I. Delete Highlighted Text
E. Put Textin Italics J. Type CAPITAL Letters

Instructional Materials:
e Student Handouts for Lesson 5
e Computers
e Software:
o0 Microsoft Word

Class Preparation:
e Go through the lesson and make sure you are comfortable with the different shortcut
keys. (Ctrl+B=Bold, Ctrl+Z=Undo, etc.)

Intro:
e Hand out the Lesson 5 packet to students
e Tell the class, “Today we will learn more about Microsoft Word. We will learn how to
change the way text looks.”

Lesson Content:
A. Formatting Vocabulary
e These vocabulary words are necessary for the students to be able to speak about
formatting, but students may not understand what they mean until they complete the
Lesson.
B. Highlight Text
e This is a new mouse movement for students. They may not understand that you must hold
the left button down while you drag to Highlight the text
e Make sure to emphasize that they have to click first and then move the mouse
C. Make Text Bold
D. Undo and Redo
E. Put Text in Italics
F. Underline Text
e For C, D, E and F make sure that students understand that you have to press Ctrl FIRST
and then hold it and press the next button. This may be hard for kids to understand so
you may have to show them on their computers a couple of times
G. Change the Font
o Scrolling is a new movement for the students. Explain that you must hold the left button
down while you drag to move the scroll bar
« Show students that they can also use the mouse wheel to scroll
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H. Make Text Larger or Smaller

o Changing text size is explained here through click on the number and typing in a new

number.

« Students can also practice scroll to pick a different size
I. Delete Highlighted Text

o Students should already understand the delete and backspace keys from Lesson 3.

o This section will show how to highlight and erase large amounts of text, rather
than one letter at a time

J. Type Capital Letters

Conclusion:

e Review the formatting vocabulary at the end of the Lesson.

e Without looking at the handouts, have students point to the different icons/ menus when
you say the different vocabulary:

o Bold, Italic, Underline, Size, Font, Undo, Redo

e Ask students to name some of the keyboard shortcuts, it may take time to remember all of
the shortcuts

e Have students point to and explain the difference between Caps lock and Shift

Homework Assignments:
e Ask students to start working on a letter to their parents/ friend, they can type it up in the
next class
0 Remind them to save their work. Review saving from Lesson 3 if necessary

Assessment:

Name of Teacher:
Time for Lesson:

Notes on Lesson:
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Lesson 6: Advanced Formatting and Printing

Goals:
A. More Formatting VVocabulary D. Use Line Alignment
B. Learn to Use Cut, Paste, and Copy E. Learn to Check Spelling
C. Use Line Spacing F. Learn to Print

Instructional Materials:
e Student Handouts for Lesson 6
e Computers
e Software:
o0 Microsoft Word

Class Preparation:
e Make sure you are comfortable with the keyboard shortcuts for Cut, Paste and Copy
e Make sure there is a printer hooked up to the computers in the classroom and that there is
enough paper for each student to print a page

Intro:
e Hand out the Lesson 6 packet to students
e Tell the students, “Today we will do more with Microsoft Word, By the end of this class,
you will be able to write a letter to your parents”

Lesson Content:
A. Cut, Paste, Copy
e Explain that the sentence "The quick brown fox jumps over the lazy dog" has every letter
in the alphabet
e Make sure students understand they must press the Ctrl key FIRST, then hold it down and
press the appropriate key
o0 They will have had experience with keyboard shortcuts in Lesson 5
B. Line Spacing and Line Alignment
e Have students type a letter to their parents or to a friend
e Remember to have students save their work
C. Spell Check
D. Print
e Have students Print the letter they wrote to their parents
e You can teach them Ctrl+P for printing if they want to know the shortcut
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Conclusion:
e Review the formatting vocabulary from this Lesson and from Lesson 5

e Without looking at the handouts, have students to point to the formatting icons and when
you say the words
e Ask students to name some of the keyboard shortcuts
e Ask students how they can tell if something is misspelled in a Word Document
0 Ask students how to change a misspelled word

Homework Assignments:
e Have students write another letter to a friend for practice
0 Have them save this letter and print it before the next class

Assessment:

Name of Teacher:
Time for Lesson:

Notes on Lesson:
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Lesson 7: Using Rosetta Stone

Goals:
A. Learn How to Use Rosetta Stone Software

Instructional Materials:
e Student Handouts for Lesson 7
e Computers
e Software:
0 Rosetta Stone (Need to insert CD into drives to get the program to work)

Class Preparation:
e Spend a little bit of time before the class to familiarize themselves with the program
e Prepare to spend only around 15 minutes going over the handout with the students, the
rest of the time should be spent actually using Rosetta Stone

Intro:
e Hand out Lesson 7 packet to students
e Tell the students, “Today we will learn a program that will help you learn English. It is
called Rosetta Stone.”
e Have all of the students put their Rosetta Stone CD in their CD-ROM Drive

Lesson Content:
e You can start higher level students in harder lessons
e Have students skip ahead if the lessons are too easy

Conclusion:
e Have students write down what lesson and sub-lesson they are on so they can pick up
where they left off in the future

Homework Assignments:
e Have the students go through the Rosetta Stone Lessons on their own

Assessment:
Name of Teacher:
Time for Lesson:

Notes on Lesson:
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Lesson 8: Basic Internet

Goals:
A. Open a Browser D. Understand the Browser Buttons
B. Understand Web Pages E. Use Browser Tabs

C. Understand a Web Address

Instructional Materials:
e Student Handouts for Lesson 8
e Computers
e Software:
o Mozilla Firefox

Class Preparation:

e Make sure that you are familiar with using Firefox before teaching this lesson. The
program is like Internet Explorer except it is better. Make sure you have a firm
understanding of tabbed browsing, other than that there should be nothing tricky in this
Lesson.

e Make sure that all the homepages of the computers are set to the online resource guide.

0 Open Firefox

0 Go to Tools-Options

o Click on the "Main" button

0 Where it says, "Home Page:" Type http://users.wpi.edu/~brlc
Intro:

e Hand out the Lesson 8 packet to the students

e Tell class "Today we will start learning how to use the Internet." Try to explain that the
Internet is how different computers connect to each other.

Lesson Content:
A.Open a Browser
o Explain to students that if they have used Internet Explorer that Mozilla Firefox is the
same program but better
B. Understand a Web Page
o Explain that Web pages can show both images and information
o Each of the students should have a web page open, so point to their screens and say "This
is a web page"
C. Understand a Web Address
o Make sure students understand that each web page has an address
e Some students may be confused between Web Address and E-mail Address. Tell them
that you need a Web Address to go somewhere on the Internet, and an E-mail address to
send something to someone on the Internet if they are confused.
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D. Understand the Browser Buttons
« Go through each button one by one and make the students repeat the word for that button
(Back, Next, Reload, etc.)
o Make sure they try out each button and can understand what they all mean.

E. Use Browser Tabs
o If there is some extra time you can teach the class that if you click on a link with the
scroll button, it will open that link in a new tab

Conclusion:
e Review the different words: Web Browser, Web Page, Tabbed Browsing
e Point to the different buttons on the handout and ask what they are called and what they
do

Homework Assignments:
e Have the students continue with Rosetta Stone lessons from Lesson 7

Assessment:

Name of Teacher:
Time for Lesson:

Notes on Lesson:
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Lesson 9: Search Engines
Goals:
A. Use Google C. Use the Search Bar
B. Use Wikipedia

Instructional Materials:
e Student Handouts for Lesson 9
e Computers
e Software:
o Mozilla Firefox

Class Preparation:
e Before the class, go through and use Google and Wikipedia on your own to make sure
you understand what these websites do

Intro:
e Hand out the Lesson 9 packet to the students
e Tell students "This class will help you use Search Engines to find information on the
Internet”
e Much of this Lesson should allow students to search for a wide variety of topics.
o This will demonstrate how much information can be found on the Internet

Lesson Content:
A. Use Google
e Explain to students that Google finds things from the entire Internet with the words that
they type in the Search bar
o0 Explain that they can narrow their search by adding more words in their search
e After searching for web pages, you can have students try clicking on some of the
resulting links
o This will show them that Google will find more web pages for them
e If the students cannot read the websites, or if there is extra time, show them how to use
the Google Image and Video searches
B. Use Wikipedia
e Wikipedia is an online Encyclopedia with a large amount of information on many topics.
e Show the students that they can change the language of some of the articles by clicking
on the different languages in the navigation bar on the left. This may help those who
cannot understand English.
e Using the search feature within Wikipedia will only obtain articles within the Wikipedia
website
0 Explain to students the difference between Google search results and Wikipedia
search results
0 Google finds results from the entire Internet and gives you other web pages while
Wikipedia only finds articles internal to Wikipedia
e Practice opening tabs with both Google and Wikipedia open
0 Compare the two when they search for the same thing in both search engines
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C. Use the Search Bar

Conclusion:

e Ask students if they can describe the difference between Google and Wikipedia
e Ask students to point to the search bar is within the browser

Homework Assignments:
e Ask students to use the web searches to find a picture of a dog, and information about

Thailand before next class

Assessment:

Name of Teacher:
Time for Lesson:

Notes on Lesson:
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Lesson 10: Sign Up for an E-mail Account

Goals:
A. Learn Vocabulary
B. Learn to Set Up an E-mail Account
C. Log Into Your E-mail Account

Instructional Materials:
e Student Handouts for Lesson 10
e Computers
e Software
o Mozilla Firefox

Class Preparation:
e If you do not already have a Gmail account, go through the process of signing up before
you teach this class.

Intro:

e Hand out the Lesson 10 packet to the students

e Tell the students: "By the end of this lesson you will have your own e-mail account with
Gmail. You can send messages to friends and family anywhere in the world with e-mail.
Even if you already have an e-mail account, you should make a Gmail account because
you never need to delete an e-mail, you can search the text of all your e-mails, the Gmail
account gives you access to all the other services offered by Google, and because you
will receive very little Spam, which is a message you do not want to receive that
advertises for a product.”

e If at least two students already have a Gmail account, have them work on Typing/ Rosetta
Stone on one computer.

Lesson Content:
A. Learn Vocabulary
e Students have already used a Username and Password to log in to Windows, but this
is a better place to explain it because their E-mail account Username and Password
will be unique to them
B. Set up an E-mail account
e Make sure each student gets to create an E-mail account.
e While they are filling out the form, let them know that they can press tab to move to
the next field
e Students may have difficulty picking a Username, Password, and Security Question
0 Make sure students understand Steps 5, 6, 7; they may need help with
suggestions
0 Username: Pick something short and easy to remember. If your name is Kyle
Peet, kpeet OR kylepeet is easy to remember. You can also add numbers to
make names like kpeet57.
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o Password: Pick something easy to remember that is at least 6 letters and/or
numbers. Do not put your name in your password. CaPiTaL letters make
Passwords different. For example, Dogs is not the same as dogs.

e Make sure each student writes down their Username, Password, and Security
Question answer

e Step 17: Word Verification may be difficult for students to read. You may have to
show each student individually

e Step 18: Terms of Service should be explained, but the students do not need to
understand it completely

e Have the students switch places once one student is finished

C. Login in to an E-mail account

e Make sure students close the browser and then go back to mail.yahoo.com before

Logging in

Conclusion:
e Ask students if they can say their E-mail address: xyz@gmail.com
e Ask students if they know the difference between Username (xyz) and E-mail address
(xyz@gmail.com)

Homework Assignments:
e Write down each student’s e-mail address and send them an email for them to read at the
next class
0 InLesson 11, they will learn how to reply to the e-mail you sent
e Each student should work on memorizing their E-mail address, Username, Password, and
Answer to Security Question

Assessment:

Name of Teacher:
Time for Lesson:

Notes on Lesson:
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Lesson 11: Use an E-mail Account

Goals:
A. Read E-mail D. Delete E-mails, Create Labels, and Archive E-mails
B. Reply to an E-mail E. Compose a New E-mail and Add Attachments

C. Add Contacts

Instructional Materials:
e Student Handouts for Lesson 11
e Computers
e Software:
o Mozilla Firefox

Class Preparation:
e You should have a Gmail account by now
e Make sure to send each of the students an e-mail so that they can reply to it at the
beginning of the lesson
e Practice doing all the e-mail activity with your own account before you teach the class

e Handout the Lesson 11 packet to the students

e Tell the students "By the end of this lesson you will be able to use your E-mail account
and send messages to anyone with an E-mail account.”

e If at least two students already know all the material in this lesson, have them work on
Typing/ Rosetta Stone on a separate computer

Lesson Content:
A. Reading E-mail
e Explain that the top e-mail is the newest, and that the bottom e-mail is the oldest
e Make sure students learn they do not need to open every E-mail, because they may
receive unwanted advertisements, known as spam. Explain that with Gmail most spam is
sent to the Spam folder.
B. Reply to an E-mail
e Make sure they reply to your E-mail and not a spam mail
C. Adding Contacts
e When Adding Contacts, there is a lot of extra information they can add if they want
0 Home address, additional e-mail addresses, phone humbers, etc.
o To store more information, click on “add more contact info”
D. Delete E-mails, Create Labels, and Archive E-mails
e Explain to students that applying labels to e-mails and archiving them is like moving
documents into folders, but that they can apply more than one label to an e-mail so that it
will go into several archives
e Tell students to look into how to use filters in their own time
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E. Composing an E-mail
e Students can write a letter in word, save the file, and practice attaching it.
e Have students send an E-mail to a friend in the class

Conclusion:
e When students are still logged in to their E-mail account, ask students where they go to
add contacts, create labels, view an archive, and compose a new E-mail

Homework Assignments:
e Have students add more contacts, such as their friends and classmates
e Have students send several E-mails to their friends

Assessment:

Name of Teacher:
Time for Lesson:

Notes on Lesson:
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Lesson 12: Chatting Online

Goals:
A. Make an account C. Add friends to buddy list
B. Signin D. Chat

Instructional Materials:
e Student Handouts for Lesson 12
e Computers
e Software:
o0 Mozilla Firefox
o0 MSN Live

Class Preparation:
e Register an MSN Live account before teaching the class. This way you will be able to
chat with your students.

Intro:
e Hand out the Lesson 12 packet to the students
e Tell the students: "By the end of this lesson, you will be able to send and receive
messages with your friends that use MSN."
e |f students already know how to do this, have them chat with the students that are just
learning how. Alternatively, they can do typing practice or English practice with Rosetta
Stone.

Lesson Content:
A. Make an Account

o Make sure that they understand that the account they are creating is different from e-mail.

e Suggest ideas for usernames, similar to lesson 10. They can incorporate their interests
and hobbies in their username.

o Stress the importance of remembering passwords and keeping them secret. It may not be
very important for chat programs, but it is a good habit to get them into.

e You will probably have to explain what some of the questions mean in the sign-up
process. Spend enough time on this part with individual students to make sure they
understand what they are being asked.

e This is good practice for them to fill out different forms on the Internet. Let them
practice using the different types of boxes for answers.

o Make sure they write down their username and password so they don’t forget it

B. Sign In

o Make sure they understand that this is a different password than their e-mail account.

o Make sure they understand that their password will show up as *** even if they are
typing correctly.

C. Add Friends to contact list

e They should understand the difference between "online" and "offline".

e Their friends also have to be "signed in" to chat.

e "Signed in™ is the same as "online™ in a chat program.
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D. Chat
e Remind them about safety, for example:
o Do not give personal information to people they do not know.
o Do not agree to meet anybody in real life that you only know online.
e Have them practice chatting with each other, or other friends.
o Tell them that their friends from home or in resettlement countries can chat with them if
they also have or create an account.

Conclusion:
e Keep a list of the students' usernames.
e This is the last lesson of the course, so make sure to clarify anything the students had
trouble with in the different lessons.

Assessment:

Name of Teacher:
Time for Lesson:

Notes on Lesson:
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